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NQTS

Welcome to SecEd’s 
NQT special edition. The 
following eight pages 
offer crucial advice as you 
approach the end of your 
first term at the chalkface. 
First, Chris Keates asks 
if you are receiving all the 
rights that you are entitled 
to as an NQT

T
eaching is one of the best, most 
satisfying and worthwhile of 
the professions. It is also highly 
demanding and challenging. 

There has been much recent 
political debate on qualified teacher 
status (QTS) following the coalition 

government’s decision to remove the requirement for 
all teachers to hold QTS in schools in England.

The NASUWT is quite clear that children and 
young people are entitled to be taught by qualified 
teachers and that when parents send their children to 
school they have a right to know they are being taught 
by qualified teachers. The removal of the requirement 
on schools to recruit qualified teachers undermines the 
status of the profession and compromises the quality of 
educational provision.

Teaching is a post-graduate profession and NQTs 
work hard to secure QTS. In recognition of the skill 
and talent required to become a teacher, NQTs have a 
number of statutory and other entitlements, specifically 

the observation and have verbal and written feedback 
afterwards which highlights all the positives observed 
and constructively details the areas for development. 
It is the quality, not quantity, of classroom observation 
which is important and it is disappointing that there 
are still too many NQTs who report being observed, 
sometimes excessively so, with no feedback or 
constructive comment.

NQTs are entitled as part of their induction to have 
timetabled classes with whom they can work on a 
regular basis to allow them to gain experience and build 
a rapport with pupils. It is not acceptable for a NQT to 
be allocated classes of pupils who are known to exhibit 
extremely challenging behaviour even with the most 
experienced of teachers.

The NASUWT believes that provisions should be 
in place to ensure that in whatever school an NQT 
begins their career, they have a consistent, high-quality 
experience which instils confidence and nurtures the 
passion new teachers need to continue in the profession.

An extremely worrying trend which has increased 
in recent years is for NQTs to be placed on temporary 
contracts in their induction year; usually for schools to 
keep open their options on performance or budget (or 
both). 

Induction should not be conducted under the 
constant shadow of fear that a contract will not be 
renewed and made permanent.

Equally concerning is the number of NQTs who 
cannot find even a temporary placement for their 
induction year and who therefore work on supply. 
A recent NASUWT survey of supply teachers found 
that they are routinely denied access to training, have 

designed to ensure that their induction year provides 
a structured and high-quality introduction into the 
profession. In England and Wales the range of statutory 
provisions which schools are required by law to provide 
include:
• A reduction in timetabled teaching, in addition to 

a contractual entitlement to 10 per cent guaranteed 
planning, preparation and assessment (PPA) time.

• Teaching only the age range or subject for which 
they have been trained.

• An induction tutor or mentor.
• Not routinely to have to teach classes or children 

with especially challenging discipline problems.
• Teaching the same class(es) on a regular basis to 

establish a routine and a rapport with pupils.
• Receiving regular feedback and support on progress. 
• The right to be given early warning of any perceived 

problems or difficulties with progress.
• Professional and timely communication about 

judgements on performance.
The induction period is intended to lay firm and 

positive foundations and provide a positive start to 
professional development and a career in teaching. 

While some NQTs have a positive and supportive 
experience, unfortunately others do not receive not 
only their induction entitlements, but also are denied 
fundamental and important contractual provisions such 
as guaranteed PPA time, which, when taken together 
with their induction time, should result in a reduction in 
timetabled teaching time of 20 per cent.

NQTs welcome developmental and supportive 
classroom observation, in which they meet with the 
observer prior to the lesson to discuss the focus of 

their pay and conditions entitlements flouted, and are 
routinely expected to teach outside their specialism or 
age-range. This is no way for an NQT to begin their 
career. This is one of the key reasons why the NASUWT 
has developed a programme to support supply teachers, 
including dedicated seminars and “SupplyAdvisor”, a 
website that enables supply teachers to rate agencies and 
share valuable information about terms and conditions.

The growth in the use of temporary contracts and 
the increasing number of NQTs working on supply 
has underlined even more strongly the importance of 
our campaign for a guaranteed placement for all NQTs 
in their induction year, a scheme which already works 
successfully for new teachers in Scotland.

The NASUWT encourages and seeks regular 
feedback from NQTs to enable us to identify the 
specific challenges they are facing and provide the 
support and advice needed. The union has an extensive 
network of support and provides comprehensive advice 
and guidance. 

Our NQT induction planner, which is free to members, 
guides NQTs through the induction year giving useful 
prompts, tips and advice. This is complemented by a 
programme of professional seminars for NQT members 
throughout their induction year. These events offer 
NQTs the opportunity to receive advice, support and 
professional development, as well as network with other 
NQTs from across the UK. 

New teachers are the future of the education service 
and a precious resource not to be squandered. We will 
continue to support, advise and defend them. SecEd 

• Chris Keates is general secretary of the NASUWT.

The challenges of the chalkface

I
t is nearing the end of the first term, a term  
during which you will more than likely have 
felt under pressure – the hard reality of not 
just controlling, but actually inspiring a class 
of fresh, young faces; getting on with the 
tidal wave of paperwork; and handling the 
one-too-many extra-curricular or additional 

tasks that you have probably said yes to. Every year, 
the Teacher Support Network helpline is inundated 
with calls from NQTs struggling to cope. Below, I share 
some practical advice from our counsellors who help 
these teachers to make the transition from trainee to 
fully fledged educator successfully.

Be organised
First thing’s first – be organised. As a trainee or NQT 
you will bring some great, fresh and innovative ideas to 
the classroom. This is welcome in schools, but planning 
takes time. Remember that you are not expected to 
reinvent the wheel for every lesson. There are plenty of 
existing schemes of work, school and online resources 
which can be adapted to suit the needs of your students. 

Marking
Assessment or marking is a real bugbear for many 

Don’t have all the answers: others will not expect you 
to know everything or have all the answers, so don’t 
expect this of yourself. Ask questions. After all, you are 
still learning and developing your skills and experience.

Know what is expected of you: make sure you are 
clear of what is expected of you in your new role. 
Check your contract, terms and conditions and talk to 
your union. This will help you to manage your time and 
others’ expectations.

Talk to someone: don’t be afraid to voice your 
concerns, whether that’s with trusted colleagues, friends 
or by speaking to a counsellor on our support line.

Saying no at work
Many NQTs we speak to say they feel uncomfortable 
saying no because they don’t want to disappoint others, 
have had a negative experience turning down additional 
tasks in the past, or don’t want to be viewed as lazy or 
uncooperative. It is important to first understand what 
your job duties entail; don’t agree to do something that 
you know will cause you undue stress or physical effort. 
Also think about how you can negotiate what you are 
being asked to do and try to offer alternative options to 
the person asking you. For example, would you feel 
more able to do the task if you were not doing it alone? 
You can always politely decline without saying no: 
“Thank you for considering me for this. Let me check 
my diary before I commit.”

Take care of yourself
As a teacher, school will often occupy your thoughts 
even when you are away from work. Achieving a good 
work/life balance will help minimise stress levels and 

teachers. Giving quality feedback to students is very 
important, but it doesn’t always have to be time-
consuming. Talk to your mentor or induction tutor 
about different types of assessment, such as peer-
marking, students marking their own work, or verbal 
feedback. Using a variety of approaches will keep 
students on their toes and help ease marking workloads.

As part of the National Agreement, all teachers in 
England and Wales are entitled to a minimum 10 per 
cent of their timetabled teaching time guaranteed for 
planning, preparation and assessment (PPA). NQTs 
should receive both the 10 per cent PPA time and their 
10 per cent NQT induction time. Make sure you get this 
within your timetabled school day.

Dealing with stress
It is vital to remember that you are not alone – most 
new teachers find their first years challenging. Try the 
following:

Manage your workload: marking, planning, writing 
reports, preparing for Ofsted – it can all mount up 
quickly. It is vital to keep a healthy work/life balance. 
Instead of leaving work earlier and continuing into the 
early hours at home, stay at school to complete work 
tasks but make sure you leave at a set time. Having 
distinct spaces for work and personal life will allow you 
to switch off more easily at home so you can relax and 
come back to work feeling refreshed.

