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NQTs have a range of 
entitlements to support their 
development as teachers. 
Chris Keates asks if you 
are receiving yours...

Y
our first term as a new teacher is 
drawing to an end. No doubt there 
will have been the most satisfying 
highs when you have seen the 
children and young people you are 
teaching develop and achieve and 
the justified pride you will feel in 

having been instrumental in that progress.
Equally, you have probably also experienced the 

intense demands and challenges of your role.
Teaching is one of the best, most satisfying and 

worthwhile of the professions, requiring immense 
dedication, skill and commitment.

Being taught by a qualified teacher is a fundamental 
entitlement of all children and young people. Parents 
have a right to expect that when their child attends 
school they are taught by qualified teachers. 

In recognition of the skill and talent required to 
become a teacher, NQTs have a number of statutory 
and other entitlements, specifically designed to ensure 
that their induction year provides a structured and high-
quality introduction into the profession.

In England and Wales the range of statutory 
provisions which schools are required to provide 
includes:
• A reduction in timetabled teaching, in addition to 

a contractual entitlement to 10 per cent guaranteed 
planning, preparation and assessment (PPA) time.

• Teaching only the age range or subject for which 
they have been trained.

• An induction tutor or mentor.
• Not routinely to have to teach classes or children 

with especially challenging discipline problems.
• Teaching the same class(es) on a regular basis to 

establish a routine and a rapport with pupils.
• Receiving regular feedback and support on 

progress.
• The right to be given early warning of any perceived 

problems or difficulties with progress.
• Professional and timely communication about 

judgements on performance.
If after almost a term in school you have still not 

been given your statutory entitlements it is critical that 
you raise this. 

The induction period is intended to lay firm and 
positive foundations and provide a positive start to 
professional development and a career in teaching. 
These entitlements are a critical part of supporting you 
to achieve your best in the classroom and must be put 
in place for you.

While some NQTs have a positive and supportive 
experience, unfortunately others do not receive not 
only their induction entitlements, but also are denied 
fundamental and important contractual provisions such 
as their guaranteed PPA time, which, when taken 
together with their induction time, should result in 
reduction in timetabled teaching time by 20 per cent. 

discuss the focus of the observation and receiving verbal 
and written feedback afterwards which highlights all the 
positives observed and constructively details the areas 
for development can make an enormous difference. 

But it is the quality, not quantity, of classroom 
observation which is important and it is deeply 
disappointing that there are still too many NQTs 
who report being monitored rather than observed, 
sometimes excessively so, with no feedback or 
constructive comment.

By now, your entitlement to timetabled classes 
with whom you can work on a regular basis should be 
supporting you to gain experience and build a rapport 
with pupils. Your school should have ensured that you 
have not been allocated classes of pupils known to 
exhibit extremely challenging behaviour, even with the 
most experienced of teachers.

The NASUWT is very concerned that there are still 
too many NQTs who cannot find even a temporary 
placement for their induction year and who, as a result, 
work on supply. A recent NASUWT survey of supply 
teachers found that they are routinely denied access 
to training, have their pay and conditions entitlements 
flouted and are routinely expected to teach outside 
their specialism or age-range. This is no way for a new 
teacher to begin their career. 

This is one of the key reasons why the NASUWT 
has developed a programme to support supply teachers, 
including dedicated seminars and “SupplyAdvisor”, a 
website which enables supply teachers to rate agencies 
and share valuable information about terms and 
conditions.

The continuing use of temporary contracts and the 
increasing number of NQTs working on supply has 
underlined even more strongly the importance of the 

In whatever type of school an NQT begins their 
career, they are entitled to a consistent, high-quality 
experience which instils confidence and nurtures the 
passion and enthusiasm with which they entered the 
profession.

Classroom observation will have been an important 
element of the support you receive in your first term. 
Supportive and developmental observation, which 
includes meeting with the observer prior to the lesson to 

NASUWT’s campaign for a guaranteed placement 
for all NQTs in their induction year, a scheme 
which already works successfully for new teachers 
in Scotland.

The union has an extensive network of support 
for new teachers and provides comprehensive advice 
and guidance. Our NQT induction planner, which is 
free to members, guides NQTs through the induction 
year giving useful prompts, tips and advice. This 
is complemented by a programme of professional 
seminars for NQT members throughout their induction 
year. 

NASUWT research and feedback from our NQT 
members in recent years show that a significant 
number do not envisage staying in teaching for any 
length of time, but that they could be encouraged 
to stay long-term if there was secure employment 
with fair access to pay progression and if they had 
professional respect.

At a time when there is a crisis in teacher supply, 
employers and governments cannot afford to fail to 
nurture the new talent in the profession. They are 
a precious resource. Schools should recognise how 
valuable you are and ensure that your professional 
needs are met. 

The NASUWT will support you and continue to 
campaign for you and all other teachers to be recognised 
and rewarded as the highly skilled professionals you 
are and for you to have working conditions which 
enable you to focus on teaching and learning. 

Without you being given your rights and entitlements 
children and young people will not receive their 
entitlement to the highest quality of education. SecEd 

• Chris Keates is general secretary of the NASUWT.

Are you getting 
your NQT rights?
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In whatever type  
of school an NQT begins 

their career, they are 
entitled to a consistent, 
high-quality experience 
which instils confidence 
and nurtures the passion 

and enthusiasm with 
which they entered  

the profession
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Teacher workload – a call to action

WElCOmE TO this NQT special edition, which once 
again is proudly supported by our friends at NASUWT.

NQTs everywhere are fast-approaching the end 
of their first term at the chalkface and this eight-page 
special edition is intended to offer support, empathy, 
guidance and advice after what will probably turn out 
to have been one of the toughest terms of your career.

We have a range of articles from experienced 
education professionals offering crucial advice to help 
you reflect on your first term in teaching and to hit 
the ground running in January – having taken a well-
deserved Christmas break in-between of course!

The value of the young and passionate teachers who 
enter our profession every year cannot be understated 
and it is vital that we support and nurture the teaching 
talent of the future.

This is more crucial today than ever. Early last year, 
Ofsted chief Sir michael Wilshaw called it a “national 
scandal” that two-fifths of NQTs were quitting 
within five years. Early this year, another analysis of 

government figures estimated that 40 per cent of teachers 
are quitting within a year of qualifying.

It is clear to me that the unreasonably heavy workloads 
and poor work/life balance faced by many teachers is one 
of the issues that lies at the heart of this problem.

We know this to be true not least because of the 
government’s own – much heralded – Workload 
Challenge earlier this year. Around 44,000 teachers 
responded, setting out the clear reasons why workload 
has been spiralling out of control – identifying the issues 
that are causing them to burn out.
• Recording, inputting, monitoring and analysing data: 

cited by 56 per cent.
• Excessive/depth of marking, including the detail and 

frequency required: 53 per cent.
• lesson/weekly planning, including the detail and 

frequency required: 38 per cent.
• Basic administrative and support tasks: 37 per cent.
• Staff meetings: 26 per cent.
• Reporting on pupil progress: 24 per cent.

• Pupil targets – setting/continual review: 21 per cent.
• Implementing new initiatives/curriculum and 

qualification change: 20 per cent.
It is clear that workload is out of control. The current 

recruitment crisis in teaching will only serve to worsen 
this situation. Of course, we all have a role to play to 
support our NQTs (and all our teachers for that matter). 
We all have a role to play in tackling workload and 
creating the conditions in schools for teachers to teach to 
the best of their ability.

SecEd, I hope, is playing its part and once again 
articles in this special edition focus on workload and 
wellbeing – offering what I know can often be crucial 
advice for young teachers.

One of the key messages, repeated more than once in 
the following pages, is having the courage to “say no”. 
NQTs are usually young and keen, putting in long hours, 
working weekends and accepting all challenges that 
come their way. Having heard so many stories of teacher 
burn-out I urge caution. Find your work/life balance and 
protect it. Be enthusiastic, but set your limits and say 
no when appropriate. This year you must find ways of 
working that will allow you to flourish throughout your 
career – rather than burning out after five years.

But more than this, NQTs need the support of schools 
and politicians. Joining a union is also vital.

It has to be said that the vast majority of schools 
support and nurture their young staff brilliantly. However, 
the way that a minority continue to treat their NQTs 
is disturbing – denying them statutory entitlements to 

crucial support, as Chris Keates, general secretary of 
the NASUWT, explains below.

The message also needs to come from the top – 
from our politicians. The government’s response to the 
Workload Challenge has been, in a word, pathetic. We 
need our ministers to take a lead on battling workload. 
They know now what the problems are – 44,000 
teachers have told them – and the time has come to act 
decisively to protect our teaching workforce.

