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Welcome to SecEd’s NQT special edition. The following 
eight pages offer a range of advice to NQTs, as they 
come to the end of their first year, and trainee teachers, 
who will become the next cohort of NQTs in September. 
To start us off, Chris Keates looks at the rights and 
entitlements that all NQTs should receive

T
eaching is one of the best, most 
satisfying and worthwhile of 
the professions. It is also highly 
demanding and challenging.

Despite the government’s decision 
to remove the requirement for all 
teachers to hold qualified teacher 

status (QTS) in schools in England, the NASUWT is 
quite clear that children and young people are entitled 
to be taught by qualified teachers. We have maintained 
our belief that QTS should be the benchmark for 
teacher professionalism and that when parents send 
their children to school they have a right to know that 
they are being taught by qualified teachers.

We believe that the removal of the requirement on 
schools to recruit qualified teachers undermines the 
status of the profession and compromises the quality of 
educational provision.

This not only seriously undermines the right of 
all pupils to be taught by highly trained and skilled 
professionals, it also threatens teachers’ jobs in the 
future and makes it even more difficult for NQTs to 
secure employment if schools decide to opt for cheaper, 
unqualified personnel instead. This move is a further 
attack on the status of the profession and is based on the 
erroneous belief that “anyone can teach”.

We believe that teaching must remain a graduate 
profession and NQTs work hard to secure QTS. In 
recognition of the skill and talent required to become 
a teacher, NQTs have a number of statutory and other 
entitlements, specifically designed to ensure that the 
induction year provides a structured and high-quality 
introduction into the profession.

In England and Wales, the range of statutory 
provisions which schools are required by law to provide 
to all NQTs include:
• A reduction in timetabled teaching, in addition to 

a contractual entitlement to 10 per cent guaranteed 
planning, preparation and assessment (PPA) time.

• Teaching only the age range or subject for which 
they have been trained.

• An induction tutor or mentor.
• Not routinely to have to teach classes or children 

with especially challenging discipline problems.
• Receiving regular feedback and support on progress.

the observation and have verbal and written feedback 
afterwards which highlights all the positives observed 
and constructively details the areas for development.

It is the quality, not quantity, of classroom 
observation which is important and it is disappointing 
that there are still too many NQTs who report being 
observed, sometimes excessively so, with no feedback 
or constructive comment.

NQTs are entitled as part of their induction to have 
timetabled classes with which they can work on a 
regular basis to allow them to gain experience and build 
a rapport with pupils. It is not acceptable for an NQT to 
be allocated classes of pupils who are known to exhibit 
extremely challenging behaviour even with the most 
experienced of teachers.

An extremely worrying trend which has increased 
in recent years is for NQTs to be placed on temporary 
contracts in their induction year; usually for schools to 
keep open their options on performance or the budget, 
or both. Induction should not be conducted under the 
constant shadow of fear that a contract will not be 
renewed and made permanent. 

Equally concerning is the number of NQTs who 
cannot find even a temporary placement for their 
induction year and who therefore work on supply. 
A recent NASUWT survey of supply teachers found 

• Teaching the same class(es) on a regular basis to 
establish a routine and a rapport with pupils.

• The right to be given early warning of any perceived 
problems or difficulties with progress.

• Professional and timely communication about 
judgements on performance.
You should have been receiving all of these 

provisions this year. This induction period is intended 
to lay firm and positive foundations and provide a 
positive start to professional development and a career 
in teaching. 

However, while some NQTs have a positive and 
supportive experience, unfortunately others do not 
receive not only their induction entitlements, but also 
are denied fundamental and important contractual 
provisions, such as guaranteed PPA time, which, when 
taken together with their induction time, should result 
in reduction in timetabled teaching time by 20 per cent. 

A poll of new teachers at the NASUWT’s recent 
NQT seminar found that too many are being denied 
their statutory rights and entitlements. The poll found 
that:
• More than a third were not in receipt of the full  

10 per cent reduction in teaching time that they are 
entitled to during their induction year.

• Nearly a quarter said they were rarely or never 
provided with adequate support and guidance from 
their induction mentor. One in 10 had not even been 
provided with a named mentor.

• More than half said the purpose and objectives of 
lesson observations are never or rarely agreed with 
them in advance.

• More than a third say they can rarely or never access 
appropriate external professional development.

• Excessive workload was the biggest problem 
experienced during the induction year, followed by 
a lack of support to deal with poor pupil behaviour.
The NASUWT believes that provisions should be 

in place to ensure that in whatever school an NQT 
begins their career, they have a consistent, high-quality 
experience which instils confidence and nurtures the 
passion new teachers need to continue in the profession.

NQTs welcome developmental and supportive 
classroom observation, in which they meet with the 
observer prior to the lesson to discuss the focus of 

that they are routinely denied access to training, have 
their pay and conditions entitlements flouted and are 
routinely expected to teach outside their specialism or 
age-range. This is no way for an NQT to begin their 
career.

This is one of the key reasons why the NASUWT 
has developed a programme to support supply teachers, 
including dedicated seminars and “SupplyAdvisor”, a 
website which enables supply teachers to rate agencies 
and share valuable information about terms and 
conditions.

The growth in the use of temporary contracts and 
the increasing number of NQTs working on supply 
has underlined even more strongly the importance of 
the NASUWT’s campaign for a guaranteed placement 
for all NQTs in their induction year, a scheme which 
already works successfully for new teachers in Scotland.

The NASUWT encourages and seeks regular 
feedback from NQTs to enable us to identify the 
specific challenges they are facing and provide the 
support and advice needed. New teachers are the future 
of the education service and a precious resource not to 
be squandered. The NASUWT will continue to support, 
advise and defend them. SecEd 

• Chris Keates is general secretary of the NASUWT.

Six steps to effective professional development

T
eaching is most fun when you are 
constantly developing and improving. 
Now that you are nearing the end of 
your NQT year you will be thinking 
about next steps. Here are six ideas to 
keep you developing effectively over 
the coming year.

Career development
You should start thinking about building up your CV to 

as to the nature of the complex learning underneath. 
However, the more skilled you become at assessing 
the more you can become responsive to student needs.

You may wish to look at signing up to become an 
examine marker for your subject area. This will give 
you experience in the sorts of questions your students 
will experience, as well as some ideas about how 
marking is done at this level. This can help you design 
summative assessment for your own school.

Of more importance, however, is formative 
assessment. It is worth spending time researching the 
most effective tasks, questions and activities that can 
give you a sense of what students are learning and 
struggling with. You may wish to spend time looking 
up the idea of “hinge questions” and linking with fellow 
practitioners to start exploring these in your subject 
area.

Subject knowledge
It is self-evident that in order to be a really effective 
teacher you need to be a master of the subject matter. 
A good use of time can be to test yourself with past 
papers. As you do so, start becoming aware of the 
tactics you use to answer each question so that you will 
be able to model your thinking process to your students. 

lay the groundwork for future career moves. You may 
like to explore whether you can take on projects next 
year that will have an impact on a whole subject or year 
group, or taking on the organisation of a trip or event. 

Taking on these responsibilities helps you practise 
your leadership skills and start establishing a reputation 
as someone reliable. You will also start seeing a 
different perspective as you take on such a role. It is 
important to be able to “zoom out” and see needs and 
complexities of whole teams or even the whole school. 
You may also consider looking at whether you can 
either shadow or support an existing middle leader with 
some of their work. 

Another interesting aspect is governance and you 
may consider standing to be a staff governor or even 
consider becoming a governor at another nearby school. 
This sort of role is very helpful to start seeing whole-
organisation issues and understanding the pressures and 
opportunities at a leadership level.

Assessment
One of the most important (and often underrated) 
aspects of teaching is the ability to become a great 
assessor of student learning. As assessment is never a 
particularly reliable thing, it can only give you a hint 

Also, keep an eye on the examiner’s report for each 
paper to identify where there are common mistakes and 
misconceptions.