Focus on what you can control: write a list of all the 
things that are causing you stress. Divide the list into 
things you can and cannot control. Focus on the things 
you can control and put them in priority order. What 
needs to be done now? What can be put back until later?

will benefit your overall professional effectiveness 
as a teacher. It is important to leave time for interests 
and hobbies outside of school. Make time for friends 
and family – these will all help to boost your personal 
wellbeing. Headteacher Allison Collis advises new 
teachers: “Ensure at least one day a week is totally work 
free – many new teachers work too long hours and too 
hard, get run down and are then poorly. A day a week is 
an absolute minimum rest requirement – no emails, no 
marking, no planning – completely switch off!”

CPD
You must take a lead in finding and selecting your 
own CPD opportunities. This may be included in 
your school network or through private providers. 
Look into taking on formal additional qualifications 
such as the Excellent Teacher Scheme or Advanced 
Skills Teachers. The Teacher Learning Academy can 
also offer practice-based learning, supported by peers. 
Improving your skills will only make you feel more 
confident in the classroom and help you to improve 
areas of weakness, which can relieve stress.

Finally...
You’ve made it this far – congratulations! Remember 
your health and wellbeing is paramount. If you feel like 
you are overwhelmed by your workload, make sure 
you seek help and put in place some of these practical 
tips to help reduce stress. It will give you much more 
confidence in your ability and allow you to enjoy the 
job you love. SecEd 

• Julian Stanley is chief executive of the Teacher 
Support Network. Visit www.teachersupport.info or call 
08000 562 561 (England), 08000 855088 (Wales).

There are a range of 
challenges that NQTs can 
face in their first year 
at the chalkface. Julian 
Stanley offers some 
coping strategies

NQTs have a number 
of statutory and other 

entitlements, specifically 
designed to ensure that 

their induction year 
provides a structured and 
high-quality introduction 

into the profession
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Protecting your 
rights as an NQT
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The Pygmalion Effect 
dictates that the higher 
your expectations of your 
students, the better they 
will perform – but what do 
‘high expectations’ actually 
look like in practice? Matt 
Bromley advises

‘W
hen people say 
you’re dumb, you 
feel dumb, you act 
dumb... but when 
you’re on top and 
you’re told you can 
do no wrong, you 

can’t. You have the classroom in the palm of your hand, 
and you go.” A student recounting his experiences of 
Jane Elliott’s classroom (as made famous by the blue-
eyed/brown-eyed experiment).

One trait more than any other holds the key to 
being a successful NQT: having high expectations 
of your students. Let me explain...

Robert Rosenthal and Lenore Jacobson 
conducted research in the 1960s which showed that 
when teachers expected an enhanced performance 
from their students, their students’ performance 
was indeed enhanced. Their study supported the 
hypothesis – known as the Pygmalion Effect and 
named after a sculptor from Greek mythology who 
fell in love with one of his statues (Galatea) – that 
reality can be positively or negatively influenced 
by other people’s expectations. In other words, the 
higher the expectations you have of somebody, the 
better they perform.

Rosenthal and Jacobson’s research involved 
students in a Californian elementary school. They 
started by giving every student a covert IQ test. 
Without disclosing the scores, they gave the teachers 
the names of about 20 per cent of students chosen 
at random and told them that these chosen few were 
expected to do better than their classmates.

At the end of the study all the students were 
tested again using the same IQ test. Every student 
had increased their IQ scores. However, the chosen 
20 per cent (chosen at random, remember) showed 
statistically significant gains. This led Rosenthal and 
Jacobson to conclude that teachers’ expectations 
actually influenced student achievement. Or, to put it 
another way, teachers’ biased expectancies affected 
reality and created self-fulfilling prophecies.

But why should this be? Well, Rosenthal believed 
that a teacher’s attitude or mood positively affected 
his or her students because a teacher paid closer 
attention to so-called “gifted” students and treated 
them differently when they got stuck. For example, 
they were more willing to be patient and offer 
help when “gifted” students struggled because they 
believed that these students had the capacity to 
improve.

This led Rosenthal to predict that teachers 
subconsciously behave in ways that facilitate and 
encourage their students’ success. In other words, 
teachers perpetrate the Pygmalion Effect: when 
they have high expectations of their students, their 
students perform well.

It follows, therefore, that having high expectations 
of students is not only a nice thing to do, it actually 

the maxim that if it isn’t excellent, it isn’t finished 
(never settling for work that is less than their 
best). This also means setting aspirational goals for 
themselves and expecting to achieve them.

Second, students should embrace challenge and 
enjoy hard work because they know it will help 
them to learn. This means actively engaging in 
lessons and readily accepting any new challenges 
that are presented. It also means exerting a lot of 
effort and engaging in deliberate practice. It means 
pushing themselves in lessons, practising something 
over and over again, and regarding additional study 
opportunities such as homework as an important 
way of consolidating and deepening their learning 
rather than as an onerous chore. 

Third, students should seek out and welcome 
feedback. They should value other people’s opinions 
and advice and use it to help them improve their 
work. Feedback should be given and received 
with kindness in a manner that is helpful and not 
unduly critical, and yet it should be constructive and 
specific about what needs to be improved.

Fourth, students should be resilient. By being 
resilient – not giving up easily when things get 
hard – they will overcome obstacles. Moreover, they 
will be happy to make mistakes because they know 
they will learn from them. In practice, this means 
that students ask good questions in order to further 
their learning, this means students always try and 
solve problems for themselves before asking others 
for help.

Finally, students should be inspired by other 
people’s success. They should seek out examples 
of great work, discovering what makes it great then 
using this knowledge to inform their own work. 
They should take collective responsibility for the 
work of the class and have a vested interest in 
everyone’s success. 

leads to improved performance. But saying and 
doing are two very different things. After all, what 
do high expectations actually look like in practice?

High expectations
Well, as with most teaching strategies, having high 
expectations is simply about establishing a set of 
clear rules and routines. Doug Lemov shares a few 
such routines in his book, Teach Like a Champion.

For example, Mr Lemov says that teachers who 
have high expectations operate a “No opt out” 
policy. In other words, a teaching sequence that 
begins with a student unable to answer a question 
should end with the same student answering that 
question as often as possible.

Mr Lemov also says that teachers who have high 
expectations always insist that “Right is right”. In 
other words, they set and defend a high standard of 
correctness in their classroom. For example...
• They use simple positive language to express 

their appreciation of what a student has done and 
to express their expectation that he or she will 
now complete the task. For example: “You’re 
almost there. Can you find the last piece?”

• They insist that students answer the question 
they have asked not a different question entirely. 
These teachers are clear that the right answer to 
any question other than the one they have asked 
is, by definition, wrong.

• As well as insisting on the right answer, teachers 
with high expectations insist that students answer 
the right question at the right time. They protect 
the integrity of their lesson by not jumping ahead 
to engage an exciting right answer at the wrong 
time.

• These teachers insist their students use precise, 
technical vocabulary.
Mr Lemov says that teachers who have high expec-

tations “Stretch it”. In other words, a sequence of learn-
ing does not end with a right answer; these teachers 
reward right answers with follow-up questions that 
extend knowledge and test for reliability. 

For example, they ask how or why, ask for 
another way to answer, ask for a better word, ask 
for evidence, ask students to integrate a related skill, 
and/or ask students to apply the same skill in a new 
setting.

Mr Lemov says that, for the teachers who 
have high expectations of their students, “format 
matters”. In other words, it is not just what their 
students say that matters but how they say it. To 
succeed, students must take their knowledge and 
express it in the language of opportunity.

Students’ attitudes
As well as having high expectations of our 
students, we should insist that our students have 
high expectations of themselves, because only by 
believing in yourself and in your own ability to get 
better will you actually do so. So what does this look 
like in practice?

First, students should have a growth mindset 
and believe that they can get better at anything 
if they work hard. This means having a thirst for 
knowledge, this means accepting that work needs to 
be drafted and redrafted, and this means following 

This means that students support each other and 
encourage each other to succeed. This means that 
students work well in groups and are confident 
expressing their views and sharing their ideas. This 
means that students are good at giving each other 
feedback that is – as I say above – kind, specific 
and helpful.

NQTs
The Pygmalion Effect is good for NQTs because 
it gives new teachers a reason to believe that 
having high expectations of their students actually 
helps them to perform better. But here’s a word of 
warning...

The opposite of the Pygmalion Effect is the 
Golem Effect – if we expect our students to perform 
badly, chances are they will. Both the Pygmalion 
Effect and the Golem Effect have their downsides: 
they are self-fulfilling prophecies in part because 
they encourage us to find evidence that supports 
our expectations regardless of whether or not such 
evidence exists. 