Finally, I want to state the obvious and say that 
life as an NQT is tough. NQTs must be wary – it can 
be incredibly easy to focus only on the negatives, the 
inevitable crises you have faced or the odd disastrous 
lesson or incident.

Remember this – things will have gone wrong this 
term, but things will have gone right as well and you 
will have achieved an incredible amount, even if you 
do not see it. It can be so easy to focus on the negative. 
Don’t. As long as you are learning from any mistakes 
then you are doing everything you should be.

This is the toughest term within what will probably 
be one of the toughest years of your career, so as you 
celebrate with friends or family this Christmas, hold on 
to what you have achieved and feel proud. You are a 
member of that most noble of professions – you are a 
teacher and you can hold your head high. SecEd 

• Pete Henshaw is the editor of SecEd and has been 
writing about education for more than 10 years. Email 
editor@sec-ed.co.uk and follow @pwhenshaw

Welcome to SecEd’s NQT special edition – 
packed with advice and tips for new teachers 
across the UK. Pete Henshaw kicks us off 
with a call to action on teachers’ workload
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Being a successful NQT is 
as simple – if not as easy 
– as ABC. Matt Bromley 
offers some practical advice 
on Assessment, Behaviour 
and Curriculum...
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Discussion usually  
takes the form of 

teacher-led question and 
answer sessions and the 
most common model is 

IRE – initiation, response, 
evaluation. But a more 

effective model is ABC – 
agree/disagree  

with, build upon,  
and challenge

‘

’

The ABC of learning – practical 
classroom advice for NQTs

Reward the right 
behaviours more than 

you sanction the wrong 
ones. The goal is to 

establish the habit of 
co-operation

‘
’using low-stakes quizzes at the start of topics/lessons 

to identify prior learning as well as knowledge gaps 
(and to interrupt forgetting); and making learning 
materials less clearly organised so that students have 
to think hard about the materials.

We can improve the speed and ease with which 
we retrieve information from our long-term memory 
and transfer it into our working memory by making 
connections between new and existing information – 

applying prior knowledge to new knowledge.
Tests interrupt forgetting and reveal what 

has been learnt as well as what gaps exist. 
Accordingly, we should run pre-tests at the start 
of every unit – perhaps as a multiple-choice 
quiz – which will provide cues and improve 
subsequent learning. Retrieval activities like this 
also help students prepare for exams.

We need to repeat learning several times if 
it is to penetrate students’ long-term memories. 
Information “sticks” best when: each lesson clearly 
articulates and is built around a simple idea (i.e. a 
clear take-away message from each lesson); we use 
metaphor to relate new ideas to prior knowledge; 
we pique students’ curiosity before we fill gaps in 
knowledge. This can be done by asking students to 
make predictions or by setting a hypothesis to be 
proven or disproven. The richer – sensorially and 
emotionally – new information is, the more strongly 
it is encoded in memory.

Curriculum instruction is most effective when 
it enables students to see various examples of 
how experts organise and solve problems, whereas 
curricula that focus on breadth of knowledge can 
prevent the effective organisation of knowledge 
because there is not enough time to learn in depth.

The ability to monitor one’s approach to 
problem-solving – to be meta-cognitive – is an 
important skill to teach. One way to do this is via 

“constructive alignment” – when we devise teaching 
and learning activities by starting with the outcomes 
we want students to learn. 

Also, the SOlO taxonomy helps to map levels of 
understanding that can be built into intended learning 
outcomes and create assessment criteria. For more 
on these techniques, see my previous article The 
SOLO taxonomy and constructive alignment (SecEd, 
September 2015: http://bit.ly/1l5GtbO).

Teaching students how to convey their learning 
from one context to another is the difference between 
educating someone and simply training them to 
perform a task. This ability to extend what has been 
learned to new contexts is called transfer. Attempts to 
cover too many topics too quickly may hinder learning 
and subsequent transfer.

Students learn at least as much – and retain what 
they have learned for much longer – when they 
distribute or space their study time rather than when 
they concentrate (cram) it. This spacing effect is 
especially useful for learning new material; studying a 
new concept immediately after you have learned it does 
not deepen the memory very much. Studying it an hour 
later, or a day later, does.

Students need to learn new information, not in 
isolation, but in a range of different contexts. Once 
something has been learned for the first time in one 
context, it is important to teach it again in a different 
context. Knowledge that is taught in only a single 
context is not as likely to support flexible transfer at 
a later stage as knowledge that is taught in multiple 
contexts. See my previous two-part article Transferring 
learning into new contexts (SecEd, September 2015: 
http://bit.ly/1Ha6PIo). SecEd

• Matt Bromley is an experienced school and college 
leader, an education writer and consultant. He is currently 
group director of teaching and learning for a large further 
education college and multi-academy trust. Visit www.
bromleyeducation.co.uk or follow him @mj_bromley

Defiant young people don’t often succumb to coercion, 
rather they can be incited by it. You need to show 
students what it means to be an adult, to be mature, to 
be calm and collected.

Demonstrate your authority by the position you take 
in the room; keep on your feet as much as possible and 
be where you can watch everything that is going on.

Reward the right behaviours more than you sanction 
the wrong ones. Give students rewards for displaying 
desirable behaviours. The goal is to establish the habit 
of co-operation. Standards can be subtly raised once 
the habit has been established. By rewarding good 
behaviour you are giving attention to the students who 
deserve it most and are providing naughty students with 
a role-model to follow.

Get a student’s full attention before giving 
instructions. make sure everyone is looking at you 
and not playing with a pen, turning around, chatting. 
Be very clear in all your instructions and expectations. 

Have a student repeat them back to you. 
Tactical ignorance is sometimes 

good but be aware that low-

level misbehaviours can 
escalate if they are not dealt 

with quickly and consistently. Find 
a calm and quiet way to let the student 

know that you see exactly what s/he is doing 
and that there is a consequence, without making a fuss, 
getting upset or sounding annoyed. Use eye contact or 
a question.

Avoid confrontational situations where you or the 
student has to publicly back down. Talk to the student 
in terms of her/his choices and their consequences.

Use positive language (“I’d like everyone listening”, 
“I’d like everyone facing this way please”) and say 
please and thank you as often as possible. 

make a deliberate pause to gain students’ attentions 
and a direction to ensure they have sufficient time to 
act: “John ... could you face this way ... and listen, 
thank you.”

Use positive body language. Gain their attention 
with eye contact before you say what you want to say. 
Again, allow “take-up time” – ask someone to come to 
you then turn away, talk to someone else, the student 
will come to you in their own time. In a corridor, ask 
someone to come over to you for a second then walk 
to somewhere more private away from the audience.

C is for Curriculum for learning
“Desirable difficulties” make information harder 
to encode (learn initially) but easier to retrieve 
later. This leads to deeper learning. We achieve 
desirable difficulties by: spacing learning apart with 
increasingly long gaps; interleaving topics rather 
than finishing one topic then moving onto another; 

A is for Assessment for learning
There is no silver bullet, no secret formula to teaching 
great lessons. What works is what’s best and the best 
thing to do, therefore, is to get to know your students 
– including by regularly assessing them – and to plan 
for progress by providing opportunities for all your 
students to fill gaps in their knowledge and skills.

A lesson does not exist in isolation, it is all about 
context. It is better to think of a lesson as one learning 
episode in a long series. As such, it does not necessarily 
need a neat beginning and end, nor does it need to 
be in four parts and prescribe to a particular style 
of delivery.

The best teachers are sensitive to the needs 
of their students and adjust their lessons to 
the here and now. Students work best for the 
teachers who respect them, know their subjects, 
and are approachable and enthusiastic. The most 
effective teachers are relentless in their pursuit 
of excellence and are able to explain complex 
concepts in a way that makes sense.

If the work you set is too easy, students will 
switch off; if the work is too hard, students will 
switch off. The work you set must, therefore, be 
pitched in the “zone of proximal development” – 
hard but achievable with time, effort and support.

Classroom discussion makes students smarter 
because it makes them think. Discussion usually 
takes the form of teacher-led question and answer 
sessions and the most common model is IRE – 
initiation, response, evaluation. But a more effective 
model is ABC – agree/disagree with, build upon, 
and challenge.

With ABC, students pass questions around the 
classroom – the Japanese call this “neriage” which 
means “to polish” because students polish each 
other’s answers, refining them, making them better 
by challenging each other’s thinking.

Increasing the amount of time you wait for 
an answer to a question before either answering it 
yourself or asking someone else, also makes students’ 
answers longer, more confident, and increases students’ 
ability to respond.

Feedback should redirect the student’s and the 
teacher’s actions to help the student achieve their target. 
Effective feedback: addresses faulty interpretations; 
comments on rather than grades work; provides cues or 
prompts for further work; is timely, specific and clear; 
and is focused on task and process rather than on praise.