As well as deepening your understanding of material 
on your curriculum, you should also stay up-to-date 
with new ideas. Joining your subject association can be 
a valuable source of guidance and stimulation. Many 
associations produce magazines and newsletters which 
not only give great teaching ideas but also give you the 
latest research about teaching the subject as well as 
updates on the latest developments in the subject and 
how to bring them alive for your students.

The Council for Subject Associations is a great 
place to search for your association. You may also 
find useful resources on the Expert Subject Advisory 
Groups website (see further information for links).

Twitter and blogging
There is a vibrant community of teachers and 
researchers who use Twitter professionally to discuss 
teaching practice and debate ideas. It is worth investing 
some time in setting up an account for your professional 
use. You may wish to follow some of the people 
recommended by well-known users such as Sam 
Freedman or Ross McGill – both have compiled useful 

As you complete your NQT 
year, it is natural to think 
about the CPD and career 
development that lies 
ahead. David Weston 
offers some advice

The rights and entitlements 
all NQTs should be receiving
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The first few years as a 
teacher are often the most 
challenging, especially as 
you head from your NQT 
year into year two. Julian 
Stanley offers some advice 
to help you safeguard your 
health, wellbeing and love 
for the job

W
ith so many disturbing 
statistics – like one in 
four teachers quitting the 
profession within their first 
five years of teaching – and 
with politicians constantly 
referring to the high number 

of failing and coasting schools, you might be forgiven 
for questioning your decision to become a teacher.

Yet, according to a Gallup survey in 2013, teaching 
is still voted the number two best career, beaten only 
by physicians. As jobs go though, teaching is not easy 
and, for some, the first few years can be tricky as you 
find your feet, particularly going from the relatively 
supportive environment of your first year into the 
second year. So here is our guide to surviving and 
thriving as an NQT.

You are not alone
The Teacher Support Network receives around 29,000 
calls to our 24/7 helpline each year and about a quarter 
of these calls each year come from teachers in their 
first five years of teaching. More often than not they 
are struggling, because they are not sure who to talk to.

Try writing a diary over the next week of your 
activities at school and at home, listing everything you 
do and how much time you spend on each thing. This 
may seem like more work initially, but in the long run 
it should help you to find ways to save time.

Make sure you include every activity, even those 
that you may not think of as big tasks: phone calls, 
photocopying, impromptu meetings with colleagues 

etc. You may find it useful to break your work down 
by structured and unstructured work time.

Structured or school-directed time includes 
teaching time and scheduled non-teaching activities, 
such as planning, preparation and assessment (PPA) 
time, meetings, parent consultations, training, 
leadership and management time. These hours are 
often stipulated in the employment contract.

Once complete, look back at the diary you made of 
how you work. Ask yourself what patterns you might 
be able to change and set yourself specific goals. 
Make sure to write your goals in a positive way. Goals 
become easier to accomplish when you focus on the 
benefit and not the problem. For example: 
• Set a time to finish each term night: I will finish no 

later than 6pm on weekdays, so that I can exercise 
and eat properly.

• Set free time on weekends and/or on some 
weeknights: I will take two nights off during the 

They are afraid of saying they are unable to cope 
or, after working so hard to find a position, do not 
want to jeopardise anything by saying they need more 
support. So they say nothing and struggle on alone.

If and when they do reach out to us, we help 
normalise those feelings by explaining that so many 
new teachers are going through the same thing or have 
been through it. This does not mean to belittle their 
feelings, but more encourages them to talk.

Who in your school can you talk to? Your mentor? 
A colleague? You need to find someone you can trust 
who you can turn to for advice and support or to 
just let out those worries and concerns.

Plan your work/life balance
You will be used to planning your 
lessons by now, but how many of you 
plan your work/life balance too?

Work/life balance is notoriously 
difficult. According to findings 
from the Office of National 
Statistics, almost one in two 
(48.4 per cent) of adults aged 16 
and over in Great Britain report 
a relatively low satisfaction 
with their work/life balance.

This can be particularly the 
case for people in education. 
Teachers do 20 per cent of their 
work (10 hours or more) before 
school, after 6pm or on weekends. 
This can have a dramatic impact 
on a teacher’s life. 

One teacher told us: “I had 
completely lost my boundaries, I 
didn’t know where my job ended and 
myself started. It had all become this 
glutinous, amorphous thing.”

Unlike most other professions, teachers 
feel a responsibility to their colleagues, pupils, 
students and schools, even when they are not working 
– 59 per cent of teachers who responded to a Teacher 
Support Network survey in 2011 confirmed that they 
had adapted their behaviour outside of school because 
they thought it would have an impact on their role 
within school. 

One of the difficulties though in finding a balance 
is that the different parts of your lives will require 
different things from you as your life and your career 
progress. 

There will be times, for example, when your 
personal life will demand more of your time and other 
times when your work life will need to be the priority. 

There will also be times when both your work and 
your personal life will demand your attention. The key 
is to have strategies and techniques already in place, so 
that you can maintain a balanced lifestyle.

Before you can make changes to your work/life 
balance, you need to be clear on how you currently 
work. It may be that by making small changes to the 
way you work or by finding ways to become more 
efficient, you can free up time for other activities.

week and have one completely free day during the 
weekend, so that I can spend time with my family.

• Set personal goals you want to achieve: “I want to 
learn to play the piano.” “I want to go to the gym 
twice a week.”

Sleep
While you are planning, make sure you make time to 
sleep. According to the Great British Sleep Survey, 
long-term poor sleepers are seven times more likely 
to feel helpless than good sleepers, five times more 
likely to feel alone, and twice as likely to have 
relationship problems, suffer day-time fatigue and lack 

of concentration.
We have all heard stories of the teachers who 

get up early to do a couple of hours’ work 
before school, work all day, then go home and 

work all evening, going to bed late, before 
starting again the next day. This may work 
in the short term, but just how sustainable 
is it really?

According to the Great British Sleep 
Survey, poor sleepers are three times 
more likely to struggle to concentrate. 
So what can you do to improve your 
sleep?

First of all, do not work in your 
bedroom. Use a separate room for 
schoolwork, or if space is an issue, 
make sure you hide it out of sight during 
the night. Ideally, do your school work at 

school and leave it there.
Also, try writing a list – 82 per cent 

of respondents to the Great British Sleep 
Survey in 2012 said the top persistent thought 

that kept them awake was “what happened 
today and what have I got on tomorrow”.

Say ‘no’
One of the key issues we hear from NQTs is that they 
tend to say yes to everything that is asked of them and 
often volunteer for extra duties. This is natural as you 
try to impress and share your enthusiasm for the new 
job, but the additional workload on an already packed 
schedule can cause problems. To help you to say no, 
try the following: 
• Be clear on what you are required to do and what 

is expected of you.
• Check the staff handbooks and talk to your union.
• As strange as it sounds, practise holding messages, 

stock phrases – “can we talk about this later” – and 
rejections, so that when you are put on the spot, 
you are comfortable saying no.  SecEd 

• Julian Stanley is chief executive of the Teacher 
Support Network. Visit www.teachersupport.info or 
call 08000 562 561 (England), 08000 855088 (Wales).

Further information
This advice was adapted from Teacher Support 
Network’s new online self-help tool BeWellTeachWell. 
Visit www.bewellteachwell.org.uk

Survive and thrive  
as a new teacher
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lists of those to follow. Creative Education also has a 
good list of interesting teacher-specific hashtags to look 
for (again, see further information).

Many teachers use Twitter to share ideas, often 

through the medium of blogs. You could consider 
starting your own Wordpress blog or using a teacher-
specific platform for sharing, such as StaffRm. You 
should also read some of the top existing bloggers. 
David Didau has a good list of recommended blogs and 
Ross McGill’s discussion of these listings is also worth 
reading (see further information for details).

Research
It is worth staying up-to-date with the latest research. 
Good places to start include the Education Endowment 
Foundation, the Institute for Effective Education, and 
National Foundation for Educational Research. You 
could also read some books which summarise much 
of the latest research including Effective Teaching: 
Evidence and practice by Daniel Muijs and David 
Reynolds and Visible Learning and the Science of How 
We Learn by John Hattie and Gregory Yates.