In other words, we are in danger of interpreting 
students’ performances in line with what we think 
they will achieve rather than accurately and based 
on evidence. If we have high expectations of a 
student then we are more inclined to think they are 
performing well, irrespective of whether or not they 
actually are. Equally, if we have low expectations 
of a student we are eager to find evidence that they 
are performing badly and seize on the slightest sign 
of it.

This is sometimes called the observer-expectancy 
effect and is the situation by which a researcher’s 
cognitive bias causes them to unconsciously 
influence the participants of an experiment. 

Confirmation biases such as this can lead to 
the experimenter interpreting results incorrectly 
because of their tendency to look for information 
that conforms to their hypothesis, while overlooking 
information that argues against it.

So as an NQT you should have high expectations 
of all your students because this will encourage 
them to perform better. Moreover, it will help them 
to develop high expectations of themselves, and if 
they believe in themselves they are more likely to 
succeed.

But beware of false prophets: use empirical 
evidence to help you determine a student’s actual 
performance; be attuned to your natural tendency to 
find evidence that supports your beliefs, regardless 
of whether such evidence is accurate or fair. SecEd 

• Matt Bromley is an experienced school and college 
leader, an education writer and consultant. He is 
currently the group director of teaching and learning 
for a large FE college and multi-academy trust. You 
can find out more at www.bromleyeducation.co.uk. You 
can follow him on Twitter: @mj_bromley. His latest 
book is called TEACH and is available in paperback 
and ebook from www.solutionsforschool.co.uk.
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High expectations: The statue of Galatea 
in Catherine Park in St Petersburg, Russia. 
Pygmalion was a Cypriot sculptor who fell 
in love with the statue he had carved
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Dreikurs’ Theory divides 
misbehaviour into four 
distinct types and offers 
a simple approach to 
managing each one. 
Nadine Pittam looks at 
the clear implications for 
teachers

A
pparently, there are two kinds 
of people: those who divide the 
world into two kinds of people, 
and those who don’t.

When Austrian-born child 
psychologist and educator, 
Rudolph Dreikurs, developed his 

theory that misbehaviour is the result of people feeling 
disconnected from their social group, he divided the 
world of misbehaviour into four kinds and developed 
a simple tool to enable teachers to quickly analyse and 
begin to manage unwanted behaviours. When students 
misbehave, he argued, they are seeking to achieve one 
or more of the following four “goals”:
• Attention.
• Power.
• Revenge.
• Hide feelings of inadequacy.

Furthermore, if we look deeper into Dreikurs’ 
theory then we learn that reward and punishment are 
not as effective as we would think, and often yield only 
short-term successes (watch Dan Pink’s TED Talk, 
Puzzle Of Motivation, and we can see there is much 
research to prove that reward has a negative impact on 
tasks which require any level of cognitive skill). 

Dreikurs would perhaps have argued that when 
teachers offer encouragement instead of praise, they 
are promoting their students’ self-worth; they are 
building relationships, making connections; they 
are holding a democratic conversation rather than 
presenting an autocratic demand.

So what does this look like in and beyond the 
classroom? Here are a few suggestions in relation to 
the main aspects of schooling.

During the lesson
Before the lesson, seek every opportunity to make a 
connection with your students. If they have to line 
up, have a conversation with them about something 
unrelated, such as a television programme, a sporting 
result, a film, a new hat they are especially proud of – 
how much easier it is to get them to take off their hat 
when you have first admired it.

Always, always, always treat your students, 
their efforts and their work with respect. You are 
the professional. If possible, remove yourself from 

key to minimising behavioural issues, so seize every 
opportunity to build those relationships when you are 
not in the classroom. While it may seem hugely time-
consuming, a trip to the sports field to watch a student 
play a match (and cheering loudly to ensure you are 
seen) will have a profound impact. 

If this is not possible, it may be possible to 
volunteer to go on a trip. Many schools have a Duke 
of Edinburgh scheme, or run trips whether they are to 
the theatre for an evening or to a ski resort for five days 
– if you have the time to be able to volunteer to go on 
one of these trips, then do so. Ask your line manager or 

the disciplinary procedure. Appeal to their sense of 
responsibility: “Choose the right thing to do here.” 
Or: “Think carefully about what you are choosing 
to do, and make the best choice. Our choices have 
consequences.”

Do everything you can to avoid battles in front 
of the class. Whether the student seeks attention, 
power or revenge you are unlikely to “win” a public 
battle because students are able to get that feeling of 
connection from their peers, not from you, so they will 
behave in a way they think their peers want to see. If 
you ensure the conversation takes place in private, then 
they have only you to connect with, so they are more 
likely to work with you.

Perhaps you have a student whose goal is power 
or revenge, if so try the “partial agreement” approach. 
When a student presents you with something negative, 
you could agree with them, at least in part, then shift 
the focus. If your student tries to hurt your feelings 
by making a personal comment, agree but show no 
emotion. For example: “Your face is really red.” Your 
response: “Yes it feels like it is, but commenting on it 
is not going to make it less red, nor will help anyone 
achieve the lesson objective.”

Or if the student is more aggressive: “This is all 
your fault; it’s all so much worse since you became our 
teacher.” Your response: “I’m sorry you feel like that 
(and then move on).”

If a student does something positive, rather than 
saying things like, “well done”, or even “I’m really 
proud of you”, try to instil an intrinsic sense of pride: 
“You must feel really proud of yourself to have done 
this. How much better do you feel having chosen to 
do this?”

Beyond the classroom
We have established that building relationships is 

mentor if they can help point you in the direction of a 
member of staff who is likely to be running something 
which you can be a part of.

Putting yourself in, and then exploiting, these less 
academic, more social situations with the students will 
pay off, but if they are too time-consuming there are 
other ways of building relationships. 

In the very least, if you see the students in the 
corridor, say a confident hello and smile (if the 
student is too cool to respond, try a confident but 
discreet nod instead next time). Have a chat with your 
colleagues who teach the same students you are having 

Behaviour:  
A long-term plan

Tips to tackle low-level disruption

I
t was a boy call Joseph who almost made 
Chris Moody call time on his teaching 
career barely three years into the job.

The 13-year-old would turn up to Chris’ 
history lessons apparently content and 
willing to learn, but within minutes he 
would be disrupting his lessons with a 

constant humming or droning noise, or by strumming 
his fingers on the desk.

“It wasn’t even that the noise was particularly 
loud, but it was clearly audible, nevertheless, and it 
was like a backdrop to the lesson,” Mr Moody recalls. 

“It was absolutely infuriating. The pupils sitting 
around him were obviously the worst affected but it 
was almost as if he couldn’t stop himself.

“He’d stop doing it if you asked him, but then he’d 

accepting that low-level disruption as an “inevitable 
part of everyday life”.

According to the report, which drew on analysis 
from almost 3,000 inspections of state schools, about 
eight per cent of schools have problems with poor 
discipline. Sir Michael pointed to strong leadership 
as a solution, with schools employing consistent 
behaviour policies across the board so there is no 
ambiguity about what does, and does not, constitute 
poor conduct. 

The report – Below the Radar: Low-level 
disruption in the country’s classrooms – also included 
surveys of 1,048 teachers. One in five respondents 
admitted they just ignored low-level disruption and 
put it down to everyday life in the classroom, while 
one in 12 said that more than 10 minutes of learning 
was lost an hour because of disruption.

Mr Moody said that most teachers did not allow 
disruption to go unchallenged, though he agreed it 
was difficult to control.

“No-one wants to put up with it, but the question 
is how do you stop it?” he said.

“When I called in Joseph’s parents to discuss 
it with them, they couldn’t really see what he was 
doing wrong. If he wasn’t throwing chairs around or 
hitting his classmates then they didn’t see a problem 
– though they admitted he made similar noises at 
home to block out what they were saying to him. So 
clearly there was a problem.”

So what can teachers do to mitigate the effects of 
low-level disruption during lessons?

Paul Clarke, assistant head of a large 
comprehensive school in London, with special 
responsibility for attendance and behaviour, and a 

start again a few minutes later. When he wasn’t doing 
that he’d be passing notes, often with inappropriate 
messages to girls. Of course, he thought it was very 
funny but it was hugely disruptive on the whole 
lesson. Other pupils were often upset and complained 
about him. 

“There were days when I felt I was going mad 
and I really wondered if I could go on with the job. 
I started to dread the days when I’d take him for 
lessons because I knew what was coming. 