Feedback works best when it is explicit about the 
marking criteria, offers suggestions for improvement, 
and is focused on how students can close the gap 

between their current and their desired performance. 
It does not focus on presentation or quantity of work.

Feedback needs to cause a cognitive rather than 
emotional reaction, i.e. it needs to cause thinking. 
Feedback can promote a growth mindset if it is 
specific, focuses on factors within students’ control 
and which are dependent on effort not ability. The only 
useful feedback is that which is acted upon and it is 
crucial that the teacher plans time for students to act 
on feedback.

Students are more likely to get better at something if 
they believe intelligence can be changed through hard 
work. The word “yet” can be a powerful instrument: 
“I can’t do this... yet.” The best classrooms are those 
in which students feel welcomed, valued, enthusiastic, 
engaged, eager to experiment and rewarded for hard 
work. One way to achieve this is to prize effort over 
attainment and to focus on progress (learning) rather 
than outcomes (grades).

Set assignments which inspire and challenge 
students, are predicated on the idea of 
every student succeeding, 

involve genuine 
research, have in-built 
flexibility to allow for a 
range of abilities, are broken into 
clear components, make clear what is 
expected of each student at each stage of their 
development, and spell out the qualities and dimensions 
on which the work will eventually be judged. 

Students need to be taught that producing high-
quality work means rethinking, reworking, and 
polishing. This will ensure that students feel celebrated, 
not ridiculed, for going back to the drawing board.

B is for Behaviour for learning
Even in the best learning environments some students 
will misbehave and that’s not your fault – they will do 
so for a variety of reasons, some complex, some simple, 
but never because you make them misbehave. There are 
things you can do to prevent students from misbehaving 
or at least curtail and correct their misbehaviour once it 
has arisen but, nevertheless, their misbehaviour is never 
your fault.

Behaviour is only effectively managed when the 
whole school works together. There must be clear 
policies and procedures in place which are understood 
by everyone and these must be followed consistently. 
It’s an open secret that students like teachers who 
follow the rules. They like boundaries. They like to feel 
safe. They like to learn. So you should always follow 
the school’s policies.

When a student misbehaves, it is human nature to 
become defensive and to want to get tough, but getting 
angry and taking it personally is counterproductive. 
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School leader Allen Hall 
shares five habits that he 
believes will make for a 
successful NQT year

D
ing, Ding, Ding! NQTs make your 
way to your corners. It’s the end 
of your first term but it probably 
feels like you have just finished 12 
rounds with Rocky. 

You may (or may not) have a 
great support team in your corner 

telling you that everything is fantastic and that you look 
great, but you know it’s been gruelling.

The first term is tough but moving forward does not 
have to be. Use term two to start creating habits that can 
help you develop as a teacher but also create balance so 
you can enjoy teaching and have a life outside of school 
too. Here are five habits to build to help you succeed in 
your NQT year and beyond.

Build relationships
In Rita Pierson’s TED talks she says that the pupils 
don’t learn from teachers they don’t like. So, even if 
you have to work hard to build these relationships, it is 
worth the effort.

Take the time to get to know students both in and 
outside the classroom. Do you ever walk down the 
corridor to your next lesson without speaking to pupils? 
How often do you get bogged down with work and 
spend an entire day without leaving your classroom? 
Do you spend most of your breaks or changeovers 
talking to other adults? If you said “yes” to any of these 
questions then you are missing opportunities to build 
vital relationships with your students. 

By speaking to students between lessons, during 
lunchtime and at clubs you can learn more not only 
about your pupils’ personalities, but also what they 
enjoy about school and learning. Investing this time will 
pay dividends in the classroom. Pupils will feel listened 
to; they will start to see you as someone who cares (but 
not as a friend!) instead of just someone at the front of 
the room. They are likely to become more engaged and 
behaviour will improve. 

Ask for help
As an NQT you are probably receiving a vast amount 
of well-meaning advice – but I have worked with 
many teachers, both new and experienced, who do not 
ask for help. Why not? This baffles me; in what other 
profession is there a belief that you should start out as 
the polished article? In medicine, the idea of a doctor 
or nurse, new or experienced, being able to go it alone 
is unheard of. Medical professionals support each other 
daily and through professional networks. 

You are probably surrounded by a diverse and 
experienced network of educational professionals – use 
them. 

If you are struggling with particular class’s 
behaviour, ask the pastoral team for support or observe 
the same class with a colleague who appears to have 
fewer issues. 

When you hit planners’ block you might head 
straight to the internet for great lesson ideas. There is 
nothing wrong with this, but outstanding lessons are 
happening daily in your school – why not learn from 
them? Ask to plan with another teacher or speak to your 
professional mentor about observing different teaching 
approaches across the school. 

To improve, you need constructive feedback that 
drills down to the core of your teaching. Sometimes it 
is not nice to hear, but it is necessary.

In theatre, directors will give instant feedback in 
rehearsals to allow the actor to better their performance. 
In sports, athletes receive regular feedback on their 
performance and they use practice to make adjustments, 
allowing them to constantly improve; it is the ultimate 
growth-mindset. We can learn from these professions. 

I recommend that you embrace feedback; actively 
seek it, ask a colleague to watch you teach and give 
you one (just one) target to improve on. Be a sponge 
and absorb everything, even the bad advice, because 
sometimes the most powerful learning is what not 
to do. 

And breathe...
In your first term of teaching, work has a tendency to 
eclipse life out of work. It is easier said than done, but 
you must allow yourself “me-time”. Find the time to 
look after yourself, to see friends and family, or you 
will burn-out.

But how? It’s about managing your time and using 
your resources effectively. It is the nature of the job 
to do work at home – so plan your time out of school 
wisely. And refer to Habit 2: ask for help. Why write 
a brand new lesson and create entirely new resources 
when a colleague may have something you can tweak? 
Working with colleagues can make everyone more 

Asking for help is not a weakness, but a strength. 
In Future Leaders we believe in no islands – by 
asking for and receiving help, we can do more for 
our students. 

Practice makes permanent 
American basketball player Allen Iverson made a 
comment years ago about practice. Although he felt 
practice was important for some players, he was a top 
player so only the games mattered. It’s true, Iverson 
was a talented player but he was not great – what 
makes greatness is practice.

In the classroom, we cannot rest with just talent; 
we need to practice. We need to develop our teaching 
toolkits so we don’t have just one great approach, but 
many, so we can engage and challenge all pupils.

And we need to practise in the right way. Someone 
once said to me that having experience is not repeating 
the same thing 20 times. It’s about engaging in 
purposeful practice, reflecting on the process and 
applying new learning. As teachers, we tend to spend 
a lot of time “doing” things and not enough time 
reflecting on the impact we are making.

British cycling coach David Brailsford believes 
that if you make one per cent marginal gains at a time 
during practice the results will follow. He has the 
results to prove his theory: the British cycle team is 
now a powerhouse, winning the Tour de France three 
times in the past four years and a stack of medals at 

the Olympics and World Championships.
So use the next term to purposefully practice new 

teaching and learning strategies that reach all pupils, 
and don’t be afraid to take calculated risks. Matthew 
Syed, in his book Bounce, writes that progress 
is made by necessary failures; it is the driver of self-
improvement. Reflect on both your successes and 
your mistakes (this is your Rocky-runs-up-the-steps 
moment).

Feedback is a gift
Receiving positive feedback is great – but it’s not the 
type of feedback that is going to make you a better 
teacher.

efficient and effective. Colleagues can provide the 
necessary challenge and support that will guide you 
and give you the time to rest and enjoy life. 

Have fun, make the most of your weekends – but 
just be careful what you post on social networking sites 
(that’s a topic for another day).

Eye of the NQT(iger)
Teaching is a fantastic profession – you can and will 
literally change lives. Sometimes it will be a struggle; 
governments will change, research will open new 
debates and no two pupils are alike.

So you must prepare yourself for every eventuality. 
It is creating positive habits now that will set you 
up for the rest of your career. Although it may feel 
like it at the moment, teaching should not be a daily 
fight against the pupils or system, but a team effort to 
improve students’ futures. When one of your students 
says “thank you”, you will feel like Rocky holding the 
world championship belt above your head, listening to 
the crowd chanting your name. Welcome to the team.
 SecEd 

• Allen Hall is an assistant principal for teaching 
and learning at Waterhead Academy in North West 
England. He comes from Kentucky in America and has 
been teaching in the UK for nine years. Allen joined the 
Future Leaders leadership development programme in 
2015. Visit www.future-leaders.org.uk/programmes

Words of wisdom from the NQT mentors

Y
ou have almost completed that 
first, difficult term in school. 
The pupils in your classes are 
now familiar names and faces, 
and you have developed a better 
relationship with some than others. 
Terms two and three should be 

slightly easier and less hectic, but will nevertheless 
bring their own challenges. 

were being applied. Many behaviour management 
techniques are unobtrusive and difficult for new staff 
to identify so a helping hand may point you in the 
right direction.”