There’s a whole community of teachers who are 
really interested in using or producing research. Many 
of these are regular bloggers and also get together at 
regular festivals, conferences and informal meet-ups. 
ResearchED is definitely the place to start to look 
for these events, which tend to be very friendly and 
accessible with a healthy dose of debate. Most of them 
take place on a Saturday and some sessions are even 
live-streamed on the web. You can look up past events 
to see previous speakers.

If you can find a group of like-minded colleagues 
then you may wish to set up a reading group to get 

together to read papers and discuss how the findings 
may apply to your own practice.

Collaborative professional development
The types of CPD that have the biggest impact on 
student achievement tend to include collaboration 
between colleagues. However, some collaboration can 
end up being a waste of time so you may wish to take 
some time to understand the research on what makes 
the most effective professional development. A great 
starting point is the Teacher Development Trust’s recent 
Developing Great Teaching report.

One useful activity to try in school is planning a 
lesson with one or two colleagues, paying particular 
attention to the learning that you are planning for 
students and the formative assessment you (and they) 
can use to evaluate the learning. It is helpful to be able 
to try out this lesson and then get together to reflect and 
discuss how it went.

Another useful activity is marking with colleagues, 
particularly more experienced ones. If you are able 
to borrow a bit of valuable time then you can mark 
some work together and identify what it tells you 
about student learning. You can then discuss the most 
appropriate teaching strategies for the subsequent 
lessons as well as future tasks to set to give you good 
further formative feedback.

Whatever approach you take, make sure you develop 
a plan of action for your further development for your 
coming year. As you have discovered this year, teaching 

is extremely full-on and it is easy to focus on the here-
and-now and forget the long-term. SecEd 

• David Weston (@informed_edu) is the chief executive 
of the Teacher Development Trust. Visit http://TDTrust.
org/ and follow them at @TeacherDevTrust

Further information
• Council for Subject Associations: www.

subjectassociation.org.uk/members_links.aspx
• Expert Subject Advisory Groups: http://

expertsubjectgroups.co.uk/
• Social media recommendations:
 – Sam Freedman: http://bit.ly/1dJJhMk
 – Ross McGill: http://bit.ly/1emOiv4
 – Creative Education: http://bit.ly/1J4i4ll
• Blogging/blogger recommendations:
 – David Didau: http://bit.ly/1d00n84
 – Ross McGill: http://bit.ly/1N1JUx8
 – WordPress: https://wordpress.com/
 – Staffrm: http://staffrm.io/
• The Education Endowment Foundation: https://

educationendowmentfoundation.org.uk/
• The Institute for Effective Education: www.york.

ac.uk/iee
• The National Foundation for Educational Research: 

www.nfer.ac.uk
• ResearchED: www.workingoutwhatworks.com
• SecEd’s summary of the Developing Great Teaching 

report (June 2015): http://bit.ly/1JXjKvt
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What are the traits of 
excellent teaching that 
NQTs should be focusing 
on developing as they 
embrace the freedoms of 
year two at the chalkface? 
Matt Bromley explains

Y
our NQT year is a bit like learning 
to drive: throughout your training 
you have a constant critic at your 
side offering advice (or possibly 
a staffroom full of them), and 
you are encouraged to endlessly 
reflect, adjust and – by so doing – 

secure incremental improvements. You might literally 
be in the driving seat, but sometimes it can feel like 
you are just along for the ride, following someone 
else’s roadmap.

But now that you are at the end of it, now that you 
have passed your test so to speak, you are finally free 
to do it your way. You are a qualified, fully-fledged 
teacher with all the professional autonomy that goes 
with it. But be cautious...

Often, when people pass their driving tests, they 
begin undoing all their hard work, unlearning all 
the skills they acquired under the tutelage of their 
instructor. They stop holding the wheel at ten-to-
two, stop changing down through the gears, and stop 
mirror-signal-manoeuvring. 

Be careful not to let your NQT year fall into 
the same trap: don’t undo all the hard work you 
did as an NQT and do not ever stop reflecting and 
improving. Now is not the time to start acquiring 
bad habits, cutting corners, and letting standards 
slide. Now is the time to add light and water to your 
blossoming career; now is the time to grow into the 
expert teacher you know you are capable of being 
by consolidating and building upon what you have 
already learnt.

Expert teachers
So what are you striving towards? What exactly 
does it mean to be an expert teacher? David Berliner 
researched the nature of expertise in teaching 
and devised eight characteristics. Below, I share 
a selection of these characteristics and add some 
practical tips of my own to help you develop them.

First, expert teachers develop automaticity for 
the regular routines and actions they perform in the 
classroom. In other words, whereas new teachers 
might take several hours to plan a lesson, an expert 
teacher could plan the lesson more effectively in just 
a matter of minutes.

Berliner says expert teachers can be as much as 50 
times faster at planning lessons than an NQT. There 
is no shortcut to this, automaticity comes with time 
and experience – but the more you practise, the better 
you will become. So practise your regular classroom 
routines over and over until you perfect them and can 
perform them without much active thought. 

Experience will breed greater comfort in the sense 
that, with practice, you will grow comfortable in your 
own skin as a teacher and become more willing to be 
yourself in the classroom, making emotional connections 
with your students without fear of compromising your 
authority. You will become less of an automaton and 
more human, adapting your style to suit the context.

Finally, although new and experienced teachers do 
not differ in the amount of knowledge they have, they 
do differ in the way they organise that knowledge. 
As such, as you grow with experience, you will learn 

Then concentrate your energies on the actions 
that will have the biggest impact on student learning. 
For example, the less time you spend on planning 
lessons, the more time you can spend on marking and 
giving feedback, or on developing quality classroom 
resources that you can use time and again.

Second, when solving problems, expert teachers 
are more sensitive to the demands of the task and 
to the social context. In other words, when asked to 
plan a lesson, expert teachers tend to want to know 
more information about the classroom in which they 
will be teaching and about the starting points and 
backgrounds of the students they will be teaching 
than do NQTs. 

So get to know the context in which you will be 
teaching – do your research at the start of the new 
term, time spent on this will pay dividends throughout 
the year: know your students’ starting points and 
backgrounds and use that information to inform your 
planning and teaching. Again, the more you develop 

automaticity, the more time you will have to look 
deeper at all the contextual factors (such as your 
students’ home lives, interests, and preferred ways of 
learning) that might inform your teaching.

Third, expert teachers are more flexible in their 
approach than NQTs. Experts are more likely than 
new teachers to find solutions that are tailored to the 
particular circumstances rather than use a “one-size-
fits-all” approach. They are also more likely to adapt 
their style and tone as a lesson progresses, whereas 
new teachers tend to project the same emotions 
throughout a lesson. 

how students respond to the subject content you teach 
them – what they tend to find easy and difficult, what 
they tend to need help with, and what they can do 
independently. This will inform the way you teach that 
content in the future. You will get better at pre-empting 
student responses and so will plan for them.

Expert teaching
If that is what it means to be an expert teacher, what 
does expert teaching look like? Well, it will probably 
come as no surprise to learn that there is no silver bullet, 

When poor student behaviour is a cry for help

L
ow-level disruption is the bane of all 
new teachers – how soul-destroying 
it can be to have taught a lesson 
that all seemed to go wrong because 
of these distractions. It leads many 
teachers to question just how they can 
get certain students to engage more 

enthusiastically.
There are many wide-ranging causes of poor 

behaviour. This article focuses on poor learning 
behaviours that come as a result of SEN or because 
pupils are struggling with their learning.

It is certainly the case that some behaviours articulate 
an unhappiness, possibly with school life and/or with 

for a chat. I said to him that I thought he had some 
unique views and that I and the other students would 
value his contribution in the classroom – and that I 
thought he was really bright. From then on this student 
participated perfectly; he said hello to me when he 
entered the class and even got others to settle down.

What I had stumbled upon was the trick of seeing 
beyond the behaviour to what the student was really 
asking for – someone to notice him and say something 
nice. My guess is that I was one of the only adults in his 
life who told him he was all right and a good person.