“I know that may sound a bit pathetic, because 
this child was neither violent nor aggressive. He 
wasn’t throwing his weight around, or shouting out 
or physically hurting anyone. But his actions were 
just persistently irritating and the impact of this was 
devastating. There is no other word for it.”

It is precisely this sort of behaviour that gnaws 
away at teachers and pupils in the classroom on a 
daily basis. Humming, quiet singing or whistling, 
note-passing, swinging on chairs and pen-tapping 
can have a hugely disruptive effect on an otherwise 
productive and purposeful lesson.

What has become known as “low-level disruption” 
in the classroom is now an accepted problem and 
recognised by heads, teachers and the schools’ 
watchdog, Ofsted, as a major concern and barrier to 
learning in schools.

A report from Ofsted earlier this year suggested 
that a significant amount of teaching time was 
being lost every day because of teachers’ “casual 
acceptance” of low-level misbehaviour. 

Sir Michael Wilshaw, the chief inspector, said 
that while there was less bad behaviour involving 
physical and verbal abuse, teachers were now 

mentor to NQTs and new recruits, said there were a 
number of strategies teachers could use.

“It is all too easy to raise your voice to the culprits 
in these situations, but it rarely works,” he said. “And 
this may be playing into their hands. Shouting may 
merely serve to raise the volume in the classroom, 
which isn’t a good idea if it’s already a loud class of 
kids. But lowering your voice can have some positive 
effective, and can calm the situation.”

Another effective strategy, he explains, is to move 
around the class. When pupils know the teacher is 
nearby it can help to stop any disruptive behaviour 
as they – at least, pretend – to get on with their work. 

Engaging the disruptive child who is strumming 
fingers or tapping a pen in conversation, or asking 
them to do a particular task by a particular time 
during the lesson, can distract them too, but ensure 
you return later to check that they have completed 
what you asked. Knowing you are watching and are 
“on to them” can be a deterrent to bad behaviour, Mr 
Clarke added.

He continued: “The presence of the teacher is 
extremely important, and a teacher who moves 
around the class may find a lot less disruption than 
one who stands at the front of the room, because the 
pupils know they are looking and listening all around 
them.”

Often, pupils arrive to a lesson already irritable 
or wound up about something. Try to identify the 
children who are prone to this, Mr Clarke advises, and 
offer a few calming words of encouragement when 
they arrive in your lesson. A simple “hello, how are 
things today?” acknowledgement can make a huge 
difference to a pupil who is having a difficult day.

Low-level disruption 
can often be one of the 
most difficult classroom 
challenges to handle. 
Dorothy Lepkowska 
seeks some advice on 
behalf of NQTs

This is more of a  
meeting than a 

detention, and in it you 
are proving that you 

are someone they can 
connect with, someone 

they can be heard by. You 
can show you are also 
willing to make small 

concessions to help the 
student conform

‘

’



SecEd • November 27 2014 11

NQTS

Behaviour:  
A long-term plan

trouble with and see if your colleague ever runs any 
activities in lessons with which you can help, such as 
competitions which you can offer to judge.

During detentions
If misbehaviours come from a desire to feel connected, 
sitting in a detention is likely to make students feel 
disconnected, and is unlikely to change challenging 
misbehaviour patterns long-term. 

If, however, we see the detention as an opportunity 
to either present the student with a logical consequence 
or to build a relationship and find a solution, we are 

more likely to see progress. You could run a detention 
like this:
• Schedule a detention and if possible invite the 

parent/carer to attend. 
• Set a time limit and a structure for the meeting then 

deal individually with each of the top two or three 
issues. Ensure the conversation involves all parties, 
is positive and solution-focused. A simple way to 
catch all of these is to ask parents and the student 
to help with offering solutions.

• Agree on a logical consequence if the contract is 
broken, or perhaps agree that you will email home 
a brief report every week so the parent can support 
what’s happening in school. Write (or get the 
student to write) all these targets and consequences 
on a small piece of card and ensure all parties sign 
it. 

• At the start of every lesson, place this card without 
fuss on the student’s desk, referring to it at any point 
during the lesson when the student is struggling. If 
you need to speak with the student about their 
behaviour, try to use words to encourage their 
efforts to behave appropriately.
This is more of a meeting than a detention, and in it 

you are proving that you are someone they can connect 
with, someone they can be heard by. You can show you 
are also willing to make small concessions to help the 
student conform: changing your seating plan, giving 
an agreed non-verbal signal before the first warning, 
writing every task instruction on the board etc.

With parents
Simply calling home with good or bad news is 
effective only to a point – it is essentially just a form 
of summative assessment. Dreikurs might suggest we 
use the contact home to help build a relationship, both 
with the parent/carer directly, and with the student 
indirectly. Use the call (or email) to praise the effort 
put in, not the piece of work produced. 

By praising the effort we are increasing the 
student’s sense of self-worth. It is easy to see that by 
encouraging students to strive for improvement, not 
perfection, we are creating more robust learners.

See the contact home as presenting the notion that 
you, the parent and the student are all part of the same 
team. 

“Alex struggled to stop himself from shouting out 
today, and I wonder if we could use this phone call to 
agree on some ways for how to deal with it...”

Or “Alex had a great lesson today, trying really hard 
to start the task immediately and without distracting. 
I wanted you to know I have given her a merit/
achievement point, and I thought it’d be great if you 
could echo this encouragement for the increased effort 
at home too.” 

Ask the parent to tell you how they have offered 
encouragement so you can talk to the student about it 
next lesson.

When reflecting on lessons
When reflecting on your lessons, do not just beat 
yourself up about what you did and didn’t do in the 
lesson, try to reflect on how you are making progress 
with your students in the long-term. Some students 
may always struggle to behave appropriately (you 

may be trying to undo a lot of harm), but if they are 
trying, if they are “on your side”, you have already 
made progress. Finally, reflect on your own need for 
connection. Work hard to build these connections with 
your students, but also make sure you find time to 
make valuable connections with your peers too. SecEd 

• Nadine Pittam is founder and director of the skills-
based website of teaching ideas, www.spark-ed.co.uk

Further viewing and information
• Brené Brown’s TED Talk on Vulnerability: 

http://bit.ly/1EgHiWf
• Dan Pink’s TED Talk on Motivation:  

www.ted.com/talks/dan_pink_on_motivation
• For more information on Spark-ed, visit  

www.spark-ed.co.uk. You can follow Spark-ed on 
Twitter @sparkedcouk or visit the Facebook page 
www.facebook.com/sparked.co.uk

Attention (the most common goal)
The student: Only feels valued when you are 
noticing them, fussing over them, doing things for 
them.

The behaviour: Interrupting, being a “show-off”, 
noisy, pestering, getting and maintaining the attention 
of their peers, getting and maintaining your attention, 
may stop doing what you’ve asked them to stop doing 
but will soon find another way to get your attention.

General guidelines: Ignore the behaviour where 
possible, instead praising behaviour you want to see. 
Make clear the logical consequences that will follow 
their disruptive behaviour. Recognise that each time 
you speak to them, whether it’s to remind, punish or 
give a warning, it is going to reinforce their goal.

Practical suggestions: Give them as much attention 
in healthy ways as possible, for participating in and 
attempting every day activities. If the student has a 
good lesson, you could call home to acknowledge the 
effort they applied to get on with the task.

Power
The student: Feels valued when they are in control 
or when they are proving that nobody can make them 
do anything.

The behaviour: They may do little or no work, or 
they may demonstrate stubbornness in other ways; 
they may lie and be wilfully disobedient, bossy or 
devious. May smile to him/herself as in some private 
victory. They are keen to make their opinion known 
about lots of things.

General guidelines: Avoid the call to fight, 
reprimands, public discussions or power struggles. 
Try to withdraw and stay unemotional, maybe 
offering a choice. Hold conversations when the rest 
of the class has gone. Make the rules clear and try 
to make this happen generally, so they don’t feel 
singled out. Show respect as often as possible, maybe 
even giving them opportunities to use their power 
productively.

Practical suggestions: Be transparent about your 
rules and expectations. Try to agree, at least in part, 
to what they are saying.

Revenge
The student: They belong only when they inflict hurt 
on others. They may feel inherently unlikable. 

The behaviour: Their behaviour is likely to be 
defiant and negative; they may swear, lash out, destroy 
resources or equipment and call names. They are likely 
to be hurtful to others, even if it makes them disliked.

