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NQTS

As a new cohort of 
trainee teachers prepares 
to start their NQT year 
in September, NASUWT 
general secretary Chris 
Keates explains the rights 
and entitlements that they 
should be receiving from 
their schools

Congratulations to all NQTs out there as you 
approach the end of your first year at the chalkface. 
What an achievement it is to have survived what 
will no doubt be one of the toughest years of your 
career.

Take a moment to think about how far you 
have come since last September, how much you 
have learned, and what you and your students have 
achieved.

This NQT special edition, produced with 
support from the NASUWT, is designed to offer 
new (and trainee) teachers everywhere advice, 
guidance, empathy, solidarity and much more as 
you approach your summer break and prepare for 
September.

approaching, we consider five traits that teachers must 
avoid if they want to ensure they have an impact beyond 
their NQT year.

Page 10: As you take on increasing responsibility for 
your own CPD, what are the nine “teaching strengths” 
that you might focus on in year two?

Page 10: Why embracing innovation in pedagogy 
should be at the heart of your career development 
strategy.

Page 11: It may be time to revise those schemes of 
work. We offer some advice on developing both your 
lesson plans and your teaching.

We would like to encourage all NQTs to take 
stock of what you have achieved. Teaching is one of 
the most noble and proudest of professions and, as 
you hopefully have already discovered, the highs by 
far outweigh the lows. Hold on to this and take some 
time this summer to celebrate all you have achieved. 
We are right behind you.
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Congratulations to NQTs across the UK

T
eaching is one of the best, most 
satisfying and worthwhile of 
the professions. It is also highly 
demanding and challenging. For 
this reason, NQTs have a number 
of statutory and other entitlements, 
specifically designed to ensure 

that their induction year provides a structured and 
responsible introduction into the profession.

In England and Wales, the range of statutory 
provisions which schools are required by law to 
provide include:
• A reduction in timetabled teaching, in addition 

to a contractual entitlement to 10 per cent 
guaranteed planning, preparation and assessment 
(PPA) time.

• Teaching only the age range or subject for which 
they have been trained.

• An induction tutor or mentor.
• Not routinely to have to teach classes or children 

with especially challenging discipline problems.
• Teaching the same class(es) on a regular basis to 

establish a routine and a rapport with pupils.
• Receiving regular feedback and support on 

progress.
• The right to be given early warning of any 

perceived problems or difficulties with progress.
• Professional and timely communication about 

judgements on performance.
The experience in that first and important year 

can be one where schools harness, use effectively 
and celebrate the enthusiasm, energy, commitment, 
new ideas and talent that NQTs bring to the role. 
This approach provides an excellent start to a career 
in teaching and it is therefore deeply disappointing 
when some NQTs report that their experience has 
been a demoralising one.

Fortunately, many NQTs report positively on 
the support they receive from more experienced 
colleagues, on the opportunities they are given 
to work regularly with the same classes, and on 
discussions with a nominated mentor – but there 
are times when their experiences in other areas of 
provision can leave a great deal to be desired. 

The best schools recognise the importance of 
growing and supporting new teachers, and most 
importantly they recognise that they need support, 
encouragement and working conditions which 
enable them to gain appropriate experience in their 
first school placement.

The induction period is intended to lay firm and 
positive foundations and provide an excellent start 
to professional development. Therefore, during the 
first year it is absolutely essential to have access to 
all of the statutory provisions.

Unfortunately, NQTs, often in primary schools, 
do report that the statutory provision of a reduced 
timetable is not provided. This often goes hand-

to members, guides NQTs through the induction year, 
giving useful prompts, tips and advice. 

NQTs should be managed effectively and 
positively, harnessing their enthusiasm, energy and 
ideas. 

The NASUWT believes that provisions should 
be in place to ensure that in whatever school an 
NQT begins their career, they have a consistent, 
high-quality experience which instils confidence and 
nurtures the passion new teachers need to continue in 
the profession.

An extremely worrying trend is for many NQTs 
to be placed on temporary contracts in their induction 
year; usually for schools to keep open their options 
on performance or the budget – or both. This is 
unacceptable and disempowering for new teachers, 
who undertake their induction year under the constant 
shadow of fear that their contract will not be renewed 
and made permanent. 

This is disempowering, undermining their 
confidence and inhibiting their ability to engage 
professionally in their development. 

Equally concerning is the number of NQTs who 
cannot find even a temporary placement for their 
induction year and who therefore work on supply. A 
recent NASUWT survey found that supply teachers 
are routinely denied access to training, have their 
pay and conditions entitlements flouted, and are 
routinely expected to teach outside their specialism 
or age range. This is no way for an NQT to begin 
their career. 

The NASUWT has developed a programme 
to support supply teachers, including dedicated 
seminars and an online toolkit. The union recently 
launched SupplyAdvisor, a website which enables 
supply teachers to rate agencies and share valuable 
information about terms and conditions.

The growth in the use of temporary contracts and 
the increasing number of NQTs working on supply 
has underlined even more strongly the importance 

in-hand with a failure in schools to provide NQTs 
with their contractual PPA time, which, when taken 
together with their induction time, should result in a 
maximum of 80 per cent contact time. 

In some cases, where time is allocated regularly, 
it is eroded by activities such as cover which is an 
activity outwith teachers’ contractual provisions. 
Unless they are employed as supply teachers, no 
teacher, including NQTs, should be directed by a 
school to cover on a regular basis. The contractual 
provisions are designed to protect teachers in 
maintained schools from cover, as this is not an 
effective use of a teacher’s time.

NQTs welcome developmental and supportive 
classroom observation, in which they meet with 
the observer prior to the lesson to discuss the 
focus of the observation and have verbal and 
written feedback afterwards which highlights all 
the positives observed and constructively details the 
areas for development. 

It is the quality not quantity of classroom 
observation which is important and it is disappointing 
that there are still too many NQTs who report 
being observed, sometimes excessively so, with no 
feedback or constructive comment. 

NQTs are entitled as part of their induction to 
have timetabled classes with which they can work on 
a regular basis to allow them to gain experience and 
build a rapport with the pupils. It is not acceptable 
for a NQT to be allocated classes of pupils who are 
known to exhibit extremely challenging behaviour 
even with the most experienced of teachers.

We encourage and seek regular feedback from 
NQTs to enable us to identify the specific challenges 
they are facing and provide the support and advice 
needed. One of our key concerns is to ensure that 
schools abide by their statutory responsibilities to 
NQTs. The union has an extensive network of 
support and provides comprehensive advice and 
guidance. Our NQT induction planner, which is free 

of the NASUWT’s campaign for a guaranteed 
placement for all NQTs in their induction year, a 
scheme which already works successfully for new 
teachers in Scotland.

In order to support NQTs and the profession in 
general, the NASUWT is continuing its Standing up 
for Standards campaign, a principle aim of which 
is to defend the statutory provisions to which all 
teachers, including NQTs, are entitled and which 
supports them in raising standards for all children and 
young people. 

At the heart of the campaign is continuous 
industrial action short of strike action which has 
proved highly successful and which recently was 
key to securing the withdrawal of the proposals 
to remove teachers’ non-pay conditions, including 
holiday entitlement and PPA time. 

Teachers’ pay and working conditions are 
inextricably linked to the provision of the highest 
quality of education and attacks on these are attacks 
on children and young people who are entitled to be 
taught by those who are recognised and regarded 
as highly skilled professionals and have working 
conditions which enable them to focus on teaching 
and learning. 

While, understandably, some NQTs may feel 
anxious about industrial action, the NASUWT knows 
from our NQT members that they recognise it is a 
demonstration of commitment to the children and 
young people they teach and that they want to join 
with other colleagues to ensure that all children and 
young people benefit from the fact that teaching is an 
attractive and competitive profession, which not only 
attracts but also retains great teachers.

New teachers are the future of the education 
service and a precious resource not to be squandered. 
The NASUWT will continue to support, advise and 
defend them. SecEd 

• Chris Keates is general secretary of the NASUWT.

Protecting the rights of NQTs
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School leaders Sean Harris 
and Ben Ryder explain 
the five steps NQTs should 
definitely avoid if they want 
to have an impact beyond 
their NQT year!

you will be required to demonstrate progress with 
them. 