Ask the right questions
When faced with a student who is exhibiting poor 
behaviour, or who is distracting others or being 
distracted easily, ask yourself: why is this? 

Often their behaviours will simply be a way of 
hiding their inability to fully understand and access 
what you are giving them.

Therefore, seek to understand their learning process. 
For example, do they have difficulty remembering 
spoken information? If so, you could give them written 
instructions. Perhaps they may find difficulty in 
following long and complex instructions, in which case 
your guidance could be chunked into smaller bite-sized 
instructions.

It is very common that young people with a broad 
range of needs have difficulty remembering subject-
specific vocabulary, so providing pre-learning will help 
most students.

life in general. The student/s may be saying – “please 
notice me and help me”.

Other behaviours are a student’s way of coping with 
a lesson that they do not understand. And unidentified 
SEN might also be playing a role in causing challenging 
behaviour.

Whatever it might be, all of these behaviours are 
communicating something – that the student is finding 
it difficult to sit and learn in your classroom and they 
would like you to respond, preferably kindly and with 
compassion.

I am convinced that new teachers tend to be more 
concerned with how well they taught rather than how 
well their students learnt. This is not a criticism but 
often a natural barrier built on the wreckage of the 
endless judgements new teachers are given about their 
teaching.

I often try to encourage new teachers to bridge the 
gap between some of the disruptive behaviour they may 
experience and the need to consider why their students 
may be displaying this behaviour.

I know it is easier said than done. When I started 
teaching one student made my class so difficult I 
dreaded it. I felt angry towards this individual who 
was making my already stressful new teacher life a 
nightmare.

I complained about him of course and tried to 
send him out and this was frowned upon. So I tried 
something that was contrary to what all of my feelings 
wanted me to do: I approached him in the playground 

Other common learning behaviours that indicate a 
possible inability to access your lesson include students:
• Rarely completing given tasks.
• Quick to leave their seats.
• Distracting themselves (fiddling, fidgeting, playing 

with bags or planners).
• Finding reasons to avoid tasks.
• Trying to sit at the back of the class.
• Avoiding interacting in class activities.

When you speak with them, do you notice their 
conversation moving from topic to topic for no obvious 
reason? They may also fail to respond to a question 
unless asked specifically by name in a class scenario.

Do they demonstrate a difficulty in understanding 
inference or abstract concepts? Do their answers 
completely miss the point of the question? Do they 
demonstrate difficulty in sequencing (doing a task in 
an ordered way)?

These type of issues may also indicate a more 
complex type of SEN, which might be neurologically 
based, such as autistic spectrum disorder or attention 
deficit disorder. In these cases you should pass this 
information on to your line manager and usually the 
SENCO. Obviously, double check the information you 
have been given about your students to ensure that you 
have done your due diligence.

Ultimately, however, these students are still in your 
class and you are their teacher – and regardless of their 
presenting issues and behaviours they are there to learn. 
So, what can you do? First, make sure you have sought 

There are many 
reasons behind poor 
pupil behaviour in the 
classroom. Often SEN 
can have a role to play 
or students can simply be 
struggling to access the 
learning. Daniel Sobel 
offers some pointers

   When solving problems, 
expert teachers are 

more sensitive to the 
demands of the task and 

to the social context. 
In other words, when 

asked to plan a lesson, 
expert teachers tend 

to want to know more 
information about the 

classroom in which they 
will be teaching and 

about the starting points 
and backgrounds of the 

students
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no secret formula to teaching expert lessons – what 
works is what’s best. The best thing to do, therefore, 
is to get to know your students by regularly assessing 
them and then to plan for progress by teaching lessons 
that provide opportunities for all your students to fill 
gaps in their knowledge.

The best lessons do not exist in isolation, they are 
all about context, so it is better to think of a lesson 
as one learning episode in a long series. It does not 
necessarily need a neat beginning and end or to be 
in four parts, and it does not need to prescribe to a 

In the best lessons, work is challenging but 
achievable. If the work is too easy, students will 
switch off; if the work is too hard, students will switch 
off. Work must be pitched in the “zone of proximal 
development” – hard but do-able with support. If 
something’s too easy, we rely on our memory instead 
of thinking (e.g. 1+1); if it is too hard, we run out of 
processing power (e.g. 56 x 49,237) and stop thinking.

The best lessons present students with desirable 
difficulties – artificial barriers that make information 
harder to encode (learn initially) but easier to retrieve 

later – which lead to deeper learning. We achieve 
desirable difficulties by: spacing learning apart with 
increasingly long gaps; interleaving topics rather than 
finishing one topic then moving onto another; testing 
frequently – using low-stakes quizzes at the start of 
topics/lessons to identify prior learning as well as 
knowledge gaps, and to “interrupt forgetting”; and 
making learning materials less clearly organised so that 
students have to think hard about the materials (e.g. 
using a difficult-to-read font).

The best lessons also encourage students to make 
connections between new and existing information – 
applying prior knowledge to new knowledge – in order 
to improve the speed and ease with which they retrieve 
information from their long-term memories and transfer 
it into their working memories (where they can use 
it). Prior knowledge helps us to “chunk” information 
together, saving precious space in our limited working 
memory, allowing us to process more information.

When planning great lessons, we should focus on 
what students will be made to think about rather than 
on what they will do. We might, for example, organise 
a lesson around a big question. We then need to repeat 

particular style of teaching. For example, every lesson 
does not need to include opportunities for group work 
or independent study. A lesson can be meaningfully 
spent with students reading or writing in silence so 
long as, in the wider context of the series, there is a 
variety of learning activities.

The best lessons are those in which students feel 
welcomed, valued, enthusiastic, engaged, eager to 
experiment and rewarded for hard work. The way to 
achieve this is to prize effort over attainment and focus 
on progress (learning) not outcomes.

learning several times – at least three times according 
to Graham Nuthall – if it is to penetrate students’ long-
term memories.

The best lessons make good use of low-stakes 
testing (or retrieval practice) such as multiple-choice 
quizzes because tests like these interrupt forgetting and 
reveal what has actually been learnt as well as what 
gaps exist.

The best lessons involve lots of classroom 
discussions – best achieved through artful questioning 
– because talking makes students think. Questions 
should only be used if they cause thinking and/or 
provide information for the teacher about what to do 
next. The most common model of teacher talk is IRE 
– initiation, response, evaluation. But it doesn’t work 
very well. A better model is ABC – agree/disagree with, 
build upon, and challenge – whereby students pass 
questions around the classroom. The Japanese call this 
“neriage” which means “to polish” – students polish 
each other’s answers, refining them, challenging each 
other’s thinking.

In the best lessons, there is a learning culture in 
which students produce high-quality work. You can 
also create an ethic of excellence like this by developing 
a sense of whole-class pride in the quality of learning 
and by ensuring that, once finished, assignments are 
made public – providing the work with a genuine 
audience. 

In the best lessons, assessments – such as gallery 
critique – are used as the primary context for sharing 
knowledge and skills. To do this, you need to teach 
students how to give constructive feedback that is kind, 
helpful and specific, and you need to provide students 
with exemplars that show them what a great essay or 
experiment looks like. 

Finally, the best lessons happen when you instil 
in students the belief that quality means rethinking, 
reworking, and polishing so that they feel celebrated, 
not ridiculed, for going back to the drawing board.

The best job in the world
Congratulations on passing your NQT year and 
welcome to the profession. Teaching is an honour and a 
joy. There can be few jobs more crucial to society and 
few careers that offer such rich rewards. You have the 
privilege of shaping young minds and watching your 
students grow into intelligent, responsible citizens. 

Teaching is tough, of course, but it is tough because 
it matters; it is tough because you are doing something 
important, you are improving the world around you one 
person at a time.

A friend of mine is a nurse and when she is asked 
what she does for a living she replies (albeit tongue in 
cheek) “I save lives”. Take her lead: now that you have 
qualified, the next time you are asked what you do 
for a living, say “I change lives”. It’s hyperbole, yes,  
it’s gilding the lily, of course – but it is also 
fundamentally true.