General guidelines: Take time and effort to build 
a relationship of trust with the student, perhaps by 
building strong relationships with their friend(s). 
Avoid showing that you are hurt and remove yourself 
from the conflict. Build on the student’s strengths and 
try to generate further encouragement from the rest of 
the class. Retaliation and punishment are only likely to 
reinforce their goal.

Practical suggestions: Remove yourself from conflict 
without removing your support, this way you avoid 
feeling or showing hurt. If building a relationship with 
the student is difficult, while you are trying, build a 
strong relationship with this student’s closest friend. 

Inadequacy
The student: Is withdrawn, may be a loner and may 
pretend to be stupid. Thinks s/he is helpless. They may 
hope that others will forget about them and not blame 
them for anything.

The behaviour: They may appear dejected, 
discouraged and helpless and so are unlikely to pay 
attention; after all, if they don’t try, how can they fail? 
They will give up very easily, if they even try at all. 
They falsely believe they can’t meet the expectations, 
set both by themselves and by others. They are likely 
to arrive without equipment.

General guidelines: Minimise their mistakes, have 
(and show) faith in their abilities. Recognise the 
discouragement the student feels but focus on the 
student’s strengths and encourage all positive effort. 
Encourage the student to try but without expecting 
immediate or significant progress.

Practical suggestions: If you set a detention for the 
student not completing work, the key focus of the 
detention has to be to help them produce an attempt 
at the task. 

Dreikurs’ goals of misbehaviour

Crucially, Mr Clarke added, teachers also need to 
be properly prepared for the lesson they are about to 
deliver. Pupils can often spot a lesson given off the 

hoof, and think it offers an opportunity to play up 
with a disorganised or distracted teacher. Try not to 
give them that opportunity.

Having resources ready and waiting on their 
desks presents a purposeful environment where 
learning is expected is important. Standing at the 
door and greeting pupils as they walk in also offers 
acknowledgement and looks decisive. Try to remain 
calm at all times. It portrays a teacher who means 
business and is in charge of their classroom. It shows 
the children that this is your space and you’re in 
charge.

If you’re becoming angry and frustrated, go back 
to your desk and look at some reports for a few 
minutes, before returning to the child.

Try not to deviate from the task in hand, which 

is teaching the class. If a child is being disruptive, 
mention their name in whatever question you are 
asking or task you are doing to try to get them back 
on track. 

This shows them you have noticed their bad 
behaviour but are giving them a chance to stop 
without telling them off in front of everyone.

A classroom routine also helps, Mr Clarke said: 
“Children often need a routine because it makes them 
feel safe and secure. Giving them prior warning that 
the next lesson with you will mean changing the 
desks and chairs around in the class, for example, 
gives them time to think about that and to prepare. 

“It may not seem like much to an adult, but 
change can be unsettling to some children. Make sure 
you explain what is going to happen next.”

As well as greeting them on arrival, sending 
pupils off after your lesson with a “goodbye, see 
you next week” can set the atmosphere for the next 
lesson they go to. “Your colleagues may thank you 
for sending the pupils to their lesson in a calm and 
disciplined mood,” Mr Clarke added. 

Mr Moody began using similar strategies after 
speaking to his head of department and requesting 
help with classroom management.

“I wondered if asking for help would make her 
think I was a bad teacher who couldn’t control the 
class, but actually my head of department said she 
was pleased I had come forward as many teachers 
don’t, and suffer in silence,” he said.

“With some children, it took a while to find 
a strategy that worked but overall having some 
guidelines about what I could usefully do made 
me feel more confident, and that in turn positively 
affected the atmosphere in my class.

“It’s quite funny that after that time struggling 
with low-level disruption I now have a reputation in 
the school as being a ‘no nonsense’ teacher.” SecEd 

• Dorothy Lepkowska is a freelance education 
journalist.
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A new book has brought 
together a wealth of 
teaching guidance and tips. 
Emma Lee-Potter looks 
at some of the advice for 
NQTs and speaks to its 
curator about how new 
teachers can thrive during 
their first year

E
ven though NQTs receive extensive 
guidance and support as they progress 
through their first year as fully fledged 
teachers, taking charge of your own 
classes, managing heavy workloads 
and making a good impression on 
staff, pupils and parents can be a 

daunting prospect.
But there is plenty of advice to guide you through 

the year, including an inspiring new book of teaching 
tips gathered together by Rachel Jones, e-learning 
co-ordinator at King Edward VI School in Southampton.

Don’t Change the Light Bulbs is a compendium of 
expertise from 71 teachers, educators and leaders from 
across the UK.

Ms Jones, who teaches classics and IT, got the 
idea for the book after winning a place at the Google 
Teaching Academy last year. During the two-day 
event she had to develop a pedagogy-based project 
that would have an impact beyond her own education 
community, so she decided to produce an e-book about 
teaching.

She explained: “I know a lot of teachers on Twitter 
and have met many of them at Pedagoo, Bett and 
TeachMeets, so I asked them to give me 10 ideas 
focusing on their particular area of expertise. The book 
is the result of other people’s lifetimes of learning and 
that’s what teachers need – not scary textbooks.”

The book covers primary and secondary education, 
tips for NQTs as well as school leaders, subject-specific 
advice and guidance on a vast array of topics, including 
research, questioning strategies, inclusion, working 
with SEN children in a mainstream setting, using ICT 
across the curriculum, and Assessment for Learning. 

Ms Jones added: “I hope that teachers will look at 
the sections on their subjects and on other subjects too. 
It’s important not to let your thinking be pigeon-holed 
by the subject you teach or the age of your pupils, 
because a lot of good practice is cross-phase and cross-
curricular.

“To be a really good teacher you want to be good at 
questioning, feedback and differentiation and these are 
things to work at whatever your subject.”

The NQT section of the book is written by English 
teacher Rob Ward, a recent NQT himself. He emphasises 
the importance of seeking “as much feedback as 
possible from peers, mentors, other teachers or anyone 
else who might offer constructive advice”, and getting 

nominated for the 2015 UK Blog Awards. She has 
also produced a free guide for NQTs, which can be 
downloaded from her website. 

She believes that Twitter can be a very useful tool 
for NQTs – largely because of the way it encourages 
communication and conversation.

“The days when you used to get on a train and go 
to London for a CPD course are coming to an end,” she 
said. “The idea that CPD is done to you is outdated. 
Development in terms of their practice is something 
that teachers should do themselves – and Twitter gives 
them a way of doing that.”

She also thinks that blogging encourages NQTs – 
and more experienced teachers too for that matter – to 
reflect on what has worked in the classroom and what 
has not.

“It’s important to reflect, not simply because your 
assessment form says you have to, but because it is how 
you are going to get better,” she said.

“When I started blogging I banged out 500 words 
about something that hadn’t really worked in one of my 
lessons. Someone added a comment saying ‘did you 
think about doing it like this?’ and I thought ‘ah, yes’.

“There are a lot of supportive people out there who 
want to help NQTs in the development of their practice. 
I think it’s really important to be connected in teaching. 
Not everyone agrees with me but I believe we have got 
an ethical imperative to share what we do and to try and 
learn from other people. 

“My teaching has certainly got better since I started 
sharing and talking about what I do – because you are 
thinking about it more, rather than it just being habitual 
practice.”

When Ms Jones was collating the book she was 
determined to feature learners’ voices too. With that in 

involved in activities beyond the classroom. Participate 
in sports day, take part in extra-curricular activities, do 
a break duty, go on school trips,” he writes. “Pupils and 
other teachers need to know who you are and this is a 
quick and painless way of introducing yourself.”

Ms Jones, who has been a teacher for 12 years, is all 
too aware of the pressures experienced by NQTs. She 
often mentors PGCE students and believes that trainee 
teachers and NQTs benefit hugely from learning about 
other people’s experiences.

“I tell NQTs to celebrate their successes and to 
move on and learn from things that they could have 
done better,” she said. “Don’t dwell on things because 
nobody is the best teacher they’re going to be in their 
first year. When I look back at my first year I was 
dreadful. I definitely wasn’t the type of practitioner that 
I am now.” 

She urges NQTs to make sure they look after 
themselves properly, get enough rest and maintain a 
life outside school.

“You won’t be able to perform and do what you 
need to do unless you look after yourself,” she said. 
“So you need to turn your phone off, do things that are 
non-school related and not take on more than you can 
manage. If you’re not well and you’re struggling then 
you’re not going to be able to perform and you aren’t 
going to be able to do your best.