Dani Best, an NQT mentor at Valley Park School, 
in Maidstone, Kent, agrees. She said that observing 
more experienced colleagues was an excellent way of 
improving your own practice.

“It’s worth asking colleagues in your department if 
they’re experiencing similar challenges with the same 
child or group of children, and if not, finding out what 
they do to keep the problem at bay,” she said. “You must 
not be afraid to ask for help or advice if you’re finding 
something difficult.”

As an NQT you should be getting a good and 
appropriate amount of CPD. Many secondary schools 
have regular meetings for new entrants and offer 
twilight sessions to NQTs where they can discuss any 
problems or challenges and share experiences with 
other teachers in a similar situation. Sometimes this 

Now is the time to reflect on what you want to 
achieve in the coming months. Are there any gaps in 
your knowledge or training that you need to address, for 
example? Do you need any help or support with your 
classroom management, and is your work/life balance 
enabling you to have the lifestyle you want?

Maryse Dare, a former NQT secondary mentor, 
who is now a mathematics coach, told SecEd: “By 
now you will have an idea of your own areas for 
development. Be class-specific. For example, your 
classroom management may be successful with key 
stage 3 but you may need support with year 10.

“Ask colleagues to come in and offer suggestions 
and go to watch the same students with different 
teachers to see what works elsewhere. If it isn’t working 
elsewhere at least it gives you a frame of reference. 

“One great strategy I employed with new teachers 
is joint observations. An experienced teacher buddied 
with the NQT and jointly watched a lesson, chatting 
(at a low level) to highlight behaviour strategies that 

is done on an inter-school basis with neighbouring 
secondaries or within Teaching School Alliances.

“Definitely raise any issues or worries that you have 
with your mentor or head of department,” Ms Best 
continued. “If you’re not getting the CPD you need then 
you should say so. Every teacher will have different 
needs and areas that they need help with. The NQT year 
should be about tackling these issues and making sure 
you get the training you need.”

Vitally, NQTs must not get too down about lessons 
that have gone badly. Often it is only one part of the 
lesson that hasn’t gone to plan. “You might have one 
bad class in a whole week of great work, so don’t think 
about that one for too long. Learn from any mistakes, 
but celebrate the good bits too,” said Ms Best.

She added that teaching could be quite isolating so 
it was important to leave your classroom at break-times 
and meet with colleagues in the staffroom. 

“It’s a great opportunity for talking through any 
problems or frustrations and getting some advice from 

Dorothy Lepkowska 
speaks to two NQT mentors 
to ask for their advice as the 
end of term approaches

Five essential habits for NQTs
NQTS
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Receiving positive 
feedback is great – but 

it’s not the type of 
feedback that’s going 
to make you a better 
teacher. To improve, 

you need constructive 
feedback that drills 

down to the core of your 
teaching. Sometimes it is 
not nice to hear, but it’s 

necessary

‘

’
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We ask three middle  
leaders and a former 
headteacher to share  
their advice across four  
vital areas for NQTs

Managing workload and wellbeing
Brian Heavisides
Former headteacher and Teaching Leaders coach

To the daunted eyes of many experienced teachers, 
let alone NQTs, “workload and wellbeing” simply 
do not go together. Yet workload and wellbeing can 
and should be managed in order to maintain teacher 
effectiveness and provide the best support for pupils. 
In my experience, the secret to achieving both of these 
rests in one overwhelming skill that has to be mastered 
right at the start of the role. To ensure an effective 
balance in life, teachers need to be expert planners. The 
best tips to making this happen revolve around the art of 
real and effective time-management.

Tip 1: If possible, get yourself onto a good time-
management programme, or if this isn’t feasible...

Tip 2: Buy a year “page a day” planner and produce 
your own A4 week plan, broken into the hours of the 
day. First, put in your working day commitments for 
the year, and then personal commitments for the year, 
into both the planner and your week plan. Use separate 
colours for different types of commitments at work, and 
plan in when you will do marking, and so on, during 
evening slots and weekends. However...

Tip 3: Ensure that you put into your weekly plan the 
time slots when you are going to watch your favourite 
television programmes, prepare and eat meals, go to 
the gym etc. These are vital aspects of effective time-
management – you are ensuring that your personal 
life and wellbeing are given equal priority in your 
weekly plans. 

Tip 4: Now look back at your workload. Check that you 
have realistically balanced the needs of lesson planning 
and marking, and that the week isn’t dominated by one 
colour on the plan. Be realistic, but also hard-nosed 
about this. Move work onto the next week’s plan or even 
later if it can be, so that it becomes balanced. 

Tip 5: Having planned your working week and personal 
plans, stick to them! It will keep any stress at bay and 

Clear expectations: It is possible to overload pupils 
with long lists of expectations, many of which they 
should know already, without having to be told. Explain 
your standards and make sure they are met consistently.

Capture the golden moments: Never miss an 
opportunity to positively praise your pupils.

A good beginning: The beginning of a lesson is 
a pivotal moment. You may be bombarded with 
distracting questions but do not get dragged into these 
conversations.

Smooth transitions: Within a lesson, staggered 
transitions can be a source of a pupil’s poor behaviour. 
Only get the class quiet when you are absolutely certain 
you are ready to explain their next activity.

Positive language: Instead of asking “why are you 
late?”, you could say “it’s not like you to be late, you’re 
normally on time, what happened today”. Or instead 
of “will you stop talking?”, say “I spoke to your mum 
last week and mentioned how pleased I was with your 
improved attitude in class, now don’t let me down by 
chatting today”.

Relationships: It usually takes a long time to build up 
credibility with some pupils; firm but fair will help build 
mutual trust and respect. Some pupils are so starved of 
attention they don’t care what kind of behaviour they 
display; often it is easier to get attention from negative 
behaviour. Research has shown that children can receive 
10 negative comments a day for every one positive. So 
in school it’s important to give positive attention at every 
opportunity. There will without question be times when 
pupils misbehave and challenge us. If an individual or 
class do decide to test you, this is your opportunity to 
re-establish your ground rules and expectations and 
motivate your pupils. 

will ensure you are a person in your own right, not just a 
teacher. Put a copy of your plan up at work and at home. 
Hold yourself to account and encourage others to also 
hold you to account. 

Tip 6: Say “no”. Don’t be frightened. When something 
is thrown at you at work that adds to your workload, 
look at your plan. Have you a slot free when it can be 
done this week? If not, say so. Show your manager or 
whoever is asking you that you have a full week. Offer 
to fit it into a coming week, but don’t take on what 
you can’t do. It’s your plan, your life, so keep control 
yourself. That way, workload is just a part of your life, 
not in control of it.

Developing effective behaviour and 
classroom management strategies
Dawn Ablewhite
Enrichment coordinator at Beaumont Hill Academy 
in Darlington and a Teaching Leaders Fellow

Classroom management is a method by which a teacher 
creates a positive and productive learning environment 
for his or her pupils by preventing and effectively 
dealing with inappropriate behaviour. Managing pupil 
behaviour remains one of the most daunting aspects 
of teaching for educators at all levels, particularly with 
some of our more challenging pupils. As an NQT I 
always wondered what the magic formula to good 
behaviour management was – the truth is, there isn’t 
one! However, any teacher has the ability to create the 
teaching and learning environment they want if they use 
the right strategies. Some strategies to consider:

Routines: You may wish to send out an assertive 
message by putting a new class in a seating plan. 
Structure and routines are the beginning of a class 
knowing your rules and boundaries.

Getting the most out of CPD
Richard Tiley
Associate curriculum leader (maths) at Droylsden 
Academy in Manchester and Teaching Leaders 
Fellow

A lot of thought goes into the CPD that we provide 
for our NQTs at Droylsden Academy. It is bespoke 
and plans to anticipate developmental needs based on 
experience as well as addressing issues that may arise. 
For example, behaviour for learning sessions at the 
start of the year, communicating with parents in the 
lead up to parents’ evening and so on. However, simply 
attending these sessions is often not enough to rapidly 
improve practice. I would give any NQT the following 
advice:
• Ask for feedback, all the time, from everyone. This 

will help you to...
• Be proactive. Know your strengths and don’t feel 

embarrassed about asking for help to improve 
weaker areas.

• At the end of any CPD session set some SMART 
targets. When will you implement your new 
learning? When will you ask someone to observe it?

• Manage your time well. Use some of your free 
periods to get into other classrooms to observe others 
and see the CPD in action.

• Prioritise CPD and attend everything; even voluntary 
sessions that you believe to be personal strengths – 
you will always be able to improve something.

• Have a long-term goal. What do you want to do in 
the future and how will you get there?