Because you do. You do have the best job in the 
world and you do change lives. Each and every day. You 
do a job which many other people could and would not 
do. So enjoy it, you deserve it and you have earned it.
 SecEd 

• Matt Bromley is an experienced school and college 
leader, an education writer and consultant. He is 
currently the group director of teaching and learning 
for a large further education college and multi-academy 
trust. You can find out more at www.bromleyeducation.
co.uk. You can follow him on Twitter @mj_bromley

   Experience will breed 
greater comfort in 

the sense that, with 
practice, you will grow 

comfortable in your 
own skin as a teacher 

and become more 
willing to be yourself 

in the classroom, 
making emotional 

connections with your 
students without fear 
of compromising your 

authority

‘

’

advice and, when necessary, ask a more experienced 
teacher to model best practice. Going to see the student 
being taught in a different classroom setting can also 
help tremendously.

It is also worth remembering that in many schools, 
it is the teaching assistants who know the students best, 
so don’t miss the obvious trick of asking them to help 
guide you with their knowledge of individuals.

For effective inclusion, there are some golden rules 
of thumb that you can employ as well. I have included 
a brief list below. See the Inclusion Expert website for a 
free download of the full 60 points of advice:
• Link new learning to areas already covered.
• Chunk instructions so they provide small sequential.
• Provide instructions as a typed sheet.
• Model answers so that it is clear what success will 

look like.
• Provide opportunities to demonstrate knowledge 

without necessarily having to write it down.
• When marking work look for opportunities to 

celebrate success so that the student develops 
confidence in his abilities as an independent learner.

• Ensure that any worksheets are not “over busy” and 
that font is no smaller than size 12.

• Make sure that the student has his/her own textbook 
and does not have to share.

• Check that the student has understood instructions, 
use his/her name when addressing them so  
they know that it is specifically them that is being 
spoken to.

• Provide them with a list of instructions and tasks 
where possible so that they do not have to strain 
their eyes reading from the board.
I appreciate that the above touches on many 

classroom issues and the problem is that these are not the 

only challenges – time, resources and adequate support 
all influence your ability to deal with behavioural 
issues. I also appreciate that outstanding personalised 
learning is easy to write about and hard to deliver in 
every lesson during the busiest of weeks.

However, it is precisely this time-management that 
gets easier with time and experience and this is what 
you should be seeking support from your line manager 

for. The basics of differentiation are essential and need 
to be honed as a core teaching skill. SecEd 

• Daniel Sobel is founder of Inclusion Expert. His 
team works with schools to deliver Pupil Premium 
and SEN reviews and training. Download the 60-point  
teaching guide, referenced in the article, at http://
inclusionexpert.com/product/guide-for-teachers/

  Do they demonstrate 
a difficulty in 

understanding inference 
or abstract concepts? Do 
their answers completely 

miss the point of the 
question? Do they 

demonstrate difficulty in 
sequencing (doing a task 

in an ordered way)?
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After finishing what is one 
of the hardest years in 
teaching – your NQT year 
– it is vital that you take a 
proper break this summer. 
Margaret Adams 
advises how

I
f you have experienced performance 
management in school, you have probably 
become familiar with the idea of providing 
evidence to demonstrate how well you are 
doing and that you are delivering teaching and 
learning to high standards. 

How well would you fare if you also had 
to prove that you really did take a holiday this summer? 
Come September, would you be able to prove that 
you have taken time off, recharged your batteries and 
refreshed your approach to your work ready for the 
autumn term?

Would you like to take a test this summer? Would 
you like to prove that you have had a holiday by 
taking selfies – imaginary or real! – in the following 
situations? You will not get a pay rise if you do well 
in the test, but you will return to school in September 
knowing you have had a proper break.

Putting your school books away
During term, school is always with you. You always 
seem to have marking to do. There are lessons to be 
planned, articles to be read and new set texts to be 
prepared. Without a serious effort on your part you will 
find that, although you are on holiday during August, 
you will be dabbling with school work and not really 
switching off from school.

Therefore, as soon as the holiday begins, put your 
school books away. Put them in a box, a cupboard or a 
hold-all and get them out of sight. Place a sign nearby 
that instructs you not to get your books out again until 
a specified date late in the summer holiday. 

Then take pictures of that closed box or cupboard 
and the instructions. Take pictures, too, of yourself in 

You can, if you wish, take a holiday a long way away 
from school. 

However, there is no need to book an exotic 
holiday to do well in this part of the test. Just prove 
to yourself that you have travelled some distance 
from school. Ten miles will suffice. If you live near 
to school this will almost certainly enable you to say 
that you have been outside your school’s catchment 
area. 

If you live some distance from school, then prove 
to yourself that you have ventured a few miles from 
home during the holiday and show that you have had 
a change of scenery. Do things that take you away 
from the places you normally frequent.

Socialising with non-teachers!
You have spent a lot of your time in the last year 
working closely with your new colleagues, including 
NQTs and other teachers whose experience of teaching 
is broadly similar to your own.

Teachers love to get together outside school and 
you probably have friends who are teachers. The 
trouble is that when you socialise with other teachers, 
you often end up talking about school, about difficult 
students, about the senior team’s shortcomings and 
about what is likely to happen in school next year. 

In other words, when you socialise with fellow 
teachers, there is a good chance that you find yourself 
back in school emotionally even though you are not 

the parts of your home where you usually do school 
work now that your school books have been removed. 
Do this a couple of times perhaps during the holiday to 
prove that you really are taking a break from school at 
least for a few weeks.

Spending time outside
As a teacher you spend a lot of time preparing lessons 
and completing administrative tasks as part of your 
departmental or pastoral responsibilities. Inevitably, 
this means that you spend a lot of time working at 
your laptop. Even if you teach a practical subject you 
still have plenty to do that keeps you desk-bound.

This summer, take some pictures of yourself 
outside without your laptop and without materials 
that are relevant to your teaching. Snap yourself in 
the sunshine. Take pictures that show you painting 
and decorating outdoors, gardening, walking, taking 
part in a team sport or other outdoor leisure activity. 
Yes, shopping counts.

Remember that you aim to prove two things. First, 
you want to show that during the summer you have 
spent some time outside in the sunshine. Second, you 
want to show that you have been involved in activities 
that do not relate directly to your work in school. 

Travelling at least 10 miles from school
During the summer vacation you have the opportunity 
to travel. You do not have to be in school each week. 

on school premises. The easiest way to deal with this 
situation is to ensure that your social circle includes 
people who are not teachers. You will have other 
things, and other shared interests, to talk about if you 
do this. 

Make a point, too, of saying you are off duty if the 
subject of education comes up in conversation.

Take pictures of yourself at family gatherings, 
on trips to particular locations, summer barbecues 
and specific events ranging from weddings to cricket 
matches. Your pictures will demonstrate that you 
have taken part in activities with people who are not 
teachers.

The last picture
There is one more picture to take. This one will 
contrast with the other selfies you have been taking 
during the summer holiday. This picture will sum up 
your mood the day before the autumn term begins. 

When the summer holiday is about to end, how will 
you feel? How will you look? What will you be doing? 

Leave that image to your imagination for now. 
There are plenty more pictures to take before you get 
around to that one. Enjoy the holiday and snap away 
while the sun shines. SecEd 

• Former teacher Margaret Adams is the author of 
Marketing for School Leaders and WARNING! Your 
Job Is Not Your Life.

So, what are you good at?

T
he headline above is a question you 
will have asked yourself and been 
asked many times. These days, with 
your performance as a teacher under 
the spotlight more often than in the 
past, and with performance-related 
pay now established, it is a question 

to consider carefully throughout the year, not just 
when your performance review is due. 

which you do well now but you initially found difficult 
in September. Also record details of the activities 
you now do well on a consistent basis but where you 
initially surprised yourself with your achievements. 