The only progress you have managed to 
demonstrate rests in the fact that they now know 
which room you teach in and they know your name. 
The teacher next door manages to have the same 
class sitting in absolute silence and their reports 
suggest that she has managed to move them eight 
sub-levels of progress in just one term. At least that’s 
what it looks like! 

Still, it would be unprofessional to ask her for 
support. It is the first sign of weakness and you don’t 
want your students or colleagues smelling your fear 
of this class. You will sweat it out. It’s only another 
five months until the end of the year and there is 
no guarantee that you will have them for the rest of 
their three years in secondary education.

The Reality: The Future Leaders Trust, with 
which we both work, exists to address educational 
disadvantage by transforming outstanding teachers 
into effective and inspirational school leaders. One 
of their core values is “No Islands”. They believe 
that effective school leaders exist to support each 
other and to promote effective practice across all 
schools for the students that will benefit from it. 

The same should be applied to any teaching 
professional. Asking for help, especially in the 
genesis years of your journey as a teacher, is not a 
sign of weakness, but rather a clear indication that 
you want to benefit from the experience, expertise or 
creative energy of others.

Have a messy desk – never tidy it and 
rarely look at it!
The students entered almost 10 minutes ago and the 
Carry On “Doing It Now Task” is not going to keep 
them engaged much longer. You can’t locate the 
resources for the “Activate” task because they are 
lost in the abyss of your desk. You are well-versed 
at keeping sensitive information about students 
confidential because once it is placed on your desk 
it is never seen again. The various cups, worksheets, 
broken stationery and confiscated artefacts that litter 
your desk only really need to be cleaned at the end 
of term. You can probably nominate a couple of 
students to do this in the last week of term when you 
put on a DVD anyway.

The Reality: Students pick up on the state of your 
classroom. A student once remarked to me: “Sir. 
You are always telling me to be organised but your 
desk is a right mess!” I have always tried to maintain 
the “tidy desk, tidy mind” principle since then. 
Aside from the testimony it gives to your classroom 
visitors, it is also an important way to help juggle 
and manage the various articles of information and 
resources that will enter and exit your classroom on 
a daily basis throughout your time as a teacher.

A
ccording to Sir Michael Wilshaw, 
it is a “national scandal” that an 
estimated two-fifths of newly 
equipped teachers depart the 
teaching profession within five 
years of joining it.

Increasing demands to 
demonstrate progress at all times in your lessons, a 
persistence to pack further subject knowledge into 
key stage 4 courses, and widening working hours 
each pose a real challenge to NQTs about to take 
on a full timetable and maintain something of the 
energy and skill that has got them this far.

These five steps are guaranteed to help even the 
most dedicated, enthusiastic, promising NQT fail as 
a teacher. 

If you are looking to have minimal impact in the 
profession and lead students to “less than expected” 
outcomes then uphold the following principles!

Over-plan and never take a break – 
especially during your holidays!
You dash into the school building, barely making 
the audible sound of the bell ringing out to the 
latecomers dragging themselves up the school drive. 
You were planning until 1am and the bags under 
your eyes are enough to carry the excess worksheets 
that you felt compelled to create.

It’s two weeks since half-term. You don’t 
remember much of it as you spent it sat in front 
of your laptop writing a new scheme of work for 
year 9 because you care about them so much. Every 
lesson in the scheme of work has been carefully 
crafted with interactive whiteboard games to engage 
every student in your classroom. You might be tired 
but you break a smile, like a war veteran returning 
from conflict, as you plug your memory stick into 
your laptop. At this point you realise, amid your 
mental and physical exhaustion, that the classroom 
is not equipped with a whiteboard and the school 
last renewed its software licence in 1995. The 
slides won’t display. Your students won’t progress. 
Perhaps you should just leave the school premises 
now.

The Reality: Many teachers fall into the trap of 
over-planning. Furthermore, choosing to remove all 
“rest and play” from your holidays is an easy way 
to underperform in the classroom. The Department 
for Education recently revealed that some teachers 
in England are working almost 60 hours a week. 
It is imperative that NQTs establish healthy work 
and life rhythms at the start of their journey into 
the profession. Ernest Hemmingway once stated: “I 
love sleep. My life has a tendency to fall apart when 
I’m awake, you know?” The same could be said for 
our classrooms if we fail to take a break.

Never ask for help – it’s the first sign of 
a weak teacher!

You have worked hard all term and you are struggling 
with some specifics. You struggle with the same 
class every week. It has got to the point where your 
heart fills with dread whenever you wake up on a 
Monday, Wednesday and Friday morning as you 
know they will enter your room and for 55 minutes 

Take all advice to heart. Take it 
personally and dwell on it all weekend!
You slump in your regular staffroom seat having just 
delivered a lesson that seemed to be your worst yet. 
To call it “teaching” seems a little far-fetched. You 
stood at the front of the classroom and watched as 
all but one student behaved terribly and made “less 
than expected” progress. And that’s because he was 
absent! 

You attempt to lick your wounds and share 
your battle scars with the experienced colleague 
sat opposite but he replies: “That’s odd. They are 
always okay for me.” He gives you advice about 
having to firm up with the class and having to adapt 
what you are doing. You listen but decide he hates 
you and is secretly conspiring with the class to 
destroy your self-esteem as a teacher.

The Reality: We know that direct, timely and 
personalised feedback to students can help them 
improve in terms of academic progress. Yet, some 
teachers struggle to accept this type of feedback 
from trusted colleagues and mentors. 

It is important to identify who these trusted 
colleagues can be and to also seek out personal 
feedback on how you can improve as a practitioner.

Andrea Wood, a deputy head in charge of 
professional development at Newstead Wood 
School in Bromley, writing in SecEd’s NQT special 
edition last year, said that teachers need to “keep 
reflecting and self-evaluating on their practice. 
It is something many forget to do” (Starting the 
journey to outstanding, November 28, 2013: http://
bit.ly/1gizXv7).

In my first year as a school leader I found it 
useful to regularly ask my headteacher for feedback. 
On one occasion, I asked the head how I might have 
more presence as a member of the senior leadership 
team. The head responded: “You just need to grow 
a pair.” 

It was easy to take it personally but it was some 
of the best advice I was given in the first few months 
of my new role. It was about me developing more 
presence as a leader and making bold decisions 
– even if it could have been put more politically 
correctly!

Constantly complain – and go on social 
networking sites to vent it!
You have started to listen carefully to advice and 
to act on it. That said, the only person that you are 
taking advice from is the disgruntled member of 
staff who appears to occupy a darkened corner of 
the staffroom every day. Like him, you are eagerly 
awaiting the sound of the lunch bell so that you 
can sit and verbally sound off about the school 
leadership team and those students that, in your 
opinion, will never meet their expected grades 
because of their behaviour and complex needs. 

Your mind is awash with ideas for the next comical 
status update that you can upload to Facebook that 
conveys your ill-feeling to the students, the school 
and the community.

The Reality: Some teachers enjoy a good moan 
from time to time. Be mindful about how this can 
influence your thinking and how it can cloud your 
judgement as a newly qualified or recruited staff 
member.

There are times when, as school leaders and 
classroom practitioners, you want to protest about an 
individual child or a group of students, but this too 
often can remove you from a belief that all children 
can succeed and a moral purpose that says that you 
went into teaching to help all children regardless of 
their age, ability, background or character.

Social networking sites are an excellent way to 
share resources and to light up beacons of excellent 
practice in the teaching community. Be mindful of 
posts and updates that call your moral purpose or 
belief in “Every Child” into disrepute.

Mark Zuckerberg, creator of Facebook, writes: 
“Think about what people are doing on Facebook 
today. They’re keeping up with their friends and 
family, but they’re also building an image and 
identity for themselves, which in a sense is their 
brand. They’re connecting with the audience that 
they want to connect to.”

The question, therefore, is not so much what does 
your status say about you, but rather what might a 
status update say about your role as a teacher and 
the children and communities that you went into the 
profession to serve? SecEd

• Sean Harris and Ben Ryder are both associate 
leaders at the Northumberland Church of England 
Academy. They are both on the Future Leaders school 
leaders training programme and have experience of 
learning from mistakes in their journey as teachers!