“Having said that, if you feel you are going under 
then don’t be frightened to ask for help, because good 
schools will support you and help you. Actually, there’s 
nothing wrong with feeling that you are struggling 
because everyone struggles sometimes.”

Like many teachers, Ms Jones writes a teaching 
blog. Called Create Innovate Explore, it reached the 
final of the 2013 Edublog awards and has been 

mind, she has included the views of a year 3 pupil (her 
own son Finley), a year 9 and a year 13 student.

“Student voice is really important to me so I thought 
it would be farcical to have a book about teaching and 
learning where there were no learners,” she explained. 
“I feel very strongly that teaching isn’t a one-way thing. 
It’s not a question of setting the dial to transmit – we 
should receive as well.”

The title of the book was inspired by a section on 
secondary leadership written by a contributor known 
as ChocoTzar: “You may want to do your best for your 
colleagues but your job is not to change the lightbulbs, 
clear up sick, vacuum the carpet or place orders. 
Delegate. Hold others to account. If they’re meant to 
have changed the lightbulbs, but haven’t, that’s a strong 
conversation instead.”

All the royalties from Don’t Change the Light Bulbs 
are going to the charity Action for Children, which 
supports the most vulnerable and neglected children 
in the UK. “The work Action for Children does is so 
important,” said Ms Jones. “I think teachers are very 
altruistic and everybody wanted to give the royalties to 
charity. The book is everybody else’s words really – I 
only made it happen. We are just happy that we have 
been able to share our ideas about teaching and do some 
good in the world as well.” SecEd 

• Emma Lee-Potter is a freelance education journalist.

Further information
Don’t Change the Light Bulbs, curated by Rachel 
Jones, is published by Crown House Publishing, price 
£25. Rachel Jones’ website and blog can be found at 
www.createinnovateexplore.com and you can follow 
her on Twitter @rlj1981

Looking for leadership responsibilities?

L
eadership within the teaching 
profession is an emotional journey 
that will require planning, resolve, 
resilience and the whole-hearted belief 
that you can have an impact on pupil 
outcomes – and believe me you can. 

You should not lose focus on your 
teaching, but also find the time to consider what skills 
and qualities you can start to work on now that will set 
you off on your journey to middle leadership. 

This process can be greatly enhanced by working 
with other like-minded middle leaders and building up 
your network.

In the meantime, here are a few tips to help you get 
ready to step up into middle leadership.

are able to inspire their team with their vision for their 
area of responsibility. If you are able to develop a clear 
vision for teaching and learning in your area and share 
it with your line manager, you can start practising and 
demonstrating those skills right now.

Be data aware
“The strongest middle leaders generally demonstrate an 
excellent understanding of data and are able to use this 
to track pupils’ progress and identify pupils that need 
additional support.” Sir Michael Wilshaw on what he 
thinks makes a great middle leader. Get to know the 
person in your department that has the reputation for 
being good with data. Schedule time to sit down with 
them and discuss what data is available and how it can 
be used. 

Be there
Leadership involves real people with real emotions and 
real issues – you can’t put the colleagues on hold or 
switch them off when you need time to refocus. Invest 
time and effort into building relationships and really 
get to know your team. Great leaders are aware of the 
strengths of individuals in their team and are able to 
deploy these resources effectively. 

Be observant
As well as making the time to watch the other teachers 
in your school, observe good leadership at all levels. 
It is one of the best investments you can make. Learn 

Be enthusiastic
Mix and network with like-minded individuals, stay 
away from the cynics and associate with individuals 
that remain excited about their role and show a real 
passion for teaching and leading – these are the ones 
to listen to.

Be knowledgeable
Take time to enhance your subject knowledge whenever 
the opportunity arises. Stay out in front by seeking out 
new research in education, stay current with government 
policy and familiarise yourself with the key influencers 
and thinkers in education. Twitter is a great way of 
doing this, as are education blogs and websites such as 
the Education Endowment Foundation or SecEd.

Be reflective
Take time to understand your strengths and areas 
for development. Self-awareness is a key quality 
underpinning middle leadership. Great middle leaders 
understand how their behaviour and leadership style has 
an impact on their colleagues. They are aware of their 
emotional triggers and are keen to identify ways they 
can manage them most effectively. It pays to formalise 
the reflective process, by keeping a log or journal – 
refer back to this whenever you need inspiration or 
encouragement.

Be inspiring
An essential attribute for any middle leader is that they 

from their approaches, take the best bits and blend them 
with your own style. Think about the characteristics and 
competencies that great leaders display. Do they have a 
clear set of personal values? Do they understand others’ 
viewpoints and priorities? Do they look to develop 
others as well as themselves? Watch, learn and listen, 
and don’t be afraid to ask them for advice.

Be honest
If you say you are going to do something then do it! If 
you tell a student that you are going to contact home, 
then do so. If you promise to watch your form class 
play football, then do it. If you say you will complete 
a task by a certain date, then do so. It is also extremely 
important to be honest with your peers and find 
techniques for giving as well as asking for feedback. 
This can feel uncomfortable at first, however the 
rewards for you as a leader can be great. 

Conclusion
As a middle leader you will face trials and challenges 
every day. However, nothing can match the sense of 
achievement that this role brings.  SecEd 

• Jeanette Smart is a middle leader at Lord Derby 
Academy in Merseyside and a Teaching Leaders Fellow. 
Teaching Leaders is a middle leadership development 
programme for high-potential middle leaders, working 
in schools in challenging contexts. Applications are 
now open. Visit www.teachingleaders.org.uk

Many NQTs will already 
be thinking about their 
career paths. Jeanette 
Smart offers some advice 
about taking on leadership 
responsibilities
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had predicted to your teaching activities and discuss 
whether this matched what was observed. Afterwards, 
use this feedback to consider what you may need 
to change, or what activities can be sustained and 
repeated, to ensure a positive impact on learning in 
your classroom. 

The same student focus applies when observing 
other colleagues across the school. If you have 
the opportunity to choose who you observe, select 
colleagues whose students are similar to the groups you 
teach. Before going into the classroom, identify students 
in the class who you feel it would be particularly 
useful to focus on. During the observation, observe 
your colleague’s practice to an extent, but look in 
particular at the impact of their approaches on certain 
students. After the observation, discuss the reactions 
and interactions you observed with your colleague and 
try to gain further insight about their approaches for 
dealing with certain student learning needs. 

Take time to then reflect on how this relates to your 
own practice: do not simply “copy” what you saw in 
your colleague’s classroom but think about how you 
could achieve the same impact with your own learners 
in your own context. 

Mentoring
As an NQT, the member of staff designated to mentor 
you this year will also be a key source of support 
and learning. A good mentor will fill a number of 
roles over the year ahead. They will help introduce 
you to your new role within the school community 
(particularly important for those NQTs who are new 
to their school) by offering both emotional support and 
practical help, brokering relationships and opportunities 
on your behalf. 

Your mentor will act as a professional model 

D
uring your NQT year, your 
school will be offering various 
opportunities and structures of 
support. How can you make the 
most of these support structures 
to maximise your professional 
learning and development over the 

year ahead? Here, I describe the steps you can take 
to take control of your own CPD and make the most 
of three common forms of support offered to NQTs: 
observations, mentoring and CPD sessions. 

Observations
A key feature of your NQT year will be observations: 
you will have your practice observed on multiple 
occasions throughout the year and in return should be 
able to go into the classrooms of colleagues throughout 
the school. 

Some of these observations will form part of your 
formal on-going assessment; your school may then 
recommend an additional schedule of observation as 
part of the internal support offered to NQTs. 

When being observed in any context, it can be easy 
to feel intimidated at the thought of being “judged” or 
“assessed”. But these observations actually represent 
an extremely powerful tool to help you understand and 
develop your practice.

The most effective observations are those that 
focus not on the way you are performing at the front 
of the class, but rather the impact of your practice on 
the students in your classroom. Take proactive steps to 
ensure that students – rather than your own practice – 
remain the central focus of each and every observation 
where possible.

Prior to any non-formal observations, talk to the 
colleague who will be coming in to your classroom. 
Highlight specific students or groups of students to 
this colleague and, if the type of observation allows, 
ask them to look in particular at reactions from, or 
interactions with, these students. Describe particular 
approaches you will be using and the reactions/
behaviours you hope these will solicit in the students, 
and ask them to bear this in mind when observing 
the lesson. In the subsequent feedback session, relate 
all comments or discussions around practice back to 
the impact on students: consider the reactions you 

Mentoring, observation, 
INSET and external courses 
will form the backbone 
of your CPD during 
your NQT year. David 
Weston advises on how 
to make the most of these 
opportunities

Making the most of your CPD

and should support you to develop your critical and 
professional skills – a good mentor won’t necessarily 
give you “the answer”, but rather will help you reach 
your own conclusions and decisions as the year goes 
on. 