Who agrees with you? 
Working out what you are good at is about more 
than forming your own opinion of your successes. 
You must find ways of validating your judgements. 
Remember you are not trying to work out if you 
do things better than other people. You are trying to 
establish if other people in school agree that you are 
good at the things you believe you do well.

Consult your colleagues, but try to avoid asking 
blunt questions. Most people will be reluctant to 
say anything uncomplimentary, or to gainsay your 
opinion, if you tell them you believe you are good at 
something and ask for their confirmation. 

To elicit more useful responses ask people who 

When you answer, do more than focus on your 
own opinion. Ensure you can prove your point, too. 

What are you good at? How do you know? How 
are you going to demonstrate your successes and 
achievements to others in school? Use the following 
questions to help you find the answers. 

What do you think?
How much thought have you given, in recent weeks, 
to what you do well? Have you thought about what 
you do with ease that some of your colleagues seem 
to find difficult? Have you kept a note – even a mental 
note – of which tasks you complete when you never 
seem to encounter the problems and setbacks that your 
colleagues often experience? Help yourself to work 
out what you are good at by making a list of these 
types of successes.

Make a point of noting the tasks you have found 
easy during the past year, as well as including the tasks 

are familiar with your work to rate your performance 
on a scale of one to five. Explain how your scoring 
system works and then ask the people who know 
your work to rate you. Do not ask how someone 
arrived at a particular rating and do not challenge any 
of the ratings offered. Note responses. Thank your 
colleagues for their inputs and move on.

Accept that the responses you receive could be very 
varied. Some people never rate anything or anyone 
particularly highly. Some people like to choose a 
response somewhere in the middle of any points range 
they are given. You must accept this. 

For your purposes look for similarities and trends 
in people’s responses. Ask several people for their 
views and you will gain a good impression of your 
personal standing in school.

Then seek out more subtle and less formal 
judgements. If your colleagues regularly ask for your 
support, or if you have developed a reputation among 

As a new teacher you will 
be starting to think about 
your skills and talents and 
where they might take your 
teaching career. Margaret 
Adams advises

Ensure that your  
social circle includes 
people who are not 

teachers. You will have 
other things, and other 
shared interests, to talk 

about if you do this. 
Make a point, too, of 

saying you are off duty  
if the subject of 

education comes up  
in conversation
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your colleagues for being your school’s expert in 
something, you can be reasonably confident that you 
complete specific tasks well and that, in these fields, 
you are good at what you do.

For example, if every one in school who organises 
a trip or a visit asks for a copy of your school visit 
planning checklist and also tells you how useful your 
checklist is, you will know your colleagues value and 
rely on your expertise in this field. 

Are you sure?
If you have gained an understanding of what you 
and your colleagues believe you do well, you have 
made a lot of progress. Now think about how you 
will demonstrate to others that you really are good at 
these tasks.

Your school will have defined the sort of evidence 
you can use in reviews and in other discussions about 
your performance to back up what you say about 
yourself. Pay attention to that guidance and gather 
evidence in the form that your school requires.

When you are thinking about evidence and 
evidence-gathering remember to draw on any 
experience you have gained when delivering CPD in 

school. Recall, too, the different types of one-to-one 
support you have given to colleagues. Sharing your 
skills in any of these ways underlines the fact that you 
do things well.

What else could you do?
Now that you have worked out what you are good at, 
analysed the feedback you receive from others, and 

considered how you can evidence your judgements, 
think about how you will use this information to help 
you to improve your performance further.

Do you want to build on your current expertise? 
If you do something well, do you want to become 
an expert in that field? Should you undertake formal 
training to develop your skills? Would you learn 
more, and learn quickly, if you shadowed someone in 

school? Is the best way forward for you to undertake 
independent study in your own way, at your own pace 
and in your own time?

Make sure you know which of your abilities you 
wish to develop and be prepared to talk about your 
aspirations when your performance review takes place 
and in departmental and other discussions about your 
future role in school.

When everyone is busy
Schools are busy places. When everyone is busy there 
is always a temptation to focus on the things that need 
improving and, as a result, to pay insufficient attention 
to what has been done well. If you are clear in your 
own mind about what you are good at and if you 
inform others as appropriate of your abilities, you will 
help everyone, including school leaders, to remember 
what you do well. When your specialisms, interests 
and strengths are well-known and acknowledged in 
school that has to be good news for you.  SecEd 

• Former teacher Margaret Adams is the author of 
Marketing for School Leaders and WARNING! Your 
Job Is Not Your Life.

     Do you want to build on your current expertise?  
If you do something well, do you want to become  

an expert in that field? Should you undertake  
formal training to develop your skills?  

Would you learn more, and learn quickly, if you 
shadowed someone in school?
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Meeting the needs of SEND 
students is a common 
stumbling block for new 
teachers. Jane Friswell 
introduces a campaign for 
a larger focus on SEND in 
teacher training and offers 
some advice to teachers 
new to the chalkface

E
ven with the best will in the world, 
no teacher will ever get through 
their NQT year without hitting a few 
stumbling blocks and trying to provide 
outstanding teaching for children with 
SEND can be one such challenge for 
the newly qualified.

This is why the University College London (UCL) 
Institute of Education and Swiss Cottage School 
Development and Research Centre undertook a project 
which looked at how best to prepare teachers for working 
with children with SEND to achieve effective inclusion. 

The project was launched in response to concern 
among UK policy-makers that during initial teacher 
training (ITT) in the UK there is not enough emphasis 
on SEND. Consequently, this means that NQTs coming 
into the classroom are not always adequately equipped 
to address and meet the needs of children, particularly 
where an SEN may be present.

Creating a new path
The project partners worked together to formulate, 
pilot and evaluate a two-year specialist route to prepare 
teachers for effective inclusion. A group of teachers 
followed a modified two-year programme, with an 
emphasis on becoming “Champions” for SEND and 
sharing their knowledge with other teachers.

What the creators of the project wanted to see was 
teachers having the skills, knowledge and confidence to 
teach children across the SEND spectrum: from those 
children with complex needs, down to those with mild 
learning difficulties.

In some territories it is not uncommon for there to 
be two strands of teacher training, in which teachers are 
split between their “mainstream” training and “special” 
training. This segregated approach is detrimental to an 
inclusive attitude towards teaching. The new SEND 
Code of Practice calls for a differentiated approach to 
teaching, not for different teaching styles altogether. 
Inclusive teaching practice can only come from inclusive 
teacher training and this is something which needs to be 
encouraged in NQTs from day one.

Following the completion of the SEND in ITT pilot, 
two options were suggested in order to address the 
improvement of teacher training for SEND in the context 
of both ITT and CPD. 

The first was the creation of an enrichment and 
dissemination model that offers a modified route within 
the standard PGCE programme, offered to around five 
per cent of ITT trainees nationally with an emphasis 
on leadership and dissemination. This approach aims 
to encourage participants to share their understanding 
with colleagues, both during their ITT and NQT years 
and beyond.

The second was for a longer or extended PGCE 
programme for all students including additional 
enhancement on SEND for all students. In this way, 
all trainees could gain benefits in terms of impact on 
attitude, knowledge and understanding about effective 
inclusion of children with SEND.

to ensure they are responsible and accountable for 
the progress and development of all children in their 
classroom. Young people with SEND are not the sole 
domain of the SENCO; with one in five children 
identified as having SEND, the reality for many teachers 
will be around five to seven pupils per class group who 
may have SEND.

Making sure that teachers have access to training, 
support from the school’s senior leadership team, 
including the SENCO, is crucial, as research has shown 
that the more time children spend away from class 
teachers, the less independent they become and the less 
progress they make academically.

Effective support for all pupils in school is about 
strengthening collaboration but still maintaining 
responsibility for the pupils and taking an adaptive 
approach to teaching. Teachers should use additional 
resources to address targeted support for pupils and focus 
on better understanding the outcomes of that support:
• What progress has been made towards agreed 

outcomes?
• How has the additional support enabled the pupil to 

achieve this as independently as possible? 
• What is the pupil’s view on this?
• What is the view of the teaching assistant, the teacher 

and (maybe) the pupil’s peers?
This reflective, constantly shifting approach is 

integral to good practice, and something which should 
be nurtured in NQTs to become standard practice within 
the classroom. 