NQTS
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NQTS

The NQT year is the first in a 
long journey of professional 
development. David 
Weston discusses how to 
develop the nine strengths 
of the expert teacher

N
QTs are gradually developing 
confidence in the classroom and 
mastering the basics. However, 
this is merely the beginning of the 
teacher journey. To develop truly 
effectively, consider how to work 
on these nine key strengths.

Awareness of effective ideas/approaches
The expert teacher has a big toolkit available, with 
techniques, interventions, tips and tricks for every 
occasion. To develop your toolkit you need to read, 
follow, watch and listen. Read as many books and blogs 
about teaching as you can, follow top practitioners on 
Twitter, observe as many other colleagues as possible, 
and listen to peers discussing lessons. However, it is 
vital that you critically appraise each idea you come 
across and consider whether it sounds like it is based 
on the science of learning and thinking, or whether it is 
merely a gimmick.

Fluency: instinctive recall/use of techniques
It is not enough to simply be aware of thousands of 
techniques; you don’t have time to pause and reflect 
in the classroom. You need to practice and refine 
each technique so that you’re able to put it into action 
without so much as blinking. This takes time: you need 
to observe others using it, get them to observe you 
(and/or perhaps use video to reflect), look for impact 
on pupils’ learning and keep honing it until you are 
getting the maximum impact on as many young people 
as possible. 

Ability to adapt, vary, combine and refine
Expert teachers aren’t robots, they don’t blindly follow 
instructions, but use their professional judgement to 
subtly vary teaching approaches as the classroom 
requires. Consider the needs of your pupils between 
each lesson – how could you tweak or combine 
different teaching approaches for maximum long-
term impact on learning? When planning lessons, 
use information from assessment and discussion with 
pupils to carefully select the most effective and efficient 
combinations and variations of approaches to deliver 
the best lesson for the largest number of pupils.

Understanding of underlying theory
The expert teacher isn’t just a craftsperson, he or she 
will know the theoretical reason why each approach 
is being used. More than that, the expert teacher is 
constantly seeking to understand more about how 
children and young people think, develop and learn. 
Experts challenge their ideas, seek out opposing views, 
debate with open minds, and constantly reconsider every 

a high level of self-awareness. Expert teachers are 
highly attuned to their own moods and bodies so that 
they can self-calm. They are highly adept at re-framing 
emotional challenges to see them as temporary, 
transient, and not all-consuming. They sense and 
recognise pupils’ moods and don’t take outbursts 
personally – not because they lack empathy but because 
they understand why these storms appear and what to 
do about them.

Self-reflection
You don’t get to be an expert teacher without spending 
a lot of time thinking carefully about how each lesson 
has gone, and about the techniques and approaches you 
used. The most effective teachers not only think about 
their own practice but they reflect on how each student 
experiences their lessons in a unique way, considering 
how to make adjustments to their teaching to help 
everyone succeed. Reflective practitioners know when 
to seek out new ideas, when to look for challenge to 
prevent stagnation or complacency, and when to seek 
support and sympathy. They are keen professional 
learners, constantly reflecting on each detail of their 
practice, not letting any part of their lesson happen due 
to unthinking habit, but deliberately refining everything 
down to the smallest detail.

Organisation and balance
Top teachers have a huge array of ways to keep 
themselves organised, remaining on top of all of their 
planning and marking. They consider each activity: 
planning, marking, behaviour follow-ups, reporting, 
etc, and find the most efficient way to do each one, 
ruthlessly prioritising. However, as they are keenly self-
aware they also firmly believe in the power of balance, 
realising that there is no point burning themselves out 

aspect of their “toolkit” to see if is optimally effective. 
Consider, do you know why certain approaches seem 
to work? If you do, perhaps you can make them even 
more effective?

Recognition of learning behaviours
The expert teacher has watched hundreds of pupils 
carefully and can spot subtle changes in body language 
and tone of voice as well as use verbal and written cues 
to quickly identify issues and strengths. These teachers 
will be able to gauge the “temperature” of any class 
within a split second or zoom in on a single learner and 
understand their needs. To develop this strength, spend 
more time observing students and discuss with more 
experienced teachers. Use approaches such as video 
coaching and Lesson Study to develop your “teacher 
eye” and gain deeper understanding of likely patterns 
of “what happens next” for each behaviour so that you 
can anticipate and head off difficulties.

Systematic/consistent use of techniques
The expert teacher can get great results with even the 
toughest classes as the pupils understand exactly what 
they are going to get. These teachers are very systematic, 
responding to each behaviour or need in a predictable 
and consistent way. This not only establishes routines 
and expectations, it also ensures they hone these 
techniques until they are truly virtuosos. This doesn’t 
mean they are boring, new ideas are introduced within a 
solid framework of well-established teacher techniques, 
with plenty of dependable fall-backs if anything goes 
wrong.

Emotional self-regulation
The expert teacher is unflappable, calm in the face 
of emotional storms. This takes confidence but also 

or else everyone will suffer. The expert teacher knows 
when to stop, when to take a break, and when to ask 
for help. They may be heroes, but they are not martyrs.

Conclusion
Working on these skills requires constant dedication. 
It is very easy to get caught up in the daily frenzy of 
school and never find time to work on yourself. The 
most effective teachers know that 100 per cent focus on 
the day-to-day of the job is not the right way to improve. 

They know that a proportion of every day, every 
week and every term should be used to reflect upon and 
improve your own practice and understanding, ensuring 
that you meet your current and future pupils’ needs in 
the best way possible. When some of these teachers 
become great school leaders they understand that one of 
the most effective aspects of leadership is encouraging 
their teams and colleagues to be reflective, constantly 
learning, autonomous professionals, always striving to 
be better so that they can help their pupils thrive.

Why not start planning in your own time for 
professional learning, reflection and improvement? 
The only difference between the expert teacher and 
everyone else is that they started a process of self-
improvement – and never stopped! SecEd 

• David Weston is a former teacher and the chief 
executive of the Teacher Development Trust (TDT), a 
national charity for effective professional development 
in schools and colleges. 

Further information
• For details of the TDT’s National Teacher Enquiry 

Network, visit http://TDTrust.org/NTEN
•  Access the TDT’s Good CPD Guide at http://

GoodCPDGuide.com

Nine teaching 
strengths

Pedagogy and innovation

T
his article was triggered after meeting 
up with someone I mentored as 
an NQT 20 years ago. He is now 
an experienced, well-established 
headteacher. I mentioned this article 
and asked what advice he would give 
to his younger self. What follows is his 

response. By the end of his NQT year we knew this guy 
was destined for big things. We talked about long-term 
career goals, and how he’d reach them. He believes that 
early intervention was crucial to his development.

Tip 1: Career goals
Identify precise career goals. Not in general terms, 
make them specific. They aren’t written in stone, they 
can be changed, but be clear about what your future 
will be. Several heads on Twitter are busy encouraging 
young teachers to aim for headships. It is the best way 
to shape education for the future because you get to 
apply the beliefs you have formed during years of 
classroom practice.

3. Create fluid learning environments that don’t focus 
on age, ability – but interest and need.

4. Shift teaching from oration to curation, reduce 
chalk-and-talk, increase facilitation of knowledge 
and 21st century skills.

5. Progress needs to focus more on processes than 
outcomes because this is happening in our “global 
knowledge economy”.

6. Enable all stakeholders to be part of developing 
learning in the school – parents, employers, 
community leaders.

7. Empower risk-taking and experimentation on the 
macro (school) and micro (student) level.

Tip 3: The seven ways
Work your way through the seven ways. Some of 
these points can be addressed quite easily now, in your 
classroom. Others need you in positions that influence 
policy, as a middle/senior leader. Which points can be 
achieved now? Focus them into goals to form your 
performance management objectives and CPD needs 
(perhaps School Improvement Partner objectives too 
when the time comes?). 

Some of these points are ambitious and need a 
gradual approach. Let me illustrate. Many teachers 
say they use problem-solving and critical-thinking. 
Truly innovative teachers use them as the foundation 
of learning in their classrooms. The entire lesson will 
hinge on them, these are not conventional lessons.