What can you do to make the most of your mentor’s 
help? Remember that the relationship is not designed 
to merely judge you; instead, it should be a safe 
relationship within which you are able to discuss your 
practice openly and frankly. 

Use conversations with your mentor to be honest 
about both things you think you are doing well and 
areas you feel you need to develop, and do not be 
afraid to ask for their direct support and advice. Educate 
yourself about possible opportunities you feel may be 
relevant to you, and ask for their help in accessing these.

As with observations, try to always keep a student 
focus at the centre of conversations with your mentor. 
Avoid becoming too anxious about very particular 
aspects of your practice or school life – keep student 
outcomes and learning at the forefront of your mind 
and use this as a measure for what you present to your 
mentor as your strengths and areas for development. 

When seeking your mentor’s advice or support, ask 
yourself if the particular request you are making will 
directly address the needs you have identified among 
your students. If the answer is no, consider how your 
mentor’s help might be better targeted or redirected to 
support your learners. 

Your mentor should have been given sufficient time, 
resources and training by your school to fill his or her 
role. If for any reason you feel your relationship with 
your mentor is not fulfilling its potential, address the 
issue as soon as possible with your course leader. 

If you feel comfortable to do so, approach your 
mentor and share your thoughts on possible strategies 

to better facilitate the relationship. If you do not feel 
able to do this, consider approaching a trusted colleague 
or manager within school to discuss what you, your 
mentor or perhaps the school could do to improve the 
relationship. 

CPD sessions
Throughout the year you will also be able to participate 
in a variety of CPD sessions, both in school and 
externally. It can be easy to feel overwhelmed by the 
amount of content from these sessions. To avoid this, 
focus on the content that relates to your most pressing 
areas of need. Rather than trying all new approaches 
at once, introduce one or two new changes and make 
directed efforts to sustain and develop these. 

Make a diary note to follow up on certain CPD 
sessions at intervals: one week, one month, three 
months and six months. At these intervals go back to 
your notes and review what impact the knowledge is 
having – consider whether or not you need to go back to 
an expert to help review or improve your understanding. 

You can also use these periodical “reviews” to start 
some low-level evaluation of the impact of your CPD 
on your students’ learning: use some simple tools such 
as tests, student interviews or surveys to look at the 
impact that particular changes to your practice have had 
on specific areas of your students’ learning.

Group CPD sessions are also a great starting point 
for collaboration with your NQT colleagues, both 
within school and at other schools in your region. Using 
the content of a particular session as a starting point, 
work together to research, introduce and evaluate a 
change, sharing your experiences and findings over the 
course of a term or the whole year to support and learn 
from one another.  SecEd 

• David Weston is the chief executive of the Teacher 
Development Trust (TDT).

Further information
The TDT offers opportunities for NQTs to engage 
in CPD. For details, visit www.tdtrust.org and for its 
online database of CPD, see www.goodcpdguide.com

Remember that  
the relationship is not 

designed to merely judge 
you; instead, it should 
be a safe relationship 

within which you are able 
to discuss your practice 
openly and frankly

‘

’

Do you FIRE their imaginations?

W
hat do you teach? Now you 
are a teacher I’m sure you 
get asked this question a lot. 
There are two replies. You 
can tell them your subject. 
The alternative is far more 
powerful: “I teach young 

people.”
It is more than semantics. To declare the subject 

suggests your goal is to deliver a specific body of 
knowledge that your students need to acquire. It is 
understandable in secondary education where success 
can be measured by assessment outcomes linked to that 
knowledge.

However, to declare you are teaching young people 
shows a wider awareness of your role – your goal is 
to develop your students as people; to inspire a love 
of learning, beginning with a grasp of the process 
itself. You realise students aren’t born knowing how 

• “I love studying this topic because...”
• “I used to worry about getting answers wrong until 

I discovered...”
• “One of my teachers used to get us to do this next 

task and I didn’t understand why until one day...”
• “When I was at university I had this really difficult 

essay to write and do you know what I did...?”

R is for Relevance
In your lessons, how often do you contextualise learning 
in terms of its relevance to their world? I am not talking 
about doing this occasionally either. I would suggest 
including in your planning a section that amplifies 
the advantages of what you are doing with them. For 
example, learning in today’s lesson will:
• Challenge what you have always believed about the 

topic.
• Equip you with a way of thinking that you can use 

to address solving any problem.
• Show how it’s often better to work collaboratively 

than independently.
• Encourage you to be an individual rather than part of 

the herd.
• Emphasise the importance of asking questions to 

reach the truth.
• Provide opportunities to develop your leadership 

abilities.
All of these examples have a relevance to their lives 

beyond school.

to learn, they need to be taught. You’re a contributor 
to that process. Of course you can inspire a student to 
love your subject, but the outstanding teacher helps to 
develop their personality too. So how can you develop 
your students as people? To make it easier to remember, 
I’ve used the acronym FIRE.

F is for Functionality
Outstanding teachers contextualise learning objectives 
beyond the lesson itself. Put simply – what are the 
benefits beyond the learning objective? How can 
students use what they are learning in other contexts? 
Ask your students to consider: 
• How might you use this knowledge in the future?
• How has it been used recently?
• How might the skills in this lesson get used in other 

subjects?
• Who else uses this knowledge/skill – and why?

You are showing the functionality of learning 
beyond specific bodies of knowledge.

I is for Inspiration
Students want you to inspire their personal development. 
You are a role model to them. Share your love of 
discovery, not just for your subject but for life. Show 
them how you have developed because of it. 

It is your life experiences that have shaped your 
personality – don’t be afraid of encouraging them to 
take on challenges to develop theirs. A few suggestions:

E is for Employability
A basic question to answer: what is the purpose of 
education? Isn’t it to prepare young people for the 
future, to become productive members of society? 
Teachers who focus only on their subject overlook this 
question. However, it needs to go further – how often 
do you communicate it? Regular reinforcement breeds 
motivation. So, in each lesson try to provide some 
context. Here are some examples:
• “I’m setting you a problem to overcome, it’s what 

employers want from you so here’s a chance to 
practise the skill.”

• “In successful businesses good teams need to 
communicate efficiently so think about how you 
can share ideas quickly and arrive at a decision.”

Conclusion
You probably do many of these things already. My 
point is to make sure they are a regular feature of your 
lessons, so that they permeate what happens in your 
classroom. Young people want to feel you have their 
welfare uppermost in your thinking, not just that they 
will do well in exams. SecEd 

• Phil Parker, an ex-senior leader, is now a director of 
Student Coaching Ltd which works with schools eager 
to develop rounded young people by transforming 
the way teachers and students learn. Visit www.
studentcoaching.co.uk or tweet him @PhilPfromSC

During your first term, how 
often have you looked 
beyond your subject? Phil 
Parker discusses how we 
can instil a love of learning 
in our students
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Last year, Sarah Viccars 
wrote a weekly diary for 
SecEd, chronicling her year 
as an NQT. Now in her 
second year of teaching, 
we ask her to offer some 
words of advice to this 
year’s NQTs as they 
approach Christmas

“We have so much time and so little to do. Strike 
that. Reverse it.” Willy Wonka!
As I heard a child in my tutor group dictate this 
wonderful quote from the works of Roald Dahl, 
I couldn’t help but smile as I considered how 
incredibly quickly my NQT year flew past, how 
much I have had to do, and how quickly things 
within a school setting can change.

I began this job an ambitious but uncertain 
NQT and now here I sit, merely a year on, as 
second in charge of faculty – no longer the mentee 
but a mentor for my own student teacher who is 
embarking on her own teacher training qualification.

As you reflect on your first term, I offer to you 
the same advice that I offered to her, but through the 
words of some literary greats.

“Lost time is never found again.” Benjamin 
Franklin
We are regularly told by our headteacher that 
our time should be spent planning, teaching and 
marking. If what you are spending excessive time 
doing doesn’t have an impact on the child’s progress 
in these ways, it can wait.