No two pupils are the same, even if their needs are 
identified as belonging to the same area of need. Once 
we know this, the next steps become reassuringly clear. 
This approach enables teachers to know their pupils well 
and drives the requirement for high-quality teaching to be 
present in every classroom.

Assess, plan, do, review
The SEND Code of Practice identifies four broad 
areas of need: communication and interaction, cognition 
and learning, social, mental and emotional health, and 
sensory and/or physical needs.

However, it is important to remember that SEND 
is a hugely broad term, covering children with needs 
ranging from the complex and physical, to mild learning 
difficulties. Part of the challenge is being able to adapt 
your classroom teaching to ensure that all children will 
be able to engage and learn. 

Enriched teaching and learning
The evaluation of the pilot route clearly indicated that 
enrichment input on SEND in ITT courses can have 
a significant effect on increasing the understanding 
of new teachers in how to achieve effective inclusion 
with children with SEND. In particular, the experience 
of being in a special school setting, even for a short 
period, had a significant influence on the practice of 
student teachers in mainstream settings, something that 
continued to have an effect into the NQT year.

The Carter Review of Initial Teacher Education (DfE, 
2015) highlighted better training for SEND as a priority. 
The results of this project support that recommendation, 
in fact going further in arguing, based on the evidence, 
that current arrangements for ITT are not structurally 
appropriate. They do not allow for the increase in 
understanding by teachers about both general principles 
of inclusive pedagogy and key knowledge about specific 
diagnostic categories that are needed to give the best 
chance to children with SEND in the classroom.

Effective collaboration and support
One of the key things to remember when it comes to a 
school’s SEND policy is that it must support teachers 

A core part of the graduated approach to SEND is 
“assess, plan, do, review”. We need to constantly assess a 
pupil’s needs before planning how to address those needs 
and then implementing this plan.

This is a continuous cycle that should be constantly 
under review with agreed dates and times to appraise 
outcomes regularly (every two to six weeks is good 
practice) so the teacher and SENCO can act swiftly to 
“tweak” and adapt any arrangements accordingly. 

Know your students
Ultimately, the best advice of all is to get to know your 
pupils, their individual needs and the ways in which you 
can help them to get the most out of school. Sometimes, 
having a label of SEN can be just as much of a barrier to 
learning as the special need itself. 

We must continue to have high expectations of all 
children and present the level of challenge they need. By 
providing appropriate provision – which is tailored to 
individual needs and takes account of the talents that all 
students have – to drive progress and attainment forward 
we can make a real impact on future life chances.

So have you taken the time to talk your students’ 
needs through with the SENCO or previous teachers and 
heads of year? Have you built-up a relationship with the 
parents or carers? Are you familiar with your school’s 
SEN policies? Have you taken the time to talk directly 
with the pupil, using a person-centred approach so the 
young person can tell you what works for them, how best 
to support them, and how your teaching and intervention 
will make the positive difference?

Having got to know your pupil cohort well, are 
there any areas where you feel you need more training 
and support? Talk to your SENCO, access the SEND 
Gateway online and look out for the free online SEND 
CPD offer available for teachers from February 2016. 
Nasen, with funding from the Department for Education, 
will provide online support and training which can be 
accessed on a flexible basis by educators. The content 
and design of this training will focus on the “assess, plan, 
do, review” requirement for teachers. SecEd 

• Jane Friswell is chief executive of Nasen, a national 
professional association for those working with children 
and young people with SEND. Visit www.nasen.org.uk

Further information
Access the SEND Gateway at www.sendgateway.org.uk

A teacher of every child

A core part of the 
graduated approach to 
SEND is ‘assess, plan, 
do, review’. We need 
to constantly assess a 
pupil’s needs before 

planning how to address 
those needs and then 

implementing this plan

‘

’
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NQTS

SecEd’s NQT diarist last year 
was Sarah Viccars. Now 
coming to the end of her 
second year of teaching, she 
offers some advice on how 
current NQTs can prepare 
for September

A
s the final term draws to a close, it 
can be a scary prospect considering 
the end of your year as an NQT. 
Although having that NQT tag 
pinned on you all year has felt 
as though you are constantly 
highlighted as the “newbie”, it has 

also served as a wonderful comfort blanket for gaining 
quick support and answers when you need them  
the most.

Though a strange feeling, next year you may find 
that your staffroom is filled with a few fresh but nervous 
faces – people who are wearing that very tag that you 
will have finally disposed of. You will be qualified – 
you will be the go-to guy or gal to answer questions, 
share resources and explain evidence of the standards. 
Your regular mentor meetings will end and, for once, 
you may feel like you are on your own.

In advising you on how to prepare for that first 
momentous year as a fully qualified teacher, I 

on the 
playground 
to advertise a 
Shakespeare production 
audition within the first few 
weeks. To staff I may have looked 
crazy, but to the kids Shakespeare suddenly became 
a lot more exciting (and our sign-ups dramatically 
increased!)

Chandler Bing
Exactly as ambitious Chandler did, don’t be afraid 
to seek promotion within this year. If you feel you 
are on the ball with your teaching game and you’re 
organised, as internal roles become available you 
may want to consider putting yourself forward 
for a small TLR. Your lack of teaching experience 
shouldn’t hold you back when applying for smaller 
responsibilities. Even though, like Chandler, it may 
require learning something that is out of your 
comfort zone (like pastoral work or second in 
charge of faculty), the only way you can progress  
is by putting yourself forward. Once people see  

will draw on the trusty characters from the sitcom 
Friends, who certainly saw me through my many 
years of education!

Monica Geller
Just like super-organised Monica, you will still 
need to be hyper-organised in year two. You will 
still have to get excited about cross-referencing 
folders (because your NQT folder isn’t the only 
folder you will need to make), using different 
colours for marking, and maintaining a work 
environment that is not only engaging for 
the kids, but also for you.

So get out the rolls of display paper, 
print off the online font templates 
and set up the tables how you 
feel best – it is your classroom 
now! Stay organised and on 
schedule – I firmly believe 
organisation is the 
most important skill 
a teacher can have 
and this will prove 
invaluable as your 
teaching timetable 
increases.

Joey Tribbiani
Joey’s comments can 
sometimes cause him to be the outsider 
of the group, and at times you may still feel 
like the naïve one of the faculty who seems to 
be inexperienced or unsure of how to handle a 
situation. Sometimes you may feel as though you 
have suggestions that are pushed aside, which can 
be a little demoralising. Remember that even though 
qualified, you are still learning and you will still 
make mistakes, so don’t take it as a measurement 
of your success as a teacher. Shake it off, keep the 
suggestions flowing and don’t be afraid to ask for 
help if you need it – the support is still there for you, 
but you may have to learn to ask for it now.

Phoebe Buffay
Just like outlandish Phoebe, you need to put yourself 
out there and continue to experiment. Being fully 
qualified doesn’t mean you know everything (if 
only it did!) and the education sector will continue 
to adapt and develop around you.

Just because someone isn’t in the room with you 
to observe you attempting something new, doesn’t 
mean that you can’t. Whether it is as simple as a 
new resource, teaching a revision song or taking a 
lesson outside of the classroom – break boundaries 
and give it a go.

And if you look a little “crazy” like Phoebe, who 
cares? I created an elaborate mock murder scene 

you are ambitious and eager, an opportunity will 
present itself.

Ross Geller
When Ross got his new job lecturing at a university, 

he invested in a pair of roller-skates to get 
from one classroom to another in time 

for his next lesson and still found 
himself arriving late and 
flustered! As your teaching 
timetable increases, you may 
feel as though you need a pair 
too – the day flies by. I get to 

4pm after clubs have finished 
and wonder where the day went 

and why my to-do list is far 
longer than it was in the morning, 

even more so on a day with no free 
periods. 