Tip 4: Innovative practice
Identify innovative practice, absorb and develop 

It is where this former colleague’s advice to his 
younger self comes into play. He wishes he’d been 
more innovative in his own pedagogy. He and I 
worked for a boss who had encouraged innovation, 
our department was like a laboratory for new ideas. It 
wasn’t an environment every NQT could cope with to 
be honest, but those who could cope, thrived. He wishes 
now he’d pushed the boundaries more than he did.

Tip 2: Pedagogy
Keep one pedagogical eye on the future. Later in your 
career you may well teach in a world very different 
to one we are in now. Be ready to lead in that brave 
new world, and to lead you need to be familiar with its 
landscape.

My former mentee and I discussed a recent event in 
Canada, where educationalists from around the world 
identified “Seven Ways to Transform Education by 
2030”. Both of us agreed the “seven ways” offered a 
CPD agenda for the ambitious young teacher. None of 
these seven are particularly original, but taken together 
they lead to two points that need making here:

First, how can you make them work? It’s about 
turning this theory into practice. Second, predict how 
school leaders of the future will use this theory and 
have the methods you have developed, tried and tested, 
ready for that future (see my final paragraph). Here are 
the “Seven Ways”:
1. Change the focus from memory/rote-learning to 

problem-solving and critical-thinking.
2. Develop learning which is collaborative and ignores 

artificial subject boundaries.

it further. This can be done by getting innovative 
practitioners to coach or mentor you. Find them if they 
are not in your school. Read their blogs, follow their 
Twitter feeds.

You will develop your own innovative practice that 
is successful. It enhances promotion prospects because 
you innovative – and get the results too. Don’t think 
of results as exam data, consider improved student 
engagement, raised aspirations, and improved conduct 
from students too.

Tip 5: Project-based learning
Find a focus to bring all these points together. Find and 
create the means within your school and its curriculum 
to build on these points. Which brings me to how I met 
up with this former colleague. We were at a conference 
on project-based learning (PBL). 

The seven ways mentioned earlier feed into PBL 
brilliantly. Research (UK and US) shows how results 
(like those listed above) improve via PBL. This is 
the way the world is going – look at what the US, 
Singapore, and Canada are doing.

The two of us agreed it is the future. We believe 
NQTs need to develop innovative practice to lead 
schools of the future that will have PBL at their 
foundation. So start creating those goals folks! SecEd 

• Phil Parker, an ex-senior leader, is now a director of 
Student Coaching Ltd which works with schools eager to 
develop rounded young people by transforming the way 
teachers and students learn. Visit www.studentcoaching.
co.uk or tweet him @PhilPfromSC

Education continues to 
change at a pace and it 
will be today’s NQTs who 
are leading tomorrow’s 
schools. Phil Parker on 
how you can prepare for 
this challenge
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Best laid (lesson) plans
The first thing many NQTs 
tackle at the end of their 
year is a review of their 
schemes of work and 
lesson plans in readiness for 
September. Matt Bromley 
offers some expert advice

knowledge they are missing. Another technique is to 
start a lesson by asking students to make a prediction. 

Make it concrete
Another tip for revising your schemes of work is to 
ensure your ideas “stick” by making them tangible. 
Students find it hard to care about or understand 
abstract concepts. Instead, try to make ideas concrete 
by grounding them in sensory reality. The more 
sensory “hooks” you use, the better the ideas will stick.

Take, for example, Jane Elliott’s famous “blue-eyed/
brown-eyed” experiment with third grade students the 
day after Martin Luther King had been assassinated 
in 1968. The purpose of the exercise was to teach her 
students the effects of belonging to a minority. First, 
Elliott had a class discussion about racism but said she 
“could see that (the students) weren’t internalising a 
thing”. Instead, “they were doing what White people 
do ... when White people sit down to discuss racism ... 
(they experience) shared ignorance”.

Most of Elliott’s students were, like her, born and 
raised in a small town in Iowa, and were not normally 
exposed to Black people. She felt that simply talking 
about racism would not allow her all-White class to 
fully comprehend its meaning and effects.

Accordingly, she divided the class into the brown-
eyed and the blue-eyed children. She said the blue-eyed 
children were the superior group, provided brown 
fabric collars and asked the blue-eyed students to wrap 
them around the necks of their brown-eyed peers as a 
method of easily identifying the minority group.

She gave the blue-eyed children extra privileges, 
such as second helpings at lunch, access to the new 
jungle gym, and five extra minutes at recess. The blue-
eyed children sat in the front of the classroom, and the 
brown-eyed children were sent to sit in the back rows. 

The blue-eyed children were encouraged to play 
only with other blue-eyed children and to ignore those 
with brown eyes. Elliott often chastised the brown-eyed 

C
ongratulations, you’ve survived 
– no, you have thrived – during 
your NQT year and can now look 
forward to a well-deserved break 
over the summer. 

And make no mistake – the 
summer should be a time of rest and 

relaxation. You must not feel guilty about time spent 
sunbathing or swimming in the sea: you will need to 
be refreshed and raring to go in September.

But, as well as lazing by the pool, the six-week 
holidays are an ideal opportunity to reflect on the past 
year, to cast a self-critical eye over your schemes of 
work and lesson plans – noting what went well and 
what could have gone better. Here are some tips to 
consider when revising your lesson planning:

Make it clear
When I was a journalist, the first thing I learnt upon 
entering a busy newsroom was how to write using 
the inverted pyramid structure. The inverted pyramid 
is a metaphor to illustrate how information should be 
prioritised and structured and it looks and acts like 
a funnel: the upper part (the widest) represents the 
most important facts a journalist wishes to convey, 
and the lower part (which tapers towards the bottom) 
represents additional information which appears in 
order of diminishing importance.

The pyramid can be divided into three sections: 
the “lead”, “body”, and “tail”. The lead is the most 
important information and should address the following 
questions: Who? What? Where? When? The lead is 
usually around 30 words. The body is background 
information – addressing the why and how – such as 
interview quotes. And the tail is related content, such 
as contextual information, which may be of interest.

Now let’s connect this to what you can do in 
order to ensure your lesson planning maximises your 
students’ capacity for learning: you can review your 
schemes of work to make sure they follow the inverted 
pyramid structure. In other words, you could make sure 
each of the lessons in your scheme clearly articulates 
its “lead”.

The cognitive scientist Daniel Willingham argues 
that lesson plans should be focused on what students 
will think about rather than what they will do. And, 
although we are not naturally good thinkers, we do 
enjoy problem-solving – so you should frame your key 
messages (or “lead”) around a problem to be solved or 
an enquiry to be investigated and answered. 

First, decide what the vital “take-away” messages 
are – rather than what will merely add hue and texture 
– then concentrate on writing questions rather than 
creating fun activities. Try to write a “big question” 
which forms the basis for the lesson. Alternatively, you 
could pose a hypothesis to be proven or disproven.

Make it satisfying
My wife is able to make snap judgements about 
whether or not she will like a film or television 
programme based on the first five minutes, a skill I find 
both admirable and irritating.

I, on the other hand, cannot start a film, television 
programme, or book without feeling the need to finish 
it. I have sat through some truly dreadful films as a 
result, refusing to give up because I’ve invested time 
in them. 

The problem is, once I’ve opened a gap in my 
knowledge I must fill it; once a problem has been 
brought to my attention, I must solve it. This explains 
why I watched Disaster Movie through to the bitter 
end.

Piquing curiosity like this may starve me of precious 
time but it is also key to effective teaching. Teachers 
tend to focus on imparting facts, but unless students 
know why those facts are important they are unlikely to 
retain them. Therefore, when reviewing your schemes 
of work, make sure that before teaching your students 
the facts, you take time to pique their curiosity and 
make them realise why they need those facts. 

The secret to convincing students that they need 
the information you intend to teach them, according 
to George Loewenstein, is to start by highlighting the 

students when they did not follow the exercise’s rules. 
At first, there was resistance among the students in 
the minority group to the idea that blue-eyed children 
were better, but eventually those who were deemed 
“superior” became arrogant, bossy and otherwise 
unpleasant to their “inferior” classmates.

Their grades also improved, doing mathematical 
and reading tasks that had seemed outside their ability 
before. The “inferior” classmates also transformed 
into timid and subservient children who even during 
recess isolated themselves, including those who had 
previously been dominant in the class. These children’s 
academic performance suffered, even with tasks that 
had been simple before.