“If you judge a fish by its ability to climb a tree, 
it will live its whole life believing it is stupid.” 
Albert Einstein
Every child is unique and will require different levels 
of attention and differentiation. It is a big challenge, 
but get to know every pupil and push them to their 
potential – do not write anyone off no matter how 
challenging they may be. We all have those students 
who never seem to grasp what we are teaching, but 

“People rarely succeed unless they have fun in 
what they are doing.” Dale Carnegie 
You will see the people in your office more than you 
will see your own family. Make them a temporary 
family of your own, no matter what frustrations they 
may bring! Don’t be afraid of having a laugh and 
dropping your guard behind closed doors, students 
love a friendly faculty and will recognise that 
you are a force to be reckoned with. We 
are currently in the middle of a Bake Off 
between our 12 faculty members – even 
some poorly made cookies can brighten 
the day.

“Never get so busy making 
a living that you forget to 
make a life.” Dolly Parton
This quote gained her 
listing as a literary 
great – wise words 
from Dolly! Protect 

your hobbies and maintain your work/life 
balance. My golden rules are that I will always 
attend dance class on a Wednesday evening and that 
on a Friday I will be out of school by 4pm. What 
are yours?

“Educating the mind without educating the heart 
is no education at all.” Aristotle
It may feel as though it’s all about knowledge for 
exams and statistics, but don’t be afraid to take the 
odd lesson off to inspire in some of the other areas 
that your subject has to offer. Run clubs for those 
who want to learn more – once their heart is invested 
in your subject, there’s no end to their commitment.

“Children do not care how much you know until 
they know how much you care.” Teddy Roosevelt
Enjoy your pastoral roles as well as being a teacher. 

when they have that eureka moment because of you 
(and they will), it is an amazing feeling.

“The only way to do great work is to love what 
you do.” Steve Jobs
Your passion for your subject will quickly infect 
your students, so don’t allow what’s wearing you 
down outside the classroom to affect the spark in 
your eye inside. Your students will only produce 
great work when you are on your A game – never 
forget why you began teaching in the first place, to 
share what you love.

“And though she be but little, she is fierce.” 
William Shakespeare
Make your mark! You may be an NQT but it doesn’t 
make you any less important – don’t be afraid to 
suggest change or organise innovative enrichment 
activities. All schools need fresh ideas and they will 
come from you.

“When you say ‘yes’ to others, make sure you 
aren’t saying ‘no’ to yourself.” David Coelhuo
I was told in week one by the associate headteacher 
to learn to say no. I wished I’d listened to his advice 
when I sat overwhelmed in a primary classroom, 
or when I was organising events for external 
departments, or completing paperwork for others. 
It is rapidly become my favourite word! Focus on 
our own tasks and targets – you can’t do it all (trust 
me, I tried).

At first I saw being a form tutor as an add-on task. 
However, I’ve come to discover that students value 
having that one familiar face every day far more than 
we think. I must admit, I’ve come to appreciate the 

familiarity of seeing them each morning also. 
Show you care by listening, asking and 

smiling – you will soon see how 
much those students rely  

on you.

“Education is the 
most powerful weapon which you can use to 
change the world.” Nelson Mandela. 
You are fortunate enough to be in one of the 
most rewarding careers available. Use this powerful 
weapon wisely – as you will rarely know whose life 
you are affecting and when. SecEd

• Sarah Viccars is in her second year as a teacher 
of the performing arts at Burnt Mill Academy, a 
performing arts specialist school in Essex. She was 
SecEd’s NQT diarist last year.

It’s a marathon and not a sprint...

I 
have set myself the challenge of sharing 
some of my successes to date. This is 
quite a push as I still very much feel like 
a novice and I think the transition from 
ITE to NQT will take some while yet. I 
feel surrounded by those who have been 
teaching for longer, seem to plan with such 

accuracy, and deliver every class so seamlessly and 
with precision.

Having said this, on reflection, there are a handful 
of aspects to my teaching that, after my first term, I 
believe I can demonstrate more naturally.

Differentiating
I feel I do a relatively respectable job of differentiating  
in order to make learning accessible to pupils – 
mainly through seating plans and planning learning 
using Bloom’s Taxonomy. Through engaging 
initial stimuli, like short pieces of reading, film 
clips, carousel activities, pictures and card sorts to 
obtain knowledge then using appropriate methods 

which I only see once a fortnight I endeavour 
to maintain consistency. Behaviour management I 
believe is a reflection of me as the teacher/leader in 
the room. When disruptions or a lack of attention 
occurs I try to ensure that I am quick to address 
what my expectations are (as well as the school’s) 
on behaviour, but I also see this as a flag to perhaps 
change an aspect of my planning for learning and 
progress.

Room to grow?
It is important, I believe, to be positive about my 
successes so far. However, I do find it very easy to 
pick holes in what I am not yet good at. I will share 
this list as well, and I hope that later in the year I 
can talk about these areas with greater experience 
and wisdom.

Planning
First, planning for learning rather than planning 
for activities. I have a tendency to plan through 
activities, using the typical starter, main and plenary. 
I feel I could do more to plan for pupils’ learning – 
what do I want them to leave understanding? What 
progress have they made this hour? How do I know? 
How do they know? 

I am very organised and methodical and often 
feel lessons are a tick-list of tasks rather than an 
opportunity for pupils to infer and classify. We have 
an amazing school strategy to “flip learning” as 
much as possible and I need to work more closely 
towards this.

Reviewing progress
As a school we are retaining the framework of the 
key stage 3 national curriculum levels for this current 

of analysis, comparison and evaluation to apply, 
stretch and challenge. I feel I am able to engage and 
facilitate progress for the majority of pupils.

Positive strategies
I have prided myself on teaching through 
engagement and positive sanctions and rewards. 
Being a sociologist at heart, I believe very much in 
encouraging and promoting learning as accessible 
to all. Whether it be my A* grade pupil with a keen 
attitude or my “non-attender” who struggles to keep 
pace with learning when in class. 

I feel it is my responsibility to facilitate the right 
opportunities for learning regardless. So calling 
home, rewarding stamps, merits and emailing the 
year office with good news are activities that are 
always high on my list of priorities.

Marking
Linked heavily to the above is my drive to mark 
books. One of the most profound pieces of advice 
I was given as a trainee was to build a rapport and 
trust with pupils. However, we have limited contact 
time in which to do this. So while catching up one-
to-one is essential, I have found that marking books 
fairly and regularly is another effective method of 
maintaining these vital relationships. Giving students 
“DIRT” (Directed Individual Response Time) allows 
for two-way communication and invites pupils to 
challenge and expect more of me.

Behaviour
I feel that I have maintained a pretty consistent 
and positively behaved set of classes. I hope this 
is a consequence of the differentiation and rapport-
building already mentioned. Even with those classes 

academic year. Therefore, I have found Assessment 
for Learning a little easier so far due to its familiarity. 
This is potentially going to be reviewed and altered, 
so confidence with new sets of progress levels will be 
another learning curve for me when encouraging self 
and peer-assessment.

Similarly, linked to this is being more confident 
and comfortable with pupils not writing everything 
down. I feel awkward in recording progress when 
it is not visual in an exercise book. I have been 
encouraged by CPD sessions to resist the need to 
write down every sentence from the board, to be 
selective and sensitive to the quality and quantity of 
what a pupil has to write – is all of it necessary? 

For example, having class debates or giving 
presentations is a wonderful way of showing 
application and extent of learning, yet I wrestle with 
books needing to reflect a lesson’s content; of almost 
having to have “proof” of work pupils have done. 

I need to become more trusting of my own pupil 
progress assessments as well as appreciate that the 
school is trusting of my ability to assess and record 
progress in a variety of ways. 

Conclusions
I hope I fit with some of you out there who do feel 
a sense of comfort that you are getting some aspects 
right, but also understanding that we are running a 
marathon rather than a sprint. However, the desire to 
be a model teacher is still burning and I will continue 
to nudge forward towards this goal. SecEd 

• SecEd’s NQT diarist this year is a teacher of 
sociology and philosophy from a school in the South 
of England. You can read their regular weekly diary 
for SecEd at www.sec-ed.co.uk/blog-search/author/95

One term down and this 
year’s SecEd NQT diarist 
reflects on some of her 
successes so far as a new 
teacher and her areas for 
improvement next term

Make your mark!  
You may be an NQT but 
it doesn’t make you any 
less important – don’t be 
afraid to suggest change 
or organise innovative 
enrichment activities.  
All schools need fresh 

ideas and they will  
come from you

‘

’

Advice from the second year
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