As one class leaves and 
another arrives on constant rotation 

throughout the day it can make you 
feel somewhat flustered at the start, 

which is easily solved by being prepared 
and establishing a clear routine. Use your 

free time wisely but know when to call it a 
day – your work/life balance is imperative.

Rachel Green
And the best bit (that seems to be a taboo 

subject) – your teaching timetable isn’t the only 
thing that will increase, your pay cheque will 

too! So just like our favourite shopper Rachel, 
enjoy your hard-earned money because you really 

deserve every penny. Treat yourself – and don’t 
spend it all in Paperchase! (Even though I know 
decent stationery is every teacher’s guilty pleasure...)

Conclusion
Research shows that teachers are more likely to 
work overtime than employees in any other sector 
and so I can’t stress the importance of finding the 
time when outside of work for your loved ones, 
friends and family.

You may find that as you invest yourself in to 
your career, your term-time availability for these 
wonderful people who keep you afloat is limited. 

So just as the cast of Friends do – find time to 
grab a coffee and tell them the many humorous 
stories of life as a teacher (because let’s be honest, 
our stories are always far more engaging than those 
of the office workers in our friendship circles)! SecEd 

• Sarah Viccars is in her second year as a teacher of the 
performing arts at Burnt Mill Academy, a performing 
arts specialist school in Essex. She was SecEd’s NQT 
diarist last year.

Reflections on an NQT year

S
o, how have I fared during my NQT 
year? It has been a pretty enjoyable 
year and I do feel lucky that the school 
I am in provides a great deal of support 
and creates and promotes an ethos of 
personal endeavour to improve.

There have been times when I 
have felt anything but the “novice”, having benefited 
from our “Half Term Reviews” and sophisticated 
Professional Learning Menu (in-house CPD sessions).

All teaching staff in my school are expected to 
pursue the development of their skills and teaching 
strategies and we are all given practical, honest feedback 
regularly to improve our craft.

I suppose the biggest difference for me as an NQT 
is the recording, logging and “proving” of the work I 
am doing. From my own perspective, the paper trail 
has not been dissimilar from my training year. I have 
been compiling a good handful of documents to track 
progress and development as well as evidencing each 
standard. I do think that in teaching there needs to 
be a thorough system that ensures we demonstrate 
our competence. However, there have been several 
documents and processes that replicate each other and 
perhaps this process could become more efficient.

First year successes
So – what do I think I have been consistently good 
at? First, my planning: I have become well-known 

be explaining this to me”! I have started to address 
this, but it is a habit, often when time is against 
me. I need to become more skilled in flipping the 
learning and focusing on consolidation in order for 
pupils to be sharing their understanding with each 
other and me. 

On occasion my “tell mode” has even stopped 
classes discussing and group working. As such, I 
have started to openly tell classes that my “ramble” 
and the notes on the board will be reducing and they 
will need to stretch themselves to make sense of the 
learning more independently.

Second, self and peer-assessment – my pupils 
are able to work collaboratively to feedback to each 
other and are great at reviewing their own work 
(they are all in the habit as we are a great school for 
exercising these strategies).

However, I find I am not tactical about when I 
build these opportunities in. I often don’t frame this 
time well enough for pupils to be clear on what I am 
after. Is it to improve a piece of work? Or identifying 
gaps in their learning? Is it to create their own 
targets for the coming week or month?

I could make this time more effective and 
meaningful for pupils which would in turn improve 
our dialogue.

Other targets for next year
In September I am picking up two sixth form 
sociology classes. So some polishing needs to 
be done on my own subject knowledge as many 
sociological studies and perspectives have developed 
since I was studying! Likewise, I face the practical 
issue of how do you approach teaching “students” 

for my methodical organised approach and wherever 
possible I plan ahead and take care in considering 
what my pupils are capable of and how they can be 
challenged. Likewise my planning for successful 
learning with high expectations is usually evident 
and has been noted in observations.

My time-management as part of planning my 
week has always retained a continuous marking 
strategy that exceeds the expectations set by the 
school – so when half-termly book checks are 
completed by departments my feedback has been 
very encouraging.

Second, my practice and application of school 
sanctions, in particular the use of rewards to 
encourage, motivate and engage pupils, has been 
effective. 

I have awarded approximately 150 Merits – these 
are achieved when three stamps have been received 
for good work, effort and/or attitude. It has created 
additional work for me, but the product of this 
positive attention has enabled some great success 
stories for individual pupils. 

I have found it an enjoyable aspect of my role to 
celebrate the good things that pupils are able to do, 
although I have not shied away from the negative 
sanctions when it has been necessary to make an 
impact, such as calling home and setting detentions. 

Areas for improvement
Just as importantly, what are the areas in which I 
need to continue to improve?

First, I still get extremely frustrated with myself 
as I can fall into “tell mode” – explaining concepts 
to pupils while in my head thinking “they should 

rather than “pupils”? What expectations should I 
have? How much should I expect them to extend 
their own learning? How independent should they 
be/should I make them? Familiarising myself with 
new content, resources, and schemes of learning is 
a daunting task.

Another target is supporting my learners with 
SEND and accessing exams. I had a placement last 
year in a SEND school during which I learnt an 
incredible amount. However applying this to key 
stage 4 in a mainstream setting is different again. 

Ensuring I meet the needs of all learners while 
they are studying for their sociology GCSE, as 
well as supporting their assessments for eligibility 
for extra examination time, readers, scribes, word 
processors, larger font sizes, and so on, will be 
a key challenge for me. Ensuring I facilitate the 
appropriate evidencing of their access arrangements 
and translate this back into the classroom to support 
their progress is of great importance.

I think my final target needs to be to chill out 
and enjoy it more (maybe this should be a Teaching 
Standard). I find teaching an intense occupation and 
the time constraints and expectations will always 
keep us on our toes. However, I want to make 
learning enjoyable, accessible and of value in my 
classroom – and I know that if I can take the time to 
do this effectively then anything is possible. SecEd 

• SecEd’s NQT diarist this year is a teacher of 
sociology and philosophy from a school in the 
South of England. You can read their regular weekly 
diary for SecEd at www.sec-ed.co.uk/blog-search/
author/95

This year’s SecEd NQT diarist 
reflects on the ups and 
downs of her first year at 
the chalkface

     Remember that even 
though qualified, you 

are still learning and you 
will still make mistakes, 

so don’t take it as a 
measurement of your 
success as a teacher. 
Shake it off, keep the 
suggestions flowing  

and don’t be afraid to  
ask for help

‘

’
Ph

ot
o:

 iS
to

ck

Preparing for year 2



Do you want an unrivalled package of professional support and
advice wherever you choose to work in the UK?

The largest teachers’ union in the UK offers the following, FREE OF CHARGE:

n Finding your First Teaching Post – a comprehensive online resource to assist you in
obtaining your first teaching position:
www.nasuwt.org.uk/FindingYourFirstTeachingPost.

n Starting Out – a quick guide to essential information you need on appointment,
including salary, conditions of service and registration.

n A personal Induction Planner – to guide and support you through the key
milestones of induction – unique and only available through the NASUWT.

n A programme of free professional seminars – before you take up your first post and
throughout your first year.

n Local networks of serving teachers – only a phone call away, providing advice and
support.

n Centres in England, Wales, Northern Ireland and Scotland – with professional staff to
provide legal advice and representation.

n First-class advice and information – to your home, online and in your workplace.

Book your place on new teacher seminars online at www.nasuwt.org.uk or by contacting 
the Conferences and Events Team on conferencesandevents@mail.nasuwt.org.uk or 

on 0121 453 6150.

ALL OF THIS AND MORE, AND 
FREE MEMBERSHIP UNTIL 2017*

Join the NASUWT today. 
QUICK AND EASY, NO HASSLE.

Tel: 0121 457 6211 or online: www.nasuwt.org.uk.

Are you a new teacher?

*All newly qualified teacher members who qualify in 2015 and agree to pay their future subscriptions by direct
debit will receive FREE NASUWT membership until 31 December 2016, followed by a 50% reduction in 2017.

NASUWT
The Teachers’ Union
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