Once she had concluded the experiment, she asked 
the children to reflect by writing down what they had 
learned and it became clear that her students had come 
to deeply understand racism because Elliot had made 
it feel real, she had grounded an abstract concept 
in sensory reality and thus engaged her students’ 
emotions.

If students are made to care about something, they 
are made to feel something and this is an important 
part of the learning process, because when our brains 
are exposed to new information, they process it then 
attempt to connect it to existing information (in 
other words, brains try to assimilate new knowledge 
with prior knowledge). The richer – sensorily and 
emotionally – the new information is, and the deeper 
the existing information is engrained, the more strongly 
new information will be encoded into memory. 

When revising your schemes of work, therefore, 
obey the maxim “show don’t tell” wherever possible. 
Telling students something means you do all the work 
for them; showing them means they have to work for 
themselves.

Make it real
Another useful strategy you can build into your 
schemes of work in order to make your big ideas 
“stick” is metaphor. Metaphor is often considered 
the domain of English teachers, but the language of 
every school subject is rich with metaphor; indeed, it 
is woven through the tapestry of each curriculum area. 

Metaphor is good at making ideas stick because it 
brings ideas to life, it draws connections between new 
knowledge and existing knowledge. For example, if 
you are trying to describe how electricity flows through 
a material, you’ll need to explain the structure of atoms. 
You might first use a metaphor which describes atoms 
as “nature’s building blocks” to help your students 
understand an atom’s function.

You will then need to explain how each atom is 
comprised of protons, which are positively charged, 
neutrons, which have no charge, and electrons, which 
are negatively charged. 

Then you would need to explain that, together, the 
protons and neutrons form the “nucleus” of the atom, 
and that the electrons travel around this nucleus. You 
might then use a metaphor which compares this “orbit” 
to the way the earth travels around the sun.

In each case, you are relating new information 
which students are unlikely to be able to process and 

therefore retain, with existing information (or prior 
knowledge) in order to help them imagine it, process 
it and retain it. 

To summarise
When revising your schemes of work this summer, you 
might wish to ensure that:
• Each lesson has a clear “lead”, a take-away message 

that will make students think.
• Each lesson is built around a question, hypothesis or 

prediction to pique curiosity.
• Gaps in students’ knowledge are opened before 

they are filled.
• New ideas are grounded in sensory reality to elicit 

an emotional response from students.
• New ideas are made concrete by using metaphor.
• New information is related to prior knowledge.

Some other tips
This summer, as well as revising your lesson planning, 
reflect too on the situations you did not deal with as 
well as you’d have liked, like the time you really lost 
it with that year 10 boy in front of the whole class, 
or the time you sat up all night marking essays in 
a wine-soaked despair, wondering why no-one had 
remembered what you’d told them.

For each misdemeanour or mistake, think what you 
have learnt and how it will affect your approach next 
time. After all, we assure students that making mistakes 
is a good thing because it means they’ll learn – now we 
need to practise what we preach.

Respond to your findings by drawing up a CPD 
plan listing all the gaps in your knowledge and how 
you intend to fill them. Search for training courses or 
webinars and online forums, and create a wish-list to 
share with your school’s CPD co-ordinator when you 
return to work.

Now might also be a good time to consider your 
career plan. Have you made a decision about which 
route – if any – you wish to take? Do you wish to 
pursue the pastoral route as a head of year or do you 
favour a curriculum route as a head of department? 

What opportunities are likely to arise in the coming 
months to assume extra responsibility and how might 
you prepare for them? Do you want to work-shadow a 
colleague or develop a new scheme of work for your 
department? Do you want to sit-in on some meetings 
with parents or external agencies? Do you want to find 
time to observe colleagues teach? 

Good schools will welcome your initiative and 
hunger and will gladly find a way of helping you to 
develop your knowledge and experience. You just need 
a clear idea of what you want and how you’re going to 
get it. Don’t be put off by the fact you are new to the 
profession: ability and skill trump age and experience 
every time. SecEd 

• Matt Bromley is an education writer and consultant, 
and an experienced school and college leader. Find out 
more at www.bromleyeducation.co.uk. Follow him on 
Twitter @mj_bromley. Read his blog at mjbromleyblog.
wordpress.com. He is the author of several books for 
teachers (available from www.booksforschool.eu).
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As you count down the 
days until the end of term, 
Margaret Adams offers 
advice on how you should 
approach the end of your 
NQT year

A
re you counting down the days to 
the end of term? Have you worked 
out how many more Mondays there 
are before the holidays? Do you 
know how many more times you 
will meet that class – you know the 
one I mean – before the summer?

You know the end of the year is coming. You know 
only too well that your NQT year is almost over. How 
are you preparing for the time when you will no longer 
be an NQT? Here are some tasks you would be wise to 
complete before the end of term.

Write those reports 
The end of the school year always means a flurry 
of report writing and, as you know, reports must be 
written, and approved, before the end of term. You 
may find yourself with hundreds to write, if you teach 
a large number of classes. As a newcomer to teaching, 
try to define your report writing strategy this year. It 
will stand you in good stead for as long as you are in 
teaching, so make a point of getting it right now. 

Think carefully about the writing style you will use 
when you want to endorse and encourage a student. 
Develop a slightly different style and use different 
vocabulary when you plan to criticise and encourage 
in your report comments. You will need yet another 

the wrong material. Get things right or risk wasting 
precious days during your summer break.

Review your timetable
In most schools the timetable for September will be 
available before the end of the summer term. Get hold 
of yours.

Find out which classes you will be teaching but also 
check where you will be teaching. If your school is 
spread across a large campus, or if it is located on more 
than one site, you may need to ask for some storage 
space for your marking and other resources at more 
than one location. 

Ask now, rather than in September, if you want 
to increase your chances of being allocated that 
extra space. In some cases, where moving books and 
materials around school is just not practicable, you may 
also need to ask for some resources to be duplicated. 

Ask, too, which additional responsibilities you will 
be expected to take on. You probably had a lighter 
timetable this year because you are an NQT. 

Find out about the pastoral responsibilities you will 
have in September. Find out if you will be expected to 
lead assemblies and if you will be in charge of a project 
or something similar. The sooner you know what will 
be expected of you, the sooner you can start to plan how 
you will deal with your responsibilities.

Order your resources 
When you arrived in school at the beginning of the year, 
most of the resources had already been purchased. You 
taught what you were asked to teach using the resources 
allocated.

The second half of the summer term is when most of 
the stock ordering for the coming year takes place. This 
year work out which resources you will need to teach 
the syllabuses you know you will be delivering. Then 
do your research. Decide which resources you think 
would be most helpful and, where necessary, get your 
purchase request in as soon as possible.

If you are asked to make suggestions about new 
stock for your department, do not miss the deadline for 

style and approach, when you want to criticise, warn 
and encourage. 

Help yourself to produce good reports. Do some 
planning before you start writing. The task will be less 
of a headache if you apply a well-defined strategy to 
each set of reports that you write.

Finish off the paperwork
There is always a lot to finish off at the end of the school 
year. You probably have reports, surveys, assessments 
and departmental documents sitting on your desk 
awaiting completion.

Before you decide to spend every spare minute 
writing, ask yourself just how much your colleagues 
will be expecting of you at this point in the year. They 
are as busy as you are. They, too, are trying to get 
everything done before the end of term. They may 
appreciate summaries and succinct accounts of events 
rather than those detailed analyses you had planned 
to write. Simple documents with clear conclusions 
and recommendations could be more valuable to your 
colleagues than the discursive papers you have been 
mapping out in your head.

Be practical. Get things done quickly and simply. 
If people in school want more detail, wait for them to 
ask for it. 

Check the syllabus
As the end of the school year approaches you will 
inevitably start to look ahead to September and think 
about next year’s teaching. Now is the time to check 
which examination syllabuses you will be teaching. 
Make sure you know which options within the syllabus 
you will be dealing with. If you teach a subject like 
English, confirm which set texts you will be teaching, 

Do not make a mistake here. Check and check again 
what the syllabus demands. Confirm with your head of 
department that you have got things right. Then check 
your understanding again just to be sure. 