Life-changing technology
Caroline Tasker
Head of transition and lead teacher of digital 
pedagogy at St Leonard’s Academy in East Sussex 
and Teaching Leaders Fellow

My “top tip” for an NQT would be to make the most 
of technology to support and enhance teaching and 
learning. Not only can the use of technology motivate 
and engage students (which positively impacts on 
behaviour and progress), but it can also support 
teachers and teaching, and be the organisational tool 
that saves you a lot of time, which I know every NQT 
will welcome.

Using technology such as iPads, tablets or 
SmartPhones can be an excellent way of receiving 
instant feedback from pupils, e.g. using Socrative or 
Kahoot. You instantly know who doesn’t understand and 
can adapt the lesson accordingly, which demonstrates 
an excellent use of Assessment for Learning.

My favourite life-changing use of technology was 
stumbling across the Idoceo app. It is my teacher 
planner, timetable, grade book, seating planner and 
more, all rolled into one. I no longer waste time writing 
the date and lessons into my old paper teacher planner, 
I don’t have to draw up a new seating plan each time 
I rearrange my classroom. I can’t tell you how many 
hours it has saved me which has allowed me to focus on 
what is most important – teaching and learning. SecEd 

Further information
Teaching Leaders is an education charity whose mission 
is to address educational disadvantage by developing 
middle leaders working in schools in the most 
challenging contexts. Visit www.teachingleaders.org.uk

Workload, behaviour, 
CPD and technology
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colleagues who have been there and done it all before,” 
Ms Best said. “And other staff may be going through 
the same difficulties

“It’s also good to just be physically away from the 
classroom for a while, so you feel refreshed and ready 
to go back for subsequent lessons in the day.”

Work/life balance is always an issue for teachers, 
regardless of age and experience. The demands on a 
teacher’s time are many and varied and will manifest 
themselves both in school and outside. Setting yourself 
a routine to deal with the day-to-day tasks that need 
doing will help you to manage your time.

Ms Dare said: “By terms two and three you will 
know homework routines and have a handle on the 
students who need more support and the classes who 
need more careful preparation to proactively manage 
behaviour. 

“Plan how you will use your free periods. For 
example, if you have a free period on Monday then 
use it for marking year 11 homework, or whichever 
group has handed in recently. Also set aside time for 
positives: call or email two parents a week to share 
positives. Good news spreads and this can positively 
impact on your relationships with students.”

It is also important to find time for yourself, family 

and friends out of school. Set aside at least one evening 
a week for going out or not working, if you can, and 
keep either Saturday or Sunday completely free of 
any work activities so they don’t eat up your weekend. 
During the week, try and do as much lesson-planning, 
marking and report-writing during school hours to limit 
the amount of time you need to spend on this at home.

The message from Ms Dare is “look after yourself”. 
She said: “Christmas and New Year is full of family 
commitments, social events and you will have been 
catching up on marking and planning so it is likely you 

haven’t had a full break and relaxation. I remember 
one year spending Christmas morning marking exam 
papers to ensure I had time to go out on New Year’s 
Eve. With hindsight, the papers could have waited.”

She added: “The spring term starts with commuting 
in the dark, the daylight hours lost due to being in the 
classroom, so take a short walk outside at lunchtime to 
get a bit of sun. 

“It may seem like time lost but the reality is that if 
you don’t look after yourself you will not be able to do 
your job efficiently or to the best of your ability. Build 

in exercise. This uses the adrenalin caused by stress 
and is essential for overall wellbeing. If you have had 
difficulty with your voice in the first term then speak 
to the music department and ask about some voice 
coaching; your voice is an invaluable tool so look after 
it well.”

Ms Dare added that it was important for new 
entrants to keep in mind why they became a teacher, but 
not to let it take over their lives.

“You’ve made the commitment to train to do one 
of the best jobs in the world. It’s also one of the most 
difficult and the challenges are often difficult for those 
who are not teachers to really see. They don’t see 
the 1am writing of reports, or the hidden tears in the 
stationery cupboard. They don’t see the 500 interactions 
you have or the evening phone calls to check up on that 
student who is struggling.

“They don’t see the one-to-one support at lunchtimes 
or the gentle talk with students in your tutor group when 
you see them wandering around alone at break-time. It 
is difficult, but it is rewarding and is definitely worth 
doing. But most importantly, you have to look after 
yourself first to let you look after others.” SecEd 

• Dorothy Lepkowska is a freelance education writer.

  If you’re not getting the CPD you need then you 
should say so. Every teacher will have different  

needs and areas that they need help with. The NQT 
year should be about tackling these issues and 

making sure you get the training you need

‘
’

Say ‘no’. Don’t be 
frightened. When 

something is thrown at 
you at work that adds to 
your workload, look at 
your plan. Have you a  
slot free when it can  
be done this week?  

If not, say so

‘

’
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Alex Collinson looks 
at the FAQs that school 
leaders in England have 
about how they should 
be supporting their NQTs 
and considers relevant 
government guidance for 
NQT induction

B
y this point in the year, NQTs are 
likely to have settled into their 
school and will be getting to grips 
with the challenges and rewards of 
their role. Anyone who has been 
through NQT induction will know 
it can be a stressful time, but it also 

brings challenges for headteachers and others involved 
in managing induction programmes.

As a researcher at The Key, I get insight into the 
questions and concerns uppermost in school leaders’ 
minds when it comes to staffing matters, not least 
managing and supporting NQTs. 

It is an important part of the remit, especially amid 
worrying statistics about the number of new teachers 
who currently leave the profession within their first 
year.

We have answered a variety of questions from 
school leaders keen to stay compliant and offer the best 
experience to their NQTs, ranging from requests for 
examples of induction policies and checklists, to more 
specific queries such as “can an NQT lead a school trip 
unaccompanied?”.

In many cases, the responses are of as much interest 
to NQTs. So with this in mind, here are the answers 
to just some of the questions that school leaders have 
asked us about NQT induction.

Should NQTs be performance-managed?
Although teachers undergoing induction are not 
subject to the regulations covering the performance 
management of most teachers in maintained schools 
in England, each NQT must have a personalised 
monitoring and support programme.

This means having support, guidance and 
professional reviews of progress from a designated 
induction tutor. He or she must have qualified teacher 
status (QTS) and sufficient time and experience to carry 
out the role effectively. The personalised programme 
must also include observations of the NQT’s teaching 
(with follow-up discussions), and opportunities for the 
NQT to observe experienced teachers.

NQTs should also have regular formal assessments 
of their performance against the Teachers’ Standards. 
These should be carried out by the headteacher or 

to gain experience of working in different school 
phases or contexts).

However, if an NQT will be leaving a school 
before the next formal assessment, the headteacher 
should complete an interim assessment to ensure that 
performance and progress are tracked. The headteacher 
must also notify the appropriate body when the NQT 
has left the school. 

At the NQT’s new school, the headteacher must 
contact the appropriate body linked to the previous 
school to get relevant information about the induction 
and copies of any assessments, including the interim 
assessment.  SecEd 

• Alex Collinson is a researcher specialising in questions 
relating to school staffing at The Key, which provides 
leadership and management support to schools.

induction tutor, and be informed by evidence drawn 
from the NQT’s work as a teacher and his or her 
induction programme. The Department for Education’s 
(DfE) guidance says that NQTs should be kept up-to-
date on their progress and stresses that “there should 
be no surprises”.

How should NQTs use non-contact time?
Guidance from the DfE explains that NQTs on 
induction are entitled to non-contact time as well as 
planning, preparation and assessment (PPA) time. 
Those in maintained schools should not teach for more 
than 90 per cent of the time that other teachers are 
expected to teach, and those in academies, free schools 
and independent schools should have a similarly 
reduced timetable.

With the “spare” 10 per cent, NQTs are expected 
to complete induction-related activities. The National 
College for Teaching and Leadership, the awarding 
body for Qualified Teacher Status in England, told 
us that training activities and meetings related to the 
induction period can count towards the 10 per cent 
NQT time.

Your local authority may have published guidance 
on how NQTs can use this time effectively. Suggestions 
include observing or shadowing other teachers or those 
with specific responsibilities, visiting other schools or 
places of interest which may support the curriculum, 
reading and research, or helping to plan a school trip 
(see further information for some examples of NQT 
induction and activity advice).

Brighton and Hove Council suggests a number of 
development activities related to each of the Teachers’ 
Standards – for example, undertaking learning 
walks with colleagues focusing on different learning 
environments around the school, or working with the 
behaviour coordinator. 

Can NQTs take on extra responsibilities?
If a school has an NQT who is confident, performing 
well and keen to help, it may be tempting to ask him 
or her to take on some additional responsibilities. 
Legislation and the DfE’s guidance do not prohibit 
this, but the DfE does say that schools should not 
make “unreasonable demands” (including related to 
discipline) or expect NQTs to carry out additional 
non-teaching responsibilities without appropriate 
preparation and support.