You do not want to spend time during the summer 
planning how you will teach a topic, or a set text, only 
to discover, in September, that you have been preparing 

responses. Make your preferences known. From now 
on in your teaching career you will be able to shape 
your teaching experience by specifying at least some of 
the materials you use in the classroom. 

The end is nigh 
With so much still to do, you may have forgotten that 
the end is nigh. You really are coming to the end of 
your NQT year. However you feel about the year just 
ending, the summer beckons. Once you complete those 
end-of-term tasks you can put them and your NQT 
status behind you. Life will definitely be different in 
September. SecEd 

 
• Former teacher, Margaret Adams, is the author of 
Marketing for School Leaders and Work-Life Balance: 
A Practical Guide For Teachers.
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And so, the end is nigh...

Get a grip on workload

D
arren Long thought he was coping 
well with the transition from 
his induction to second year of 
teaching.

The 30-year-old geography 
teacher, who works in a large 
secondary school in the North West 

of England, said he was “bumbling along merrily” 
getting on with his work until one day he became dizzy 
in a lesson and felt close to collapse.

“I asked one of the pupils to get help while I sat with 
my head between my knees,” he said. “I felt ridiculous 
and the pupils just stared at me not knowing what to 
do.”

A visit to his GP revealed Darren was suffering 
from stress: “I don’t know how I hadn’t realised it 
but I suppose it just caught up with me. The day I had 
my episode I had agreed to help out with an end-of-
year concert, and this was on top of two other extra-
curricular activities I was already doing. Unconsciously 
my body must have said ‘enough is enough’.

“I loved my job but realistically, looking back, I 
could not have coped with anything more. I was already 
working until 9pm most nights and most of either 
Saturday or Sunday. My social life had slowly gone out 
of the window and I hardly saw my friends. Something 
had to change.”

Darren’s experience is not unusual. The second year 
of teaching can be a difficult adjustment from the first, 
as expectations on teachers increase and they are left 
more in control of how they do their work, says Diane 
Norton, initial teacher training co-ordinator at The 
Grammar School in Leeds.

“Teachers going into their second year of teaching 
will find there is less paperwork and bureaucracy than 
they had in their first year in terms of their own progress 
and training, and recording things like detailed lesson 
plan preparation and evaluating their own lessons,” Ms 
Norton said.

“However, they will be more in control of the 
teaching process, with less input from others, so they 

If you have a family don’t neglect your home life. 
Make time for friends and try to pursue interests that 
have nothing to do with your work so that you switch 
off for a while.

There may be expectations from school that you 
take on more extra-curricular activities. If this happens, 
consider what your personal limits are so you are not 
over-worked and burned out. 

“Most schools have an expectation that all teachers 
will be involved in some extra-curricular activities and 
actually it is desirable to do so, because it is good for 
professional development,” Ms Norton added. 

“Try to do at least one thing, especially if it is 
something that is challenging and will take you out of 
your comfort zone. Teachers often expect their pupils 
to do this, but they need to understand themselves what 
it feels like.”

Teachers also need to learn to say ‘no’ if the 
situation demands it. It is advice Darren wishes he had 
considered when agreeing to everything that was asked 
of him at his school. 

“I now know what is reasonable for me to do, and 
when it’s just too much,” he said. “I was even told by 
one colleague that I was often asked to help because 
people knew I would say yes. 

“Now I say no more often, and it is fine. No-one 
puts any pressure on me, or thinks badly of me. But 
they know what I agree to do in terms of after-school 

will be better able to develop their own creativity in the 
classroom in terms of lesson planning and delivery.” 

This has its own challenges, she said, because it 
places more onus on teachers to consider what to do in 
the classroom, and how to do it.

Teachers entering their second year in post will 
continue to have a mentor who will help them to 
develop themselves professionally as their journey 
to becoming a teacher continues. But they will find 
they have increasing responsibilities, including doing 
parents’ evening on their own, writing reports and 
carrying out pupil assessment themselves, without the 
support and input from a more senior colleague.

“The support is unlikely to be as ‘hands-on’ as in the 
first year,” Ms Norton said. “There will still be lesson 
observations, though less than there were in the first 
year. These continue to be important and are needed for 
teachers to develop good practice. In my own school, 
teachers who are contemporaries will observe each 
other so there will be some cross-fertilisation and the 
learning process will continue to be discussed.”

One of the challenges is actually being more in 
control of your own teaching and the sense that 
the teacher is working on their own, albeit within a 
departmental or other team. They will be building 
confidence and consolidating the good practice of the 
first year.

“It is an opportunity to grow into your role and be 
open to new ideas,” Ms Norton added.

Workload can increase and a teacher entering their 
second year needs to start taking responsibility for 
how they manage this. “The best way to do so is to 
be organised,” Ms Norton added. “Write things down, 
make lists and prioritise your work. Organise your time 
at school well so you don’t waste time. I sometimes see 
colleagues reading the paper during free periods. If you 
use this time to do what needs to be done you will take 
less work home.

“You have to have a private life so make sure you 
have a home-life balance. Find time for relaxation and 
make sure you get enough sleep. Have a cut-off point 
every evening when you stop work. Mine is 10pm 
because after that I am no longer very productive. You 
have to set these boundaries otherwise the job takes 
over. The sooner you get into the habit of working like 
this, the better. Decide what needs to be done before 
you leave school for the day and aim towards that. In 
the evenings, and at weekends, give yourself permission 
to stop. You may find you have to be strong about this, 
but ask yourself ‘can this particular job wait?’”

activities I can do well, and dedicate myself to. This is 
surely better for my pupils, and for me, than spreading 
myself too thinly. I learned the hard way that it’s easy to 
get carried away and take on too much.” SecEd 

• Dorothy Lepkowska is a freelance education journalist.

Year two brings with it 
more freedom, but more 
responsibility to manage 
your growing workload. 
Dorothy Lepkowska 
seeks some advice

Managing year two workload
• Be organised. Write a list of what needs to be done 

so you don’t forget.
• Plan ahead to make sure you meet deadlines.
• Use your time well and don’t waste any free 

periods you have in school.
• Prioritise your work and preparation.
• Set boundaries for how long you work in the 

evening.
• Have a life outside of work/school by spending 

time with family and friends.
• Get plenty of sleep as this will help you cope day-

to-day.
• Make time to do things that you enjoy that don’t 

involve work.
• Learn to say “no” if you think too much is 

expected of you.
• Have a sense of humour about work. Problems are 

better tackled with a smile.
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Both NQTs and more 
experienced teachers can 
often find it difficult to 
say no. Julian Stanley 
explores how teachers 
can turn down additional 
requests on their time in a 
professional manner

could recommend to work with on a task? Other 
alternatives to no might include:
• “Thank you for considering me for this. Let me 

check my diary before I commit.”
• “I appreciate you asking me. I’m going to take 

time to fully consider this. I will respond to you 
when I have an update.”

• “I have to admit that I disagree with that decision. 
Can we find some time to talk through some 
things that concern me?”

• “Who else have you considered for that task, role 
or responsibility?”

Uncomfortable situations
What can you do to prepare yourself for an 
uncomfortable situation? First, try to demonstrate 
positive communication skills: there are many 
resources available to assist you in improving your 
communication skills, but here are some basics:
• Be aware of your body language: maintain eye 

contact and a neutral posture.
• Avoid showing anger or disdain in your body 

language, tone or words.
• Paraphrase statements made by others to confirm 

your understanding of their request.
Teachers are also encouraged to engage in positive 

self-talk. Everybody has their own narrative running 
in their head. Pause, listen and remind yourself 
of the value of your own skill-set, experience, 
education and successes. It might help to document 
your thoughts, feelings and ideas, to remind yourself 
of why you are making the decision that you are 
making.

Visualise how you will react if a particular 
objectionable request is made. If possible, write out 
and practise some responses. Take deep breaths, 
practise stating your mantra or personal affirmation 
statement, and use “I” statements. Here is an 
example: “I feel unvalued when you ask me to cover 
with less than one day’s notice and no extra time to 
complete my regular duties.”

Confronting any sort of objection or conflict is 
never easy – so practising will make it easier. Role-
play with a friend, family member or colleague 
outside of work, so you can become confident 

Q
ualifying as a teacher is a uniquely 
exciting and terrifying time. There 
is the freedom to begin the career 
that you have been working so hard 
for, but you are suddenly on your 
own, fully responsible for a class, 
often without the support and back-

up you have been accustomed to during training.
You are also probably wanting to impress your 

employer and colleagues, and so you are saying yes 
to everything asked of you, while trying to manage 
a complex workload.

Many of the NQTs we speak to say that they 
feel uncomfortable saying no because they do not 
want to disappoint others, they have had negative 
experiences saying no in the past, or they don’t want 
to be viewed as uncooperative, particularly as they 
begin to find their own place within a school.

We asked the counsellors on the Teacher Support 
Network helpline how young teachers can know 
when and how it is okay to say no. In 2013 and 
2014, nearly 500 teachers called us to say that they 
were struggling with the ability to say no – and it 
certainly is not just NQTs that find it difficult.

However, setting realistic expectations has 
benefits for everyone – even when that expectation 
is a definitive no. 

For the person who is promising more than they 
can deliver, it can help restore or preserve their 
professional integrity. Who wants to be known as 
the person within an organisation who always over-
promises and under-delivers? 

Setting realistic expectations will also benefit 
your wellbeing by reducing stress and anxiety. Even 
the person whose request is refused may benefit. 
That person knows immediately to seek other 
resources or to reset expectations themselves (with 
parents, colleagues, etc).

Preparing to say no
So, what do NQTs find difficult to say no to? 
Teachers often cite requests or implications to 
spend more time at work, such as taking on extra 
responsibilities, requests to cover shifts, implied 
requests to work whatever hours are needed to get 
the job done (regardless if you are up very late at 
night and/or working weekends), or being asked to 
attend meetings when they have no childcare (and 
no family who can help).

It is important that if you are feeling over-
committed, you let the person asking something 
from you know what you are reasonably able to do 
for them and remind of what you are already doing 
(such as after-school clubs and so on).

Effective communication is imperative when 
dealing with colleagues, management and parents. It 
is important to first understand what your job duties 
entail, then set realistic expectations of what you can 
and cannot do. Don’t agree to do something that you 
know will cause you undue stress or physical effort. 

Also think about how you can negotiate what 
you are being asked to do and try to offer alternative 
options to the person asking you to do something. 
For example, would you feel more able to do the 
task if you were not doing it alone? Rather than 
say no, can you ask if there is someone they 

saying no in a respectful yet assertive way. Discuss 
your concerns with a colleague or mentor to assist 
you if that would be helpful.

Setting goals so you can say no
An easy rule of thumb is this: “Saying no to 
something allows me to say yes to something else.”

It is all about balance. Remember that there are 
only 24 hours in each day. Budget your time and 
strategically decide how much time to spend on this, 
that or the other. Here is an example:
• Everyone needs between seven to eight hours of 

sleep each night.
• The average teacher is physically present at the 

school for around eight to nine hours daily, then 
spends another several hours at home working on 
lessons, marking papers and so forth.

• Factor in the need for positive self-care: time 
with family and time with friends.
When you visually add up your day in this 

way, you may realise that there really isn’t a lot of 
“leftover time” to take on additional responsibilities. 
In other words – when there is £0 left in the budget, 
there is truly nothing left to give. Knowing that 
ahead of time is a great way to freely say no.

Prioritise. Write down a list of items that you 
“have to” do, and rank in importance with “I will 
literally be fired if I don’t get this done” as the most 
important item. Then work down from there, to the 
“least important” item. You are human, not a robot, 
and there are some items you might not get to.

Focus on what you can control – even if it is 
very small: the order of the lesson, the layout of 
your desk, deciding what time you’ll start marking, 
and so on.

Some final tips
• Remember that you’re saying no to X so that you 

can be better at Y and Z. If all else fails, don’t say 
no, say something like “I can’t right now and I’ll 
let you know if anything changes”.

• Remember that others are under stress and 
pressure as well. Be kind.

• Familiarise yourself with the process at your 
school – what things can you be more flexible 

on and what other things need to be answered 
immediately – and say no based on procedure or 
need.

• Your colleagues and senior managers have their 
own lives and their own issues, and are not likely 
as focused on you as you think.

• Having a good perspective of the “big picture” 
can be tremendously helpful – schools in the 
UK are under significant pressure to prove 
themselves and to show improvement. Try not 
to take it personally. The schools are looking at 
all facets of the system in order to improve, not a 
specific teacher or department. SecEd 

• Julian Stanley is chief executive of the Teacher 
Support Network. Visit www.teachersupport.info 
or call 08000 562 561 (England), 08000 855088 
(Wales).
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Do you know how 
and when to say no?
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Lessons from the second year

NQTS

It saw me organise numerous trips (including 
an international residential performance weekend), 
host countless shows, reform the extra-curricular 
interests, and remodel our GCSE framework.

One thing I have learnt is that with each new ini-
tiative comes a tree’s worth of paperwork, whether 
it is risk-assessments, show listings or schemes of 
work – and this is certainly the side of this job I 
least enjoy.

As our faculty continued its firm march onwards 
to reach outstanding standards, I was fortunate 
enough to be promoted to second-in-charge of per-
forming arts, which rapidly extended the learning 
curve which had only just started to get smaller.

Of course, I was incredibly grateful for the 
opportunity and honoured by the school’s faith in 
me – but scared also! 

Ageism concerns swept over me as I realised 
that I was by far the youngest in the faculty, along 
with general concerns about failing or neglecting 
my NQT focus.

And yet the largest worry I faced was how to 
manage these people, who were all far more expe-
rienced than me. I’d had expensive and extensive 
degree training on how to manage children – sanc-
tions and rewards, parental involvement if required 
and so on – and yet suddenly faced with these adults 
I felt quite helpless as I tried to find my feet in this 
new role.

‘That’s teaching for you’
Like most NQTs, I dived head-first into my job 

with a world-dominating attitude which saw me 
hell-bent on radically transforming the perform-
ing arts faculty at the specialist school I was lucky 
enough to have been employed by!

My dive unfortunately became more of a splash 
landing after the inspirational educator who had 
texted me those words – my dad – began a battle 
with cancer, a battle which proved too fierce. He 
lost his short fight towards the end of last year.

When I reflect back now I’m not entirely sure 
how I coped during those few months – keeping 
my game face on at school as the newbie, learn-
ing and wanting to make a good impression, while 
being always somewhat distracted and spending my 
weekends travelling to the hospital.

It was the first time that I realised what a won-
derful school I worked at though, as generous staff 
propped me up even though they barely knew me 
at that point. 

I was also distracted by our children’s charisma 
and did exactly what my dad would have wanted me 
to do – I kept calm and I carried on, never losing my 
world domination mentality.

This mentality saw our faculty rewrite every 
scheme of work as we merged to become more 
of a unit, as opposed to three separate disciplines 
(performing arts as opposed to dance, drama and 
music).

T
hat’s teaching for you – it’s the 
greatest job in the world.”

An old text message from 
my dad, the headteacher, was 
a phrase never forgotten as I 
embarked on my first year of 
teaching.

Depending on the circumstances I found myself 
in this year, the phrase seemed to always be appro-
priate. I either thought upon it fondly as a message 
of encouragement (such as when watching students 
progress as a direct result of my teaching or gaining 
experiences that they wouldn’t have otherwise had). 

Or I would see the quote transform into a sar-
castic retort (such as when I had a stack of marking 
concaving my desk, a line of eager parents to see, 
and yet again reprographics had “lost” my work-
sheets).

Either way, I have come to find myself repeating 
my father’s wise words (in both tones, I’ll admit) 
throughout the year – and you know you’ve matured 
when you start to sound like your parents!

SecEd’s NQT diarist from 
last year is now nearing 
the end of her second year 
of teaching. We asked her 
to pass on to the nation’s 
NQTs the lessons she has 
learnt this year

T
he end is in sight for you; six weeks of 
blissful child-free fun (unless of course 
you have children of your own).