A DfE representative explained to us that it may be 
appropriate in some circumstances, but only if the NQT 
wants to take on the responsibility and the induction 
tutor and everyone else involved supports this.

However, an NQT should not take on the role of 
SENCO – regulations stipulate that a teacher has to 
satisfactorily complete induction before carrying out 
this role. 

Can NQTs change schools during induction?
The DfE’s guidance explains that the statutory 
NQT induction must last for the equivalent of one 
school year. It also says that the minimum period of 
continuous employment that can count towards this 
is one term. Therefore, a full-time NQT completing 
induction in one year could work in up to three schools 
during that period (for example, he or she might want 

Further information
• Induction for NQTs (England): Statutory guidance 

for appropriate bodies, headteachers, school staff 
and governing bodies (Department for Education, 
revised September 2015): http://bit.ly/1OPYqMH

• Teachers’ Standards: Guidance for school leaders, 
school staff and governing bodies (Department for 
Education, July 2011): http://bit.ly/1MAWT7n

• Examples of NQT support from Lambeth’s NQT 
Handbook (2013/14): http://bit.ly/1O1Jc5Z

• NQT induction and activity advice from the 
Borough of Kensington and Chelsea, London: 
http://bit.ly/1j77VJe

• PDF download: Suggested CPD activities to help 
achieve targets within the Teachers’ Standards: 
http://bit.ly/1PzAQEb

A headteacher’s advice for NQTs

I 
look back at my first year of teaching with 
fond memories. I remember being excited 
about finally taking ownership of my own 
classes having spent my teacher training 
year feeling like I only had my groups “on 
loan” from their regular teachers.

I also remember being very keen to 
impress and make my mark at the school which was 
in a socially challenging area.

Having grown up in a very working class family 
I understood the impact that inspirational teachers 
could have on young people and I was determined 
that I would be one of those teachers. I was lucky 
enough to spend the first six years of my teaching 
career working in a department that was genuinely 
outstanding. 

I was surrounded by role models, excellent 
teachers who continually pushed each other to 
become better so that our students received the very 
best education. 

I loved the pace, the challenge and the camaraderie 
and throughout that first year of teaching I laid some 

Schools have a real responsibility in addressing 
this and school leaders must take this very seriously 
if we are to provide the next generation of teachers 
with the training and support they need to flourish in 
their first year and beyond. 

NQTs thrive on personalised support so it is 
important to provide them with a mentor. The 
opportunity to speak with someone on a one-to-one 
basis each week or fortnight is incredibly valuable.

Teachers arrive for day one of their NQT year 
at varying levels of development, so a personalised 
approach to inducting them is highly recommended. 

Some will need a great deal of support and 
mentoring, others who are further advanced 
might benefit more from coaching, either way a 
personalised support model can only work if you 
know your NQTs really well.

The bread and butter of all teachers is obviously 
teaching in the classroom, but how often do we 
become distracted from this and how much time do 
we dedicate to honing our classroom craft? In those 
first few crucial years of teaching it is essential to 
continue to work closely with your NQTs and give 
them a wide variety of experiences. 

The opportunity to watch the best teachers 
in your school is always welcomed, but merely 
observing the lesson and stealing ideas is simply 
not enough.

There needs to be a focus for the observation so 
that it is meaningful and this should be followed up 
with a professional discussion so the NQT benefits 
from exploring the rationale behind the lesson and 
how it had an impact on student learning.

If it is possible to establish an on-going peer-to-
peer observation relationship with more experienced 
teachers and NQTs then this can be beneficial to 

strong foundations which have supported me in my 
progression throughout my career. 

However I know that not everyone is lucky 
enough to experience such a positive NQT year 
and since becoming a headteacher I have thought 
long and hard about how we support new teachers 
throughout that crucial first year and beyond.

We often see statistics in the press about the 
number of teachers leaving the profession so soon 
after qualifying and it is worrying that we appear 
to have a real recruitment and retention issue in 
teaching, especially in shortage subjects such as 
maths, languages and science. 

both parties as the professional dialogue about 
student learning can develop a reflective approach 
to teaching which is very powerful. 

The support provided for NQTs should not just 
come from within the school either. Many local 
authorities or Teaching School Alliances provide 
induction packages which can be bought into and 
if the quality of support is good then it is certainly 
value for money for several reasons.

The opportunity to network with other NQTs in 
different schools is valuable and accessing external 
support mechanisms can keep NQTs refreshed and 
motivated. 

Finally, I offer NQTs the opportunity to take 
on a project or area of responsibility in terms two 
and three of an academic year. It is of course, 
not compulsory and some NQTs do decline the 
opportunity in order to fully focus on their teaching, 
but in most cases they are happy to take on a small 
project.

I have found that this approach helps NQTs to 
feel valued and gives them the opportunity to prove 
themselves, which is a good indicator for me when 
succession-planning in the future.

Regardless of whether you only have one NQT 
in your school this year – or 10 as I once had – it is 
critical to provide them with the support they need 
to make a successful transition into teaching.

Not only is it important for your school and 
your students, but because of the well-documented 
retention crisis the whole profession is relying on us.
 SecEd 

• SecEd’s headteacher diarist is in his first year 
of headship at a comprehensive school in the 
Midlands.

Every week, SecEd’s 
headteacher diarist 
writes his reflections 
and experiences as a 
new school leader. This 
week, focusing on CPD 
and support, he offers his 
advice to new teachers

NQTS
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NQTs thrive on 
personalised support so 

it is important to provide 
them with a mentor.  

The opportunity to speak 
with someone on a one-
to-one basis each week 
or fortnight is incredibly 

valuable

‘
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Some FAQs 
about NQTs
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The Education Support 
Partnership is a charity 
dedicated to helping 
teachers cope with the 
demands of the job. Chief 
executive Julian Stanley 
advises on how NQTs can 
safeguard their wellbeing

W
orking for the Education 
Support Partnership, I 
recognise the need for 
practical advice for NQTs 
to help make those first 
few months (and years) of 
teaching a little easier.

In line with this and our latest campaign – 
#NotQuittingTeaching – I wanted to share 
some highlights from our online self-help tool  
www.bewellteachwell.org.uk. I hope that this tool 
and the advice below can help you be at your best as 
you continue in your NQT year and beyond. 

Is teaching the loneliest of jobs? 
Teaching can simultaneously place you in the centre 
of a community and on a metaphorical island. Being 
one of the only adults in a room for much of your 
day and a figure of authority for so many people is a 
jaw-dropping responsibility at such an early stage in 
any career. Remember that no-one can have all of the 
answers all of the time, and that even teachers need 
to ask for help sometimes. 

We receive around 29,000 calls to our 24/7 
helpline each year. About a quarter of these come 
from teachers in their first five years, many of whom 
are struggling because they are not sure who to  
talk to about their problems and are (wrongly) 
concerned that speaking out might represent a 
career-limiting move.

We start by “normalising” any negative feelings 
callers may be experiencing, explaining that many 
(if not all) new teachers go through exactly the same 
thing and that the best way forward is to talk.

We discuss who in their school might be able to 
help. A mentor, a colleague? There is nearly always 
someone well-placed to give advice and support, or 
simply just to listen. It sometimes just takes a fresh 
pair of eyes to see who.

Plan your work/life balance
You will be well used to planning your lessons now, 
but how often do you plan your own personal work/
life balance? The pressures of our 24-hour society 

will finish no later than 6pm on weekdays, so that I 
can exercise and eat properly.”

Set free time on weekends and on some 
weeknights: “I will take two nights off during the 
week and have one completely free day during the 
weekend, so that I can spend time with my family.”

Sleep
While you are planning, make sure that you make 
time for a good sleep. According to the Great British 
Sleep Survey, long-term poor sleepers are seven 
times more likely to feel helpless than good sleepers 
and five times more likely to feel alone. Bad sleepers 
are also twice as likely to have relationship problems 
or suffer daytime fatigue and poor concentration.

So as tempting as it might be to try and get ahead 
by getting up early to do a couple of hours work 
before school, working all day then going home to 
work all evening before starting again the next day 
– don’t! This approach is not only unsustainable, 
it is also far from healthy. But what can you do to 
improve your sleep? Here are a few tips:
• Don’t work in your bedroom. Use a separate 

room for schoolwork, or if space is an issue, 
make sure you hide it out of sight during the night 
(ideally, do your school work at school and leave 
it there).

• Make sure you have some quiet relaxing time 

make this notoriously difficult and according to 
findings from the Office of National Statistics, 48 per 
cent of UK adults report a relatively low satisfaction 
with their work/life balance.

Given that teachers commonly carry out 20 per 
cent of their working week (10 hours or more) 
before school, after 6pm or on weekends, you are at 
particular risk of having a poor balance. However, 
before we can make changes to your work/life 
balance, you need to be clear on how you currently 
work. It may be that by making small changes you 
can free up time for other activities.

So try this: start a diary of your activities at 
school and at home, listing everything you do and 
how much time you spend on each thing. Include 
every activity, even those that you may not think of 
as big tasks: phone calls, photocopying, impromptu 
meetings with colleagues, etc. You may find it useful 
to break your work down by structured (teaching 
time and scheduled non-teaching activities, PPA 
time, meetings, parent consultations, training) and 
unstructured work time.

Look back at the diary and ask yourself what 
patterns you might be able to change. Set yourself 
specific goals, making sure to write your goals up in 
a positive way. Goals become easier to accomplish 
when you focus on the benefit and not the problem. 
For example, set a time to finish each term night: “I 

before bed. Even half an hour can make a 
difference.

• Try not to read late at night on a backlit device. 
These can have a disruptive impact on sleep 
patterns.

• Write a list: 82 per cent of respondents to 
the Great British Sleep Survey in 2012 said 
that the top thought that kept them awake was 
“what happened today and what have I got on 
tomorrow”. Write it down and let it go.

Say ‘no’
One of the key issues we hear from NQTs is that they 
feel obliged to say “yes” to everything asked of them 
and often volunteer for extra duties. This is natural 
as you seek to impress and share your enthusiasm 
for the new job.

Unfortunately, the additional workload this adds 
to an already packed schedule can cause problems. 
To help you to say “no” more often, try: 
• Being clear on what you are required to do and 

what is expected of you. 
• Check the staff handbooks and talk to your union.
• Practising “holding messages” – stock phrases 

such as “can we talk about this later” can be very 
useful when you are put on the spot – and can 
ultimately help you say ‘no’ more comfortably.
 SecEd

• Julian Stanley is chief executive of the Education 
Support Partnership – the new name for the joined 
forces of the Teacher Support Network, Recourse and 
Worklife Support.

Further information
• The Education Support Partnership’s support 

helplines for teachers and other education 
professionals can be accessed via 08000 562 
561 (England) and 08000 855088 (Wales). Visit  
www.educationsupportpartnership.org.uk

• The Education Support Partnership’s 
#NotQuittingTeaching campaign is seeking to 
share positive experiences of the profession and 
advice on how to survive the tough times that many 
teachers face. Find the hashtag on social media.

Looking after your wellbeing
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I will take two  
nights off during the 
week and have one 
completely free day 

during the weekend, so 
that I can spend time 

with my family

‘
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Five reflections on your lessons

C
hances are you enjoyed your own 
education; it is probably what 
inspired you to become a teacher. 
There is a strong possibility that 
your transformation from learner to 
teacher carries with it factors that 
existed in that former life.

These factors get forgotten in the “it’s-not-a-sprint-
it’s-a-marathon” advice you will have been given. 
In fact, in among the subject pedagogy, classroom 
management and assessment analysis, there is one 
category which can often get overlooked.

This category is the student, whose experience of 
education may not be quite as rosy as yours, and needs 

learning to be an absorption process, which we all 
know, is only one way.

All learning should be explicit. It is why I am 
evangelical about skills-led learning. Let your students 
know how to learn, help them understand the skills they 
can use. 

Make explicit the need for communication, problem-
solving, organisation, leadership. Motivate them with 
the knowledge that these are skills employers want them 
to develop. They are the same skills used across all their 
subjects (other teachers may not be telling them this!).

Let them lead their learning
Try to avoid being the gate-keeper of learning. Ask your 
students to find a way into it. Okay, so it needs careful 
planning and it is time-consuming, but students love it 
when you ask them to find the best way to overcome a 
problem that you have set.

Let them experiment, get it wrong and use trial and 
error to find the right answer. It is not an overnight 
solution but it grants access to learning that students 
will love.

Confidence
Research shows young people struggle to maintain 
confidence in their learning. It is for all the reasons I 
have listed so far. 

Be careful you do not join the brigade of teachers 
who control the learning process so closely that it means 
education is “done to” the students, rather than “along 
with” them.

to be inspired to engage and succeed in learning. I 
have tried to encapsulate my thinking into five areas to 
inspire effective learning in your lessons.

A student perspective
Think about your lessons from your students’ 
perspective. Try to get inside their heads and understand 
what your teaching is doing for them. There is always 
a danger that the need for “content” is so great it 
overlooks the learning process. 

It is the meta-cognitive processes that children and 
adolescents must undertake with a brain that is busy 
rewiring itself, with a frontal lobe that is not fully 
formed yet. As adults it is easy to overlook this. Young 
people do not find reasoning easy, yet it is a key skill we 
demand of them. It is what their underdeveloped frontal 
lobe struggles to cope with. Therefore it is not surprising 
that they get stressed if they feel their teacher does not 
understand these difficulties.

You are seen by them as a success story. You 
are clever. How can you possible understand their 
difficulties? You need to be seen to try.

Educational osmosis
I am fond of using the phrase “educational osmosis”. 
In that rush to demonstrate progress in under an hour, 
it is tempting to become the Pied Piper and let students 
stumble along behind you, unsure where they are going 
and unable to navigate the journey. 

And then we bemoan our students’ lack of 
independent learning. This “osmosis” anticipates 

With increased emphasis on examinations as an 
assessment tool the danger is education becomes more 
about performance. Chris Watkins’ research (from 
London Centre for Leadership in Learning at the UCL 
Institute of Education) has shown that this approach 
limits student achievement.

Confidence comes from understanding why and 
how you are learning. Students need to be empowered 
to do this and it requires meta-cognitive processes – 
learning how to learn. Being dependent on performance 
is a short-term approach not a long-term solution.

Co-planning lessons
Consider how your students can accompany you in 
planning the lesson. Project-based learning is best 
for this. I don’t just mean doing projects either. I 
mean developing learning where goals are mutually 
agreed, methods shared within the group, teams work 
collaboratively. 

This approach is how people work in the “real 
world”. When students understand this they are 
inspired because they understand its relevance to life 
beyond school.

I said earlier that learning through skills motivates; 
it increases employability. Students need constantly 
reminding why they are learning and – sorry – but it is 
not just to pass exams. Save that for the headteachers to 
worry about! You need to inspire the next generation to 
love learning. SecEd

• Phil Parker is a former school leader..

You now have a term’s 
worth of lessons under 
your belt and you will be 
growing in confidence. 
Phil Parker poses some 
questions to help you 
reflect on the learning that 
your students are receiving 
in your classroom
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Reflections on my first term...

I 
think it is fair to say that this term has been 
very difficult. Not so much the teaching – 
more the adjustment from trainee teacher 
with half a timetable, “nice” groups, less 
teaching, less planning and overall much less 
responsibility within school.

But that is not to say that I haven’t enjoyed 
almost every minute of it!

I think one of my favourite parts of becoming a 
“real” teacher is having my own tutor group. From 
the first day they all seemed lovely and I have really 
enjoyed getting to know each and every of them over 
the last 14 weeks (wow – writing that makes it sound 
like a long time).

I now know their strengths and weaknesses and I 
am really looking forward to getting to follow them as 
their form tutor for the next two and a half years. 

I think so much of teaching can be seen as shaping 
students for success in later life and as a form tutor 
who stays with a tutor group for three years I really 
think I can get to play my part in this goal. 

I have also loved having the opportunity to have 
my own classes. I think being a trainee makes it hard 
to establish rules and routines. Especially if you only 
teach one of three lessons each week. Instead you 
end up with unclear rules and I think sometimes the 
students can get confused as to who their teacher is.

Having my own groups has been a real highlight 

over in your head again and again. We are constantly 
self-evaluating as we are taught to do in our training, 
but it is important not to dwell on mistakes too much – 
we must learn from them and move on.

Now, things are much better. The student is 
completely different in my lessons and much more 
on task and friendly. But I wish I had just stuck 
to my initial rules from the start and avoided an 
uncomfortable few weeks.

Another notable occurrence during this first term 
was a recent event that involved a student becoming 
upset about another student in the room. This, 
unfortunately, led to the student cursing at me after I 
attempted to resolve the situation.

These events are always disappointing and often 
unavoidable. Again, this is something I have played 
over and over in my head and it probably causes me 
more distress than it needs to. The thing I always 
tell myself is that the issue is almost never with me, 
the teacher. That student will have had something 
happen outside my lesson and that is usually what has 
triggered the behaviour. 

So now we look onwards. To the spring term. The 
hardest term is over and now come the much shorter 
terms as we slowly work our way to the summer 
exams. What is quite exciting is that when you look 
at the school weeks, we are already almost half way 
through the school year (not that I’m wishing it away). 