As the summer holidays beckon, 
you may have started to think about 
the coming academic year. Perhaps, 
like me, you have applied for a 

new job and are thinking about how to make the 
best impression. Or maybe you are staying at your 
current school and are currently being drafted in to 
use your new-found year 11-free down time in various 
productive ways!

If you are at a particularly organised school, you 
may have heard murmurs from senior leaders as they 
start to think about organising timetables for next year 
– and you may be waiting with anticipation to find out 
which classes you carry forward and which you lose 
(praying that you can finally wave goodbye to that 
naughty year 9 group and crossing your fingers that you 
can keep hold of that lovely class you made so much 
progress with this year).

Whatever your situation, I am sure that you are 
now completely ready to collapse and praying for 
the remaining weeks of the summer term to pass as 
smoothly and stress-free as possible!

As someone who was in your shoes this time last 
year, I have been asked to offer you some words of 
wisdom; some advice for making the transition into the 
coming academic year.

Be pro-active about your own CPD
Now you are completely qualified, you may find 
yourself suddenly afloat like a ship without a compass. 
It is important that, while you revel in your new-found 
freedom, you do not let yourself stagnate; keep yourself 
moving forward professionally. 

Find out from your line manager what the school 
policy is for teachers leaving school to go on externally 
run CPD. Most schools will be keen to send you out for 
a day’s training if you can prove that your attendance 
on the course will improve the teaching and learning 
within the school. 

Of course something that makes your attendance at 
a course extra valuable to the school is if you share your 
learning with other staff members, so offer to contribute 
key learning points at department meetings or other 

skill-sharing opportunities. If you are savvy about it and 
do your research you can normally find some courses 
that are free-of-charge, meaning your school will only 
need to pay for your supply cover. 

If, like me, you are a maths teacher, Mathematics 
in Education and Industry runs some excellent free 
courses which I have found incredibly useful in terms 
of developing my subject knowledge and addressing 
key issues in developing students’ higher level thinking 
skills.

Don’t become a classroom hermit
Keep observing other staff. Remember CPD does not 
just come in the form of external courses. Make the 
most of opportunities to develop yourself within your 
own school.

While it is refreshing to no longer have well-
meaning senior leaders constantly ushering you to 
observe outstanding practitioners in your free periods 
(you know, those “free” periods when you were trying 
to catch up on all that marking or trying to plan 
desperately for your next observation), you can fall into 
the trap of sticking inside your own realms of teaching 
and forget to get out and observe the great work being 
done by your colleagues.

There is so much to learn from seeing how other 
members of staff start their lessons, differentiate for 
learners and aid pupils in reflecting on their learning. 
Make sure you get out of your classroom and keep the 
fresh ideas flowing.

Start to think about your passions
You will no doubt have realised over the course of the 
past year, if not before, that you take a special interest in 

a certain professional area, whether this be developing 
schemes of work, working on assessment for learning 
strategies, ensuring appropriate support for pupils with 
SEN, stretching those most able pupils or raising 
aspirations through extra-curricular activities.

Whatever your passion is, make it known to your 
line manager and any other senior leaders who might 
be opening up positions of responsibility in the coming 
academic year.

Each school has its own structure for assigning 
teaching and learning responsibilities, but if you do not 
enquire and show willing, then no-one will ever know 
you are interested in an increase in responsibility!

In a similar vein, if you feel that it would be 
beneficial to a particular class to have you as their 
teacher next year, make sure it is known to your head 
of department and whoever is in charge of timetabling; 
they may be able to work something out for you.

New levels of responsibility
Your new-found qualified status means you now hold 
a greater level of accountability should things not go to 
plan. No longer will the words “well, they are new...” be 
used to explain a failure to follow school policy, or why 
you did not set student targets in line with the required 
levels of progress, or why you did not complete your 
reports by a given deadline.

For me, the shock came when a complaint came in 
about behaviour of students on a school trip. As the only 
fully qualified member of staff on the school trip, I was 
hauled up to explain my side of the story (if you find 
yourself in a similar situation, pray that your leadership 
team have faith in your word as a trained professional 
as opposed to the complete stranger).

Don’t expect it to suddenly be perfect
Do not assume that now you are officially a fully 
qualified teacher that things should be a breeze for 
you. I have colleagues who have found themselves 
at times frustrated and questioning their suitability to 
the profession due to their expectation that after your 
NQT year you should feel less stressed and have less 
workload due to your well-honed planning and marking 
skills. This is very often not the case, especially if you 
have taken on an extra responsibility.

I took on A level teaching this year, which 
has meant a huge amount of planning as I 
first need to reacquaint myself with the 
curriculum requirements and plan from 
scratch how to teach the topic. This has 
meant that where I would have expected to 
be working less than in my NQT year, I am 
possibly working more.

Try to see this as an investment into your 
professional skill-set, rather than as another 
drag taking you away from the quest to obtain a 
normal work/life balance.

You may, as with even the most experienced 
teacher, still need to ask for help from your 
colleagues from time to time.

Enjoy your summer!
You have worked ridiculously hard and you now 
deserve a good long break, so relax (properly) and 

spend time with your family and friends (they may be 
a little shocked to see you out and about after so long!). 

Whatever you do, make sure you spend at least five 
of the six weeks doing literally nothing related to school 
or teaching. I have a friend who took on an internship 
at the Department for Education during her summer 
break. While this may be your cup of tea, to me, it is 
simply madness! You want to come back in September 
refreshed and raring to go, so take the time to recuperate 
and congratulate yourself on another year well done!
 SecEd

• Our diarist is a second year teacher of maths at a 
school in south London. She was SecEd’s NQT diarist 
during the 2012/13 academic year.

Contending with school politics, extra respon-
sibilities and staff who didn’t do as asked or to 
deadline was a real struggle. I tried to remain as 
friendly and approachable as possible. However, I 
soon learnt that I had to be firm with the staff just 
like the children!

A few months into the post, our head of faculty 
was off work for a period of time with illness, and 
this certainly threw me in at the deep end as I had 
to step-up yet again – leading briefings, running 
shows, monitoring data and maintaining faculty 
morale which was falling as the school continued 
to make numerous changes in set up for the new 
academic year.

In some ways this perhaps helped me to establish 
myself, but I was certainly more than grateful for the 
head of faculty’s return a month later!

And as I look ahead, we face further change as 
our faculty depreciates (through what I hope is a 
compact school vision and not Mr Gove’s anti-arts 
footprint) and I will be leading the dance department 
solo with three exam classes and 520 key stage 3 
students. 

I’ve heard the second year of teaching is far 
tougher than the NQT year – I think I am about to 
experience why. SecEd

• Our NQT diarist this year is a teacher of drama 
and dance at a school in Essex.

This year’s SecEd NQT 
diarist is a teacher of drama 
and dance. She reflects on 
the ups and downs of her 
first year at the chalkface
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Do you want an unrivalled package of professional support and
advice wherever you choose to work in the UK?

The largest teachers’ union in the UK offers the following, FREE OF CHARGE:

n Finding your First Teaching Post – a comprehensive online resource to assist you in
obtaining your first teaching position:
www.nasuwt.org.uk/FindingYourFirstTeachingPost.

n Starting Out – a quick guide to essential information you need on appointment,
including salary, conditions of service and registration.

n A personal Induction Planner – to guide and support you through the key
milestones of induction – unique and only available through the NASUWT.

n A programme of free professional seminars – before you take up your first post and
throughout your first year.

n Local networks of serving teachers – only a phone call away, providing advice
and support.

n Centres in England, Wales, Northern Ireland and Scotland – with professional staff
to provide legal advice and representation.

n First-class advice and information – to your home, online and in your workplace.

Book your place on new teacher seminars online at www.nasuwt.org.uk or by contacting 
the Conferences and Events Team on conferencesandevents@mail.nasuwt.org.uk or 

on 0121 453 6150.

ALL OF THIS AND MORE, AND 
FREE MEMBERSHIP UNTIL 2016*

Join the NASUWT today. 
QUICK AND EASY, NO HASSLE.

Tel: 0121 457 6211 or online: www.nasuwt.org.uk.

Are you a new teacher?

*All newly qualified teacher members who qualified in 2014 and agree to pay their future subscriptions by direct
debit will receive FREE NASUWT membership until 31 December 2015, followed by a 50% reduction in 2016.
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