In the spring term I hope to really nail my classroom 
behaviour – hopefully implementing some behaviour 
for learning techniques that I am currently researching. 

Looking further ahead I would like to get into more 
of a routine with homework and how it is marked. 

of my entry to teaching. Being able to establish my 
own classroom expectations and learning environment 
has really been great and I think this has contributed 
to even better behaviour for learning for the groups 
that I teach.

Tied in with this, I have benefited from continuity, 
as I taught some of my students as a trainee in my 
school last year and this has really helped. I am a 
familiar face around school and have been for over 
a year now. So I am not seen as a new teacher that 
students feel the need to test the boundaries with – as, 
I hope, they were already established last year. 

These positive parts of school life have obviously 
come alongside some more unpleasant experiences – 
it wouldn’t be the NQT year without some trials and 
tribulations.

As I have spoken about previously in my weekly 
diary entries for SecEd, I had a clash with a student in 
a lesson pretty early on.

I let that student get away with far too much in my 
lesson and, on reflection, I think this was because I 
didn’t want them to feel that I was picking on them. 

This is something that was on my mind for weeks 
and I couldn’t get it out of my head. I dwelled on it. 

Ultimately, what I had done was not follow the 
rules that I had set for every student. I am still unsure 
why I did this. 

Eventually, I dealt with the issue – I applied my 
normal rules, gave an after-school detention and put 
it behind me. 

It is something that I still regret. However, 
addressing it was one of the best things I could have 
done. I think as a teacher it is really easy to run things 

Potentially looking at some ICT programs to make the 
tasks easier and more seamless.

It has been hard, stressful and tiring, but I would 
not like to be doing anything other than teaching. 
Having said that, I think we can all agree that the 
two-week Christmas break is going to be embraced 
with open arms! SecEd 

• SecEd’s NQT diarist this year is a teacher of 
science from a school in the Midlands. You can 
read his regular diary every week in SecEd and at 
www.sec-ed.co.uk/search/diary-of-an-nqt/

SecEd’s current NQT diarist 
reflects on his first term at 
the chalkface and looks 
ahead to spring and summer

NQTS

Support
Year team and pastoral 
support is vital. Make sure you 
discuss your experiences with your 
school’s pastoral teams.

Sometimes last year I felt as if pupil X only 
ever misbehaved in my classroom. If you never raise 
something like this as a concern or try to find out why, 
you are in danger of thinking that it is your failing. 
Just ask!

The pupil may, actually, behave in the same way 
elsewhere – but they may also be amazing students 
elsewhere. Either way, take the opportunity to observe 
pupils in other lessons to try and understand how you 
can engage them more in your own lessons. 

Experiment
Use your school ethos and CPD sessions to gain 
ideas for teaching and learning. As a school, we 
have embarked on TEEP (the Teacher Effectiveness 
Enhancement Programme) training which has 
sparked a real focus on and motivation for improving 
teaching and learning this year.

Take opportunities to network around the school, 
within other departments on both academic and 
recreational activities. It raises your profile and it also 
helps you to feel more confident in your environment. 

Be confident to use teaching and learning 
ideas that intrigue you – they are likely to 

intrigue pupils too. Take the lid off 
your typical way of teaching – 

go outside, use drawings 
to evaluate, use group 
work to debate. 

You will become 
confident when it 

goes well and more 
resilient when it goes 

wrong.

The paperwork
Apply yourself to the 

paperwork. At times it 
feels somewhat repetitive 

but you already know what’s 
expected – so use the paper 

trail to show off your talent. 
You are experienced in 

having to  demonstrate your 
competence at meeting the 

Teachers’ Standards, so embrace 
the requirements and be savvy – you 

may need it for interviews in the 
future. 

Find a methodical way to “clock” 
every skill/quality you are using 

throughout your day/week. A notebook, 
sticky notes, an electronic log? I have 

a drawer that all potential evidence gets 
shoved into and then when I have a decent 

window of opportunity I filter through to sort 
them into each Standard for evidence and add 

them to my Record of Evidence.

Observations
Typically you should have one observation each 

half-term and they should be developmental and 
supportive. It is great to have space and time to 
develop away from an eagle eye with a clipboard 
and it should always be acknowledged that it is 
challenging to say the least to show so much skill in 
teaching and learning within one lesson – a variety 
of tasks, a variety of skills (on the taxonomy of 
your choice), a variety of groupings, a variety of 
Assessment for Learning, etc.

I must be honest that even now when observations 
loom they begin to feel “over-planned”. Just keep 
learning simple yet effective and ultimately show 
progress and you will be onto a winner. SecEd 

• The writer is currently in her second year as a 
teacher of sociology and philosophy from a school 
in the South of England. She was SecEd’s NQT 
diarist during the 2014/15 academic year.

Last year, SecEd readers 
followed the trials, 
tribulations and successes 
of our NQT diarist. Now in 
her second year of teaching, 
she offers her advice for this 
year’s NQT cohort

Y
ou are almost one full term into 
your NQT year.  Compared to your 
training, this is a year of further 
freedom and autonomy within your 
classes and departments – but of 
course this comes with continued 
assessment and development.

This year, the pace of paperwork and observations is 
significantly less and this should only get better as you 
progress. I hope you are all feeling more independent 
and able to explore your own teaching style, creativity 
and influence over your own groups. Based on my first 
year at the chalkface last year, here are some hints to 
help you all manage your NQT year effectively.

No assumptions
Never assume you know how to approach and 
engage a class. It can be easy to guess what 

pupils may respond to and even easier to listen to 
colleagues’ opinions of their experiences of classes 
or individuals. I have done the same.

Thankfully, I have had one or two moments of 
real surprise, when a pupil renowned for creating 
distractions or not concentrating has been fully 
engaged and keen to participate.

Removing those preconceptions and creating your 
own relationships with the pupil does have amazing 
results. To enable this, use plenty of positive sanctions, 
even the easy ones like verbal praise, stamps or 
postcards – it doesn’t need to be time-consuming.

Likewise be consistent and fair, and if you 
say you are going to ring home, do it; if you 
threaten a detention, then set it!

Quality teaching
Don’t get me wrong – I still 
make mistakes and misjudge 
lessons and pupils’ ability, 
but you need to just keep 
going. Wherever possible 
plan to model good 
work, scaffold pupils 
who struggle and 
structure activities 
with extensions. 
This can over time 
become a normal 
part of your planning.

Pupils are often unable to 
unpick a task alone (especially year 
7) – it comes with practice and maturity. 
So give them the practice. For example, for year 
7 assessments this term I have had to work hard to 
prepare and enable pupils to be successful against 
their new “mastery statements” (as part of our post-
levels assessment system). I have used a marking 
scheme for pupils to identify the key skills and the 
qualities of their work to familiarise themselves with 
the expectations. 

Time
Be honest with yourselves, it is a marathon not 
a sprint. There will always be demands to meet 
– whether it be planning, marking, assessing the 
learning – however long you have been teaching. 

I have found that maintaining a consistent 
approach to workload helps. Make sure you are 
not working every night and keep your personal 
commitments up. 

Just as important – make sure you communicate 
with mentors, buddies or key colleagues who can 
encourage and direct you effectively. 

Often you are told that the autumn term is the most 
intense. However, don’t be fooled into thinking that 
spring or summer will get quieter. Spring term is just 
as intense (parents’ evenings and open evenings and 
progress checking), as is the summer term (assessments 
and revision). Keep your work/life balance in check 
and consistently plan for days off and breaks.

Advice from the second year

  Take opportunities 
to network around 
the school, within 

other departments on 
both academic and 

recreational activities.  
It raises your profile  

and it also helps you to 
feel more confident in 

your environment
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We are constantly 
self-evaluating as we 
are taught to do in 

our training, but it is 
important not to dwell 
on mistakes too much – 

we must learn from them 
and move on

‘

’



Join the NASUWT today.
Quick and easy, no hassle. Tel: 03330 145550 or

online: www.nasuwt.org.uk.

NASUWT
The Teachers’ Union

ARE YOU A NEW TEACHER?
Do you want to benefit from an extensive programme of

support for newly qualified teachers?
Join the NASUWT to receive your FREE membership,

followed by reduced subscription rates.

New teacher membership includes:
• Starting Out – a FREE, quick guide to essential information you need on appointment,

including salary, conditions of service and registration.
• A personal Induction Planner – FREE, to support you through the key milestones of

induction – unique and only available through the NASUWT.
• A FREE advice and support service – local networks of serving teachers and a

dedicated advice line only a phone call away between 8am and 6.30pm weekdays.
• FREE seminars for new teachers, with a particular focus on positive pupil behaviour

management.
• FREE information, advice booklets and briefings on issues affecting teachers.

For more information, visit www.nasuwt.org.uk